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Abstract

Demotivation has emerged as a significant issue in second language learn-
ing, leading learners to pause, slow down, or even abandon their studies. In
L2 Chinese education, numerous empirical studies have focused on moti-
vating factors, but few have explored demotivation, particularly among in-
formal adult learners. Despite that their motivational changes could offer
valuable insights into language education, this group has not received suffi-
cient attention from researchers. Drawing on Van den Branden’s (2022)
integrated language learning motivation model, this study reports a qualita-
tive analysis of demotivating factors based on interviews with three Euro-
pean adult Chinese learners at primary, intermediate, and advanced levels.
The findings reveal that dominant demotivating factors varied across differ-
ent stages of learning, and the impact of co-existing demotivating factors
shifted throughout the process. Demotivating factors emerged intensively in
the stage when L2 Chinese learners mastered the basics and began applying
the language in real-life contexts. When these negative factors were not ad-
dressed in a timely manner, they significantly diminished motivation; con-
versely, timely intervention mitigated their impact. The study also found that
demotivating factors often originate from the negative development of moti-
vating factors, with negative perceptions of success and value being the most
influential. However, these factors do not necessarily lead to demotivation
or abandonment of learning. Finally, a revised multi-level language learning
motivation model is proposed, positioning demotivation and motivation on
a continuum.
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Introduction and literature review
1. Motivation and motivation models

Motivation is one of the most significant predictors of language learning
success. There have been multiple motivation models for second or foreign
language learning based on studies on learning English and other alphabetic
languages. Many of these take the social psychological perspective, such as
Gardner’s social-educational model, which distinguished the integrative and
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instrumental motivation." Dornyei (1994) outlined a three-level L2 classroom
motivation construct consisting of the language level, learner level, and
learning situation level. Ryan and Deci’s (2000) self-determination theory
distinguished six types of motivation along a continuum system from amoti-
vation to intrinsic motivation. There are other theories focused on various
aspects of learners’ psychological engagement and learning contexts. Van den
Branden (2022) further summarised an integrated language learning moti-
vation model based on prior work.” In his model, success, value, and auton-
omy are the core factors influencing motivation in a specific context.

2. Demotivation and demotivating factors

As many scholars have emphasised, motivation is complex, multidimen-
sional, and dynamic. However, a reduction in motivation has emerged as a
significant factor that can cause learners to pause, slow down, or even ter-
minate their language learning. This reduction in motivation is often referred
to as ‘demotivation’ by some scholars. For example, Zhang (2020) reviewed
previous literature on the concept of ‘demotivation’ and defined it as ‘the
collective force of all the factors perceived to negatively influence learners’
motivation’. According to Zhang, the effect of ‘demotivation’ is ‘demoti-
vating’, and the factors that are perceived negatively are termed ‘demotivat-
ing factors’. The definitions of these terms are used in the present study.

As Chinese is an unfamiliar language to most native speakers of European
languages, the factors influencing their motivation may differ from those
relevant to learning Indo-European languages. Although there have been
numerous empirical studies focused on motivating factors in L2 Chinese
learning, fewer scholars have explored the concept of demotivation. The lim-
ited existing research has shed some light on this topic. Given the linguistic
differences, it has often been assumed that Chinese characters would pose
the greatest challenge for native speakers of Indo-European languages. How-
ever, a survey by Zhang and Wang (2016) of Irish university students found
that this linguistic difficulty was not necessarily a demotivating factor. This

' Gardner 1985: 145.
2 Van den Branden 2022: 69.
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finding suggests that perceived negative factors do not always lead to a re-
duction or loss of motivation, highlighting the complex nature of motivation.

Campbell and Storch (2011) found that the most dominant demotivating
aspects are related to the learning environment, such as the difficulty of
coursework and institutional changes. Other studies have shown that external
factors, including teachers and their teaching methods, peers, tasks, and ex-
aminations, play an important role in influencing motivation (Pretty, 2019;
Zheng et al., 2023). However, these studies did not explore the influence of
these external factors on learners’ internal states. Zhang (2020) further ex-
plored the link between different variables and learners’ psychology, identi-
fying six main demotivating factorsranked in order: reduced self-confidence,
teachers, course design, negative ideal L2 self, negative ought-to self, and
influence of another language.

While most existing studies have focused on learners in formal language
classes (Campbell & Storch, 2011; Zhang & Wang, 2016; Pretty, 2019; Zheng
et al., 2023), informal adult learners have not received adequate attention
from researchers. Data from this group can provide a more comprehensive
understanding of the nature of motivation in second language learning, which
is the primary focus of the presentstudy.

3. The present study

The present study aims to explore the factors that potentially weaken Euro-

pean adults” motivation in learning L2 Chinese and how these factors evolve

over time, using Van den Branden’s (2022) integrated language learning moti-

vation model. In this context, the term ‘L2 Chinese’ refers to the Chinese

language being learned by a learner after the first language. The main research

questions are formulated as follows:

RQ 1: What are the main demotivating factors for European adult learners
in learning Chinese as a second language?

RQ 2: How do these demotivating factors evolve at different stages of learn-
ing?

RQ 3: To what extent can the ‘motivation model’ explain the weakening
of their motivation?
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Methodology
1. Participants

Three adult L2 Chinese learners from Germany (P1), Poland (P2), and Bel-
gium (P3) were invited to participate in the study, representing elementary,
intermediate, and advanced levels of proficiency. Participants were selected
based on their personal backgrounds, Chinese proficiency, and learning ex-
periences.

The first participant, from Germany, began learning Chinese out of interest
and for travel purposes after a trip to China. He primarily studied through
one-on-one online tutoring and self-learning. Although his learning period
spanned three years, he took a one-year break and has maintained only a
primary level of Chinese. The second participant, from Poland, studied Chi-
nese for eight years while earning her bachelor’s and master’s degrees, pri-
marily for professional purposes. She has reached an advanced level of pro-
ficiency in Chinese. The third participant, from Belgium, began studying
Chinese during the COVID-19 quarantine in 2020 as a hobby and progressed
to an intermediate level within three years. The first and third participants’
professions are unrelated to the Chinese language, while the second partici-
pant works closely with it. While P2 received formal language education,
the other two participants relied heavily on informal instruction and self-
regulated learning. Details about the participants are presented in Table 1.

L1 Gender Age Profession Chinese Level = Learning Period
P1 German Male 50+ Information technology A2 2020-2023
P2 Polish Female 25+ Chinese teacher/translator 2 2015-2023
P3 | Dutch | Male | 30+ | Enterprise resource planning B2 2020-2023

consultant

Table 1. Summary of participant profiles

2. Data collection method

A one-time, audio-recorded, semi-structured interview was conducted with
each participant. The interviews with P1 and P2 were arranged online, while
the interview with P3 was conducted in person. Prior to the interview, all
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participants received an electronic leaflet that provided a simplified expla-
nation of the interview’s purpose, key topics, and main questions to be
discussed (see Appendix). They were also asked to draw several simple line
graphs in advance, representing their overall motivation and levels of several
key factors from Van den Branden’s (2022) language learning motivation
model.

During the interview, the researcher began by restating the purpose of
the study to the interviewee. The interview was divided into two parts. In
the first part, the researcher invited participants to share their overall L2 Chi-
nese learning experiences and the changes in their motivation over time.
The second part focused on discussing how participants’ motivation related
to the motivation model, addressing key factors, such as success, value, auton-
omy, and environment. Each part began with broad questions about their
overall motivation and then moved to how these factors explained their dis-
couraging moments. Participants were also encouraged to provide additional
information that did not fit within the model and to offer their feedback on
the model at the end.

All interviews were audio-recorded with the formal consent of the par-
ticipants and subsequently transcribed into text documents. After several
close readings of the transcripts to identify the main demotivating moments
for each participant, NVivo (version 14) was used for thematic coding and
further analysis.

Data analysis
1. Thematic coding and analysis

This study used NVivo (version 14) for qualitative analysis, coding the main
themes related to motivation in the transcripts of the three interviews. The
interviews were structured around Van den Branden’s (2022) integrated lan-
guage learning motivation model to assess its applicability, with thematic
codes applied based on this model. Given the focus of the study on factors
that weaken motivation, the quotes were sub-categorised into ‘positive’ and
‘negative’ factors. Here “positive’ refers to relatively favourable conditions,
while ‘negative’ denotes relatively unfavourable conditions as perceived by
the participants. The coding themes and example quotes are provided below.
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Thematic

Category

Positive

Negative

Success

Value

Autonomy

Envircnment

When I do the studies, 1 felt some success. Only mtermal
Jactors, right? So I realised some symbols I can really
learn fast and I really learn many symbols. And when I
started reading, laking these children's books with limited
vocabulary and could actually read them This was
Jantastic. 1 had a feeling of so much joy. (P1)

And he told me, yeah, China is kind of prosperous and you
learn Chinese. I think the economy is like growing. So iff
you learn Chinese, I think there will be a ot of job

opportunities. (P2)

For me, there is no external force to make me leamn
Chinese. It's just from inside own interest. So I have all the

autonomy and I want. Iwant to keep it (P1)

So we were also challenging each other a bit that there
was some competition going on ar some point, using the
blackboard also to practice writing, so it's a different kind

of atmosphere. (P3)

I feel in a small portion of demotivation when I see I'm learning a
symbol and after 10 times repeating 1 siill don't know exactly how
to draw it. It doesn't happen very often, but there are some samples

which really demotivate me. (P1)

So I thought that I have to study a little bit more o kegp my
training on a certain level and get a nice job, but it didn't happen
this way. The job wasn't easy to find and wasn't that good It
helped. So 1 think that's when my motivation dropped down and 1
don't think it will go up from that time. (P2)

Bui also like having no autonomy wouldn't be good, because I think
I would feel frustrated because I'm also an experienced language
learner. I'm a teacher and there are some things that need more
than some things I'm not interested in, so yeah. (P2)

I don't have a Chinese friend, I don't have Chinese colleagues. 1
don't use it in every day. (P1)

And then I had a break because in just August 2021 I bought this
house. And then I made a break until July: (P1)

Table 2. Thematic framework used to code interview transcripts and examples

2. Overall motivation changes and demotivating factors

at different stages

By combining data from the hand-drawn graphs created by the participants
with the interview transcripts, it became evident that motivation levels and
instances of demotivation varied significantly among the three participants.
Therefore, the key demotivating moments at different language proficiency
levels are presented individually for each participant.
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Graph 1: P1’s overall motivation curve

Factors 0-A1 Al Al-A2
Forgot easily Struggled with characters in real contexts, abundance of | Found proper reading
after repeating characters and differences of wraditional/simplified, materials such as children’s

Chinese characters
many times printed hand-written versions (medium); books (medium)
(light) Found the leaming method wrong (soong)
Did not =y = .

Listening and Struggled with listening and speaking (medium): Saw the | Found new leaming
concentrate too 1 .

speaking slight chance of making progress (strong) method (light)
much (light)

Decreased of possibility of using Chinese in daily life Possible to travel to China
Evaluation of value light

and raveling due to lock-downs (strong) again (light)
Language . Found new language
o light Struggled to find contexts to use Chinese (medium) =

environment partners (light)
Negative political : .

light light light
view about China
Time light Bought a house; needed to take care of family (strong) Got more free time (light)
Learning resources light Far away from off-line classes (light) light

Table 3. Demotivating factors in P1’s learning stages

Mohwahion (el )

U

< ‘?""'?“- 4"2‘"3 # - e ;r.j-'- o {923

' - . ~t v L S i E . 4 .

Graph 2. P2’s overall motivation curse
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Factors 0-B1 B1-C1 cl-c2
Failed to obmin scholarship to . o= e
Rewards and Failed to find a satisfying job
study in China at the end of Obtained a different scholarship (N/A)
utility related to Chinese (strong)

Evaluation of

value

Autonomy

Life simation

Language
environment

| Personal
experience with

native speakers
Resources

Study environment

bachelor’s (strong)

Decreased possibility of

studying in China (strong)

Low autonomy (light)}

NiA

Lack of language environment

(medium)

Lack of language partmers

(medium)

Struggled to find proper
leamning materials (medium)

N/A

Increased value of Chinese in helping find a
job (light)

Disliked some teachers’ teaching methods

(medium)

Lock-downs during COVID-19 pandemic

while studying in China (medium)
Found it difficult to use Chinese in contexts

bevond daily life (medium)

Stuggled to make close Chinese friends

(medium)

Obtained rich resources while studving in

China (N/A)

Interruption from roommate (medium)

Decreased possibility of
finding a relevant good job
(strong)

Felt tired of having to use

Chinese; not motivated to

improve (light)

NiA

light

Negative experiences with

Chinese bosses (strong)

light

N/A

Table 4. Demotivating factors in P2’s learning stages

Unfortunately, P3 did not draw his overall motivation line. However, accord-
ing to his description during the interview, the author produced a rough line
graph to represent the motivation changes.

Ehom -+

f)mw‘l

Chinese

»}ﬁmi"

e soval memdion

with chinese

2020

2020 205

Graph 3. P3’s overall motivation curse
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Factors 0-A2 A2-Bl B1-B2
Smdy parmers NA Demotivated classmates (medium) Found other smdy parmers (light)
Chinese Struggled with leaming Realised it is sufficient to just type and
Chinese characters (medium)
characters Chinese characters (strong) recognise (light)

Found more efficient leaming methods

. Focus shifted from characters to this and resources, but still struggled with
Listening and Did not concentrate much
; part: realised the differences between real-life conversations and
speaking (light)
dialects and standard accent (strong) understanding music and videos;

feedback from others (medium)

Not used to the approaches of the new
Teacher N/A Appreciated the new teacher (N/A)
teacher at the beginning (light}

Felt less motivated after each | Did not appreciate the reliability of = Received more reliable exams from
Exams

exams (light) exams anymore (medium) China (light)

Table 5. Demotivating factors in P3’s learning stages

Results and discussion

1. The main demotivating factors in learning
Chinese as a second language

To answer RQ 1, the medium and strong demotivating factors from Tables
3-5 are summarised in Table 6. Note that the three stages are roughly di-
vided by the turning points of the participants’ learning curves as discussed
in the individual interviews. Stage 1 refers to the very beginning period when
the learner’s progress grows steadily, stage 2 refers to the stage when the
learner reached a certain level according to their own pace and slows down,
and stage 3 refers to the latest learning curve of the learner at the time of
this study’s data collection.

Overall, the most influential demotivating factors identified in the present
study of adult L2 Chinese learners differ from those reported by Campbell
and Storch (2011) and Pretty (2019), as is discussed in detail below. Their
studies found that external factors such as teaching methods, heavy work-
loads, and exam failures were the dominant sources of demotivation for uni-
versity students. However, these studies focused solely on current university
students and did not consider long-term learning experiences. In contrast, the
present study examined learners’ memories over three years outside of the
formal school context.
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Stage 1 Stage 2 Stage 3

PL ) P3 PL 7] P Pl n P3
g Chinese Lost scholarship Chinese Chinese characters; | N/A Chinese Chinese Failed to find 2 struggle
H characte characters | listening and characters characters | satis fying job with
15] speaking; differences telated to Chinese | real-life
listenmg shght chance of between dialects speakmg
ad making progress and standard and
speaking acoent, listening
= NA Decreased NA Decreased of NA Decreased NA Decreased NA
" possibility of possibility of usmg appreciation of possibility of
stdying in Chinesen daily eRams fmding arelevant
China life or traveling zood job
g NA Lack of NA Lack of contexts Teaching methods; Demotivated NA Negative Negative
é language for using Chinese; lack of social classmates experiences with feedback
e anvironment; interruptions from interactions and Chinese bosses from
language other commitments | contexts; difficultto others
parmers; make friends;
leaming mtetruption from
materials roommate

Table 6. Summary of demotivating factors

2. The decisive role of learner’s perception of success and value

The data indicates that the most significant demotivating factors are related
to perceptions of success and value. Participants’ motivation was initially
driven by their evaluation of value, which was closely followed by their per-
ceptions of past and future success. These two dimensions are highly inter-
related and mutually influential, meaning that decline in the perception of
success can easily lead to a decrease in the evaluation of value.

Ryan and Deci (2000) distinguished between intrinsic and extrinsic moti-
vation. Intrinsic motivation is driven by inherent satisfaction, while extrinsic
motivation is driven by external outcomes. The relative importance of in-
trinsic versus extrinsic motivation depends on individual purposes for learning
the language and is influenced by factors such as personality, profession, age,
language environment, and social relationships.For the three adult L2 Chi-
nese learners in this study, the intrinsic value largely originated from their
curiosity about the challenges of the Chinese language, particularly Chinese
characters, which are markedly different from alphabetic scripts. This fasci-
nation dates back to the 16th century, when the Italian missionary Matteo
Ricci described Chinese characters as ‘untranslatable images’ (Hosne, 2018).
Surprisingly, Chinese characters are considered to be one of the most chal-
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lenging aspects for Indo-European language speakers, yet many learners are
motivated by the challenge. This reminds us that difficulties cannot be di-
rectly inferred as factors that weaken motivation.

Meanwhile, intrinsic value is closely linked to intrinsic success, while
extrinsic value corresponds to extrinsic success. For instance, P1 noted that
failures in mastering Chinese characters led to a decreased perception of
value, while P2’s failure to obtain a scholarship diminished her evaluation
of the Chinese language. The extrinsic value for participants can be further
categorised into social value and utility value, including goals such as mak-
ing Chinese friends, obtaining scholarships, traveling to China, and finding
relevant employment. Persistent and severe failures in these areas can be-
come significant demotivating factors for language learning.

3. The impact of environment

After value and success, the environment is another crucial factor influenc-
ing motivation. The term ‘environment’ encompasses a broad range of ele-
ments, including the language environment, physical learning spaces, learning
resources, and study partners. Compared to intrinsic factors, it is generally
easier for adult learners to address and adapt to negative developments in
these external factors. Although some environmental factors, such as a lack
of resources and time, can present challenges during the learning process,
they are often temporary and adaptable.

For instance, P1 attributed his extended learning disruption to his priori-
tising other important activities but did not view these factors as demotivat-
ing. He resumed learning Chinese once he had more free time. Similarly,
P3’s study partner lost motivation during the A2-B1 learning stage, but he
proactively sought out new study partners to sustain his own motivation.

Finally, while autonomy is widely recognised as a significant factor that
enhances motivation, it did not appear to be a major demotivating factor for
adult learners. As P3 noted, a high level of autonomy can both enhance and
potentially diminish motivation. P1 and P2 also indicated that autonomy did
not significantly affect their study experience. Although a loss of autonomy
can still be a demotivating factor, mature adult learners, especially those not
constrained by degree or certification requirements, tend to maintain a high
level of control over their decision to start or stop learning.
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4. Demotivating factors at different stages

Van den Branden (2022) summarised three key features of motivation (i.e.,
the complex, multidimensional, and dynamic), which also applies to demoti-
vation. Demotivating factors show several features. First, it is clear that dif-
ferent dominant demotivating factors appeared throughout the individuals’
learning periods, and the weight of co-existing demotivating factors also var-
ied at different stages. Our results show that demotivating factors appeared
intensively in the middle and ending learning phases. Only if they could not
be remedied timely would they reduce the overall motivation, and vice versa.
The middle learning stage witnesses a great deal of difficulties, similar to
any other learning activities. Learners’ long-term learning development can
be explained by Alan Fletcher’s smooth learning curve theory (as cited in
Zhang, 2020).

Exponential rise and fall to limit

exponential
rise

exponential
fall

Learning

Experience

Graph 4. Alan Fletcher’s smooth long-term learning curve
Source: https.//en.wikipedia.org/wiki/Learning_curvet#t/media/File:Alanf777 Lcd_fig05.png

After the initial stage of discovering a language distinct from one’s own native
language, an accumulation of perceived problems and slow progress often
render learners overwhelmed and decrease their power to combat demoti-
vating factors.

Furthermore, the author found that some demotivating factors are constant
while others are temporary. Whether such a factor is constant or temporary
depends on the nature of the factor as well as learners’ personality and ability
to deal with it. For example, in P1’s first learning stage, his motivation was
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slightly reduced due to failure in remembering the characters even with mul-
tiple repetitions, and it continued to decrease when he found that the com-
plexity of the system of Chinese characters far exceeded his previous expec-
tations. His motivation was severely hit when he realised that his learning
method was wrong and that he had wasted significant time and effort. How-
ever, this issue became milder after he started to gain confidence and satis-
faction by reading children’s books at an easier language level.

When I do the studies, I felt some success. Only internal fac-
tors, right? So I realised some symbols I can really learn fast
and I really learn many symbols. And when [ started reading,
taking these children’s books with limited vocabulary and could
actually read them. This was fantastic. I had a feeling of so much

Joy. (P1)

P3 also struggled with Chinese characters at the first stage, but he empha-
sised that the demotivating influence of characters decreased when he real-
ised that listening and speaking were even more difficult and urgent. In such
a case, one’s previous enemy (i.e., characters) can become a friend, meaning
that a demotivating factor can turn into a motivation-enhancing factor and
vice versa.

But these demotivating factors, they change because you find
at some point you feel comfortable with characters and instead
of seeing that as the most difficult part it becomes ironically
the easiest part because you find that at that point. Wow. Like
someone speaks to me and I didn 't get a thing. (P2)

The force of the same demotivating factor varies from individual to individ-
ual due to different personal traits, especially different levels of self-efficacy
as explained in Bandura’s (1997) self-efficacy theory. Self-efficacy refers to
one’s belief to perform necessary actions to produce designated attainments.
While individuals with a high level of self-efficacy engage in activities, exert
effort, maintain persistence, and attain achievements, less efficacious learners
invest less effort and time in learning activities in the face of difficulties and
thus are unsuccessful (Schunk & DiBenedetto, 2021). Self-efficacy interacts
with related outcomes and other factors in the environment. Therefore, in a
dynamic learning period, a mixture of various demotivating factors constantly
affects one’s motivation.
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5. Demotivation in L2 learning motivation models

Many language learning motivation models, such as those proposed by Gard-
ner (1985) and Dornyei (1994), are also based on relatively formal classroom
settings, where intrinsic motivation can be challenging to sustain (Ryan & Deci,
2000). For adult L2 learners, particularly those for whom the language is not
directly relevant to their profession, intrinsic pleasure in learning is crucial.
Cronin-Golomb and Bauer (2023) highlighted the importance of exploring
self-motivated learning to understand both child and adult learning behaviours.

To fully grasp the motivation mechanisms, it is necessary to consider self-
regulated learning and its influencing factors. Cronin-Golomb and Bauer
(2023) categorised motivators into situational and personal motivators. Situ-
ational motivators include social interaction, problem-solving, and a love of
learning, which align closely with Van den Branden’s (2022) concepts of ‘so-
cial value’, ‘utility value’, and ‘attainment value’. As Van den Branden em-
phasised, motivation formation is a process that begins with personal factors
such as individual traits and self-efficacy.

The qualitative analysis of this study indicates that most demotivating
factors can still be categorised within the components of Van den Branden’s
(2022) model, as acknowledged by the participants. However, there is room
for optimising this model. The discussion highlights the intricate relationship
between demotivation and motivation and how both are subject to change.

The findings suggest that personal traits and self-efficacy are the driving
forces behind learners’ additional language learning behaviours, which in
turn shape their perceived value of learning a new language. Value and suc-
cess operate as secondary motivational drivers, mutually influencing each
other. Environmental factors, including resources, learning spaces, and op-
portunities, along with other contextual factors, create a motivational context
that impacts the entire motivation and behaviour system. Furthermore, there
is mutual influence across different levels of motivation. The overall level
of motivation affects the direction of learning behaviours, whether it be
initiating, continuing, or terminating the learning process. We propose a multi-
level model to represent this system, which is visually summarised in Graph 5.
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Learning behaviour
Demotivation Extrinsic motivation W

Extrinsic value o

Intrinsic value | Intrinsic success

Graph 5. A multi-level L2 learning motivation model
Source: designed by the author

The proposed model does not seek to encompass all existing models in the
literature but aims to highlight several key concepts for understanding the
motivational system of adult L2 learners.

First, motivation arises from various inner traits, such as personality and
personal beliefs. As Cronin-Golomb and Bauer (2023) assert, personal traits
and beliefs about self-efficacy are powerful drivers of learning behaviour.
Second, the overall level of motivation is largely influenced by perceived
successes that align with the values that learners attach to their learning
activities. According to Ryan and Deci (2000), it is reasonable to view dif-
ferent types of motivation as existing on a continuum. However, the concept
of ‘demotivation’, a negative motivational state resulting from failing to reach
a positive motivation threshold, should also be included in this continuum.
All variables, including environmental factors, interact dynamically within this
system, creating a complex motivation mechanism that can be likened to a
‘mixture chemical reaction’. In summary, the motivation mechanism is a multi-
dimensional, dynamic, and multi-level system.
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Conclusion

This study conducted a case study based on three individual interviews with
three adult European L2 Chinese learners to examine demotivating factors
at different learning stages. Several key points emerged from the study. First,
a reduction in motivation often results from the negative development of ini-
tial motivating factors, and the most influential demotivating elements origi-
nate from negative incidents that decrease a learner’s perceptions of ‘suc-
cess’ and ‘value’. Second, different dominant demotivating factors appeared
throughout the individuals’ learning periods, with the weight of co-existing
factors varying at different stages. Third, demotivating factors were most
intense immediately after the initial phases of learning, and unless addressed
promptly, these factors could significantly reduce overall motivation. Con-
versely, timely intervention could mitigate their impact. Finally, the author
proposed a multi-level motivation model, emphasising that the motivation
mechanism is a multi-dimensional, dynamic, and multi-level system. The loss
of motivation is attributed to the failure to reach the positive motivation
threshold.

However, the study has several limitations, primarily due to its small sam-
ple size. The research could have been improved by adopting an exploratory
mixed-methods approach, incorporating a follow-up survey to collect quan-
titative data on the weakening of motivation among L2 Chinese learners.
A larger dataset would enable a correlational analysis of demotivating learning
behaviours and negative variables, helping identify the most influential fac-
tors. Additionally, the language learning motivation model proposed at the
end of the discussion is highly simplified and lacks support from extensive
theoretical and empirical research.
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Appendix. Interview Instruction leaflet

Dear participant,

tongue. It can b
research, which fox

for native Chincse speak
diffe

1g factors inlong-term Chinese leaming —

“Thank you for panicipating in this interview that aims to investigate demativating factors in the leaming of L2 Chinese among European adult leamers. |
understand that you may have encountered various difficulties and experienced demotivation while leaming Chinese, a language distinct from your native
1o imagine these obstacles. Therefore, your personal stories and opinions are highly valuable to this

Main questions in the semi-structured interview:
1. Can you please share your overall experience of leaming Chinese so far?

2. Were there any

when you felt

leaming Chinese?

1 would like to invite you to draw a line graph for each to present the changes of your overall motivation, your perception of success, value, autonomy,
and environment by time in advance. Don't worry about the drawing, it's just a visual way to present the invisible motivation.

Let"s move on. Do you think this motivation model
applies to you? 1 would like to hear your stories and
opinions. You can contribute to building this model!
Studies have shown thal motivation in language
leaming is influenced by various major factors,
including success, value, awtonomy, as well as
environment. Like this picture below, 1 will explain

factors explanation examples questions
sHecess Yous evalustion of your | Extrinsic success: extemal rewards, e.g. higher salary; praises from others; | @ How did your perception about success
pastand expectancy for Intrinsic success: internal rewands, ¢.g. self satisfaction demotivate you in leaming Chinese?
future achievements Lang-term vi short-tem successes
value Your evaluation of the Intrinsic value: learning Chinese learning itsclfis funor not &  What type of values demotivated you in
value ofthe stake and the | Soclal value: soclal usefulness of your Chiness learning leaming Chinese?
outcomes of your Utility value: usefulness of leamning Chinese
1 ! Altai value: the signifis you attach to leaming Chinese, this
learning behavior itself.
antonomy | How much freedom do High autonomy: decide learing materials, time and pace, goalsby yourself | ®  How would autonomy demotivate you
you feelin leaming Low autonomy: other decides your leaming goals and materials in Chinese leaming?
Chinese
environment | Enviranment refers to Learning resources; like courses, textbooks, apps, etc. ® What arc the factors from the
both physical and virtual | the exact place where you study environment that could demotivate you?
surroundings where you | Or teaching approaches, and the relationships between you and your pecrs And how?
learn Chinese and the teachers. Or itcan also include a wider range of the relationship
between China and your own country, represented by the media
Other Not covered by the model | Anyihing you would 1ike to add ® Are there any demotivating factors or
Or you would like 1o make some comments about this model? from your 1}
that couldn™t fit in the model we just
discussed?




