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The paper is using a learning episode and the repercussions that it had for Diana (pseudonym), a prospective teacher (PT) of secondary mathematics education, concerning the radical change of her learning and teaching attitudes. The PT's intuition during the task led her to a rich learning experience. Despite going through stress and despair, she managed to come to a legitimate answer for the given open task. The empirical episode is used as an exemplification of the synergy of phenomenological methods and the Vygotskyan lens to activity theory and lived experience (see [START_REF] Shvarts | Crossroads of phenomenology and activity theory in the study of the number line perception[END_REF], with perezhivanie becoming the bridging concept for this crossroad.

The typical English translation of perezhivanie is "experience" sometimes carrying the qualifiers "emotional experience" or "lived experience." But perezhivanie is not only surviving a life-changing disaster, as is the case in [START_REF] Vygotsky | The problem of the environment[END_REF][START_REF] Vygotsky | The problem of the environment[END_REF]) example but also consolidating on a dramatic leap forward in one's life, a daring move one made, a risk that paid off and opened a new phase of one's life. Perezhivaniya (multiple tense) differ from experiences in that a perezhivanie includes the processing of the dramatic experience, working over and assimilating it into one's own personality. For [START_REF] Vygotsky | The problem of the environment[END_REF][START_REF] Vygotsky | The problem of the environment[END_REF] perezhivanie is a psychological unit, and "in a perezhivanie we are always dealing with an indivisible unity of personal characteristics and situational characteristics, which are represented in the perezhivanie" (p. 342, emphasis added).

The empirical data derive from a course with one teacher in which I was participating as an observer, also using audio recordings, short and long interviews as well as copies of the PTs' work during the sessions. The teacher would present an open task in each session and ask the PTs to mathematise a solution to the open task. He deliberately abstained from guiding the PTs, who were encouraged to work in teams of their own choice. Diana was out of her context in these sessions, as she was raised in an answer-feeding environment. Therefore, she was following her peers' methods of dealing with each task. Having low mathematical confidence, she even considered her approach to be wrong if it was conflicting with an idea coming from her peers. The open task in the analysed session was called "doubling modulo" (due to space limitation the description of the task will be given in the poster presentation) and particularly in this session Diana struggled to grasp what her peers were doing. She saw "loops" in her peers' treatment of the task, and she tried to grasp the "rule" of the task, by applying it to 14 consecutive numbers, in empirical sets of questions/answers, and then, at utter despair and lack of guidance she intuited these sets as flow diagram cases, as she abstracted the algorithmic sense of each of these question/answer sets. The flow chart that she constructed was legitimised by the teacher, as a valid treatment of the task. So, suddenly, her "own way," different than anyone else's way counted as mathematically legitimate. The emotional aspect and the ultimate success that she had in this task sealed her radical change of attitudes for learning and teaching mathematics, as she stated clearly a few months later: I need to get over the urge to give answers… not straight away. I think I have realised from these lessons that it helps people more if you help with their understanding of it rather than just give them an answer straight away; and naturally make them think about it and what they are doing and why they are doing it, which obviously is very important with wanting to be a teacher. She loved her "own way", I like my way! It's a long way, but I like my way … so this one [her treatment of the task] quite intrigued me because I thought it in a different way than nobody else seemed to … I think I've possibly become a bit more confident with what I'm doing; because I'm thinking "well, because I've got a different answer to somebody else it doesn't necessarily mean that it's wrong, it just means I thought about it in a different way."

Diana went through a perezhivanie experience as she was looking for and utterly accessing noematic survival, despite the lack of teacher guidance or aid by her peers. The noematic survival was granted to her due to her algorithmic intuition, which unlocked the flow chart perception, as her own expression of the task's "rule." And this experience radically changed her attitudes on learning and teaching. Thus, by examining the experience phenomenologically, we gain access to the micro development of the personal characteristics within the situational characteristics of the perezhivanie.

Conclusions

The dramatic shift from stress and despair to a constituted object (her flow chart), which was accepted as legitimate by the teacher, led Diana to her radical change of teaching and learning attitudes. Her case is rendered as a perezhivanie case since she determined alone her stressful situation-by bringing out a successful outcome for the session and for the non-guidance teaching style of the course-and since this/her determination resulted to her radical change of attitudes. Through the analysis of the subjective lens the phenomenological methods aid casting light on the emergence of the PT's attitudes' change within her situated environment, by focusing on the intentional/intuitive perspective of (her) knowledge/perception. Husserl's and Merleau-Ponty's approach to intuition allowed the personal characteristics to come to the foreground as well as exposed the footprints of the situational characteristics, as Vygotsky anticipates. The phenomenological tenet of subjectivity being the source of meaning/sense is coupling Vygotsky's prismatic and situational aspect of perezhivanie. Thus analytical and methodological synergies are achieved between phenomenological methods and the Vygotskyan approach to activity theory, as these convergences are exemplified in the empirical example, as it fits well the original sense of the perezhivanie concept.