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Equity, quality and the promotion of education for all are the main axes of the Equity, quality and the promotion of education for all are the main axes of the strategic vision 2015-2030 of the Higher Council of Education, Training and Scientific Research, where they now also occupy a special place both in the new development model and in the draft framework law 51-17, which provides for the reform of the education, training and scientific research system. This quest for quality for all has led several universities in Morocco to implement sustainable quality approaches in order to achieve the objective of accelerating the modernization process and better meeting the expectations of both learners and all the actors concerned. Based on this article, we will try to find answers to a question that seems fundamental and topical to us, namely, to what extent would Quality and CSR approaches be able to accelerate the transformation of the higher education and scientific research ecosystem towards a new model for the Moroccan university. 

Mots -clés

Introduction:

In the current context, both developed and developing countries are placing particular emphasis on the need to measure the performance of their public universities in order to strengthen governance and academic excellence. As a result, it has become imperative to make rational use of public funds to achieve quality services at the lowest cost to students through the adoption of modern management tools. We therefore speak of New Public Management, which consists of introducing into public sector structures methods and tools inspired by the private sector, based on the three E's "Economy, Effectiveness, Efficiency". The aim is to meet the expectations of citizens, who have now become customers, at lower cost and with better quality [START_REF] Amar | Le Nouveau Management Public: avantages et limites[END_REF]. In Morocco, with regard to the new forms of public governance and under the combined effect of the Framework Law 51-17 on the reform of the education system in Morocco, which aims to strengthen the performance of public higher education establishments as part of a restructuring process and results-based management, the implementation of a new performance management system has become more necessary than ever. In this perspective, management by sustainable quality, which is a performance tool in private organizations, has started to integrate public sector organizations for some years.

Indeed, the Moroccan public universities are called upon to equip themselves with modern quality assurance systems in the service of new governance which aims at the global performance of the University of Tomorrow. It is at this level and in relation to these considerations that our problematic is situated, which can be formulated as follows: What is the state of practice of management by sustainable quality in Moroccan public universities?

In order to provide some answers to our problem, this article will be organized as follows: firstly, it will briefly shed light on the place of the education system in the new development model. In the second place, it is a question of reflecting on the main actions required by the integration of the Sustainable Quality Approach as a new managerial practice at the service of Moroccan universities likely to strengthen performance, governance and university excellence.

The Place of the Education System in the New Development Model

The New Development Model: an alternative vision for the reform of the Moroccan education system

Education occupies a central place in the New Development Model Report, both for primary and secondary education and for higher education. This importance is identified by a vision that is clearly affirmed, on the one hand, by the mission that it grants to education as a lever for development, and on the other hand, by the mechanisms to be implemented for the realization of this mission.

Our objective in this brief presentation is not to propose an in-depth analysis of the conclusions of the report in question, but to explain the coherence of the references that serve as a basis for public education policies, based on the New Development Model Report and the Strategic Vision of the 2015-2030 reform. It goes without saying that a lack of synergy and coherence in the visions risks impacting the management of the reform projects and hindering the achievement of the objectives, and even worsening the situation of the education system.

In this context, it should be noted that the New Development Model Report adopts a vision that does not fully correspond to the orientations of the Strategic Vision of the 2015-2030 reform. The said report positions itself in the kind of operational governance model by opting for a trend that can be described as realistic and pragmatically liberal. Indeed, the New Development Model, which is partly in line with the orientations of the current public education policies, recommends bold reforms that will reinforce and complement the Strategic Vision 2030 and the resulting framework law.

In the same perspective, we note that the report opts for a methodology that breaks with the approach previously adopted in the reform process. This takes the form of a re-ordering of the priorities of the educational mission. To this end, it calls for a profound transformation of the education system, "without which none of Morocco's development objectives can be achieved in terms of citizen development, social cohesion, economic growth and territorial inclusion". This same break can be detected in the fact that the report has abandoned terminology that we frequently find in so-called reference educational documents, such as "educational reform", to use new strong and significant concepts such as the profound transformation of the educational system, the educational renaissance, a redesign of educational programs; which leads us to say that this report constitutes a guide for regulating the educational system.

In the same perspective, and by way of comparison, it should be noted that the Strategic Vision 2015-2030 is based on general foundations and principles. This approach, which is based on the pedagogical aspects of the reform, is justified by the fact that the Strategic Vision 2015-2030 aims to recommend pedagogical solutions to the dysfunctions of the education system, particularly its inability to achieve the expected objectives. In contrast, the New Development Model Report opts for an economic and social development approach to the function of education, based on the observation that the education system, in its current state, is a brake on development. It should also be pointed out that the approach adopted by the report in question is highly consistent with the new role assigned to education by specialized international organizations, and meets the expectations of our country, which aspires, like the developing countries, to overcome several obstacles linked to the problem of economic and social development.

Another point of divergence between the Strategic Vision and the New Development Model Report is the context. This is a determining factor in the design of the two projects, for the simple reason that the report in question was conceived in circumstances marked by the crisis of the Corona virus pandemic. It therefore recommends that an education system should be built that is resilient to crises and able to adapt to the digital system. Clearly, this recommendation is not dictated exclusively by the circumstances of the pandemic, but is also governed, in our opinion, by the vigilance that characterises the members of the Special Commission on the New Development Model, insofar as most of them belong to a liberal economic school, which is very sensitive to the issue of "the crisis"; this requires giving major importance to certain key elements such as forecasts, risks and agile governance in crisis management.

In the same vein, it seems appropriate to highlight the mechanisms that must be mobilised to implement the measures recommended by the two projects. The Strategic Vision 2015-2030 is based on the framework law and the implementing texts that derive from it. In this respect, it should be pointed out that, according to René Chapus (1985), although a legal text acquires a binding force, its legitimacy will only be meaningful when the community shows a will to organise a given situation; this will is expressed by the fact of producing a legal standard. Therefore, to claim that the reform of the education system can be achieved through the enactment of legal texts is an illusion, because "you cannot change a society by decree", to use Michel Crozier's (1979) formula.

With regard to the implementation of the recommendations of the New Development Model Report, including the education component, it has instituted a new mechanism for this purpose. This is a (National Development Pact) which morally commits the responsibility of development actors. It should be noted that the realization of this act is subject only to the willingness of actors operating in the various sectors to adhere to the reform strategy adopted by the New Development Model.

Indeed, the approach adopted by the New Development Model Report regarding the mission of education is to establish a correlation and interdependence between education and economic and social development. From this point of view, it should be noted that the report subscribes to the approach that considers education as the pivot of economic and social development. This approach, which is based on an economic and managerial vision, is rejected by the educational current. The supporters of this current consider that the mission of education encompasses training, education, teaching and the development of the individual and that it is not its task to prepare him or her for the labour market. Olivier REBOUL's expression (1995), which states that the school is "an institution without a professional purpose", illustrates this second trend very well. Similarly, this question is always the subject of controversy between the two clans. For our part, without adhering to this controversy, it is up to us to recall that we are witnessing the emergence of an international educational order which gives a crucial place to education as a lever for economic and social development.

Regardless of the criticisms levelled by political actors and academics at certain points of the New Development Model, we support the idea that this project constitutes a step forward in the process of drawing up development plans, both at the methodological level and in terms of the visibility of objectives. Similarly, it represents a guide for public action, and even an essential reference for the management of change in the economic and social field; without forgetting that it acquires a strong legitimacy that emanates from the support of the royal patronage, which gives it support and credibility.

With Three levers for the operationalization of this Plan have been identified and will be examined in depth, namely digital transformation, adaptation of the regulatory framework and mobilization of partnerships and cooperation opportunities at national and international level.

Aware of the stakes and challenges raised by this large-scale project, the Ministry deemed it appropriate and necessary to rely on a broad participatory approach, which is the only way to mobilise collective intelligence, through the contribution of all the players in the university ecosystem and the driving forces at regional level, including local authorities, economic operators and players from the associative world.

The various listening and consultation sessions scheduled in February at the level of the universities constitute the entry point of the Regional Conferences which will be organized at the level of the 12 regions of the Kingdom in March 2022, in the presence of Mr. Abdellatif MIRAOUI, Minister of Higher Education, Scientific Research and Innovation. At the end of these Regional Conferences, a general summary report summarizing the main recommendations of the stakeholders will be drawn up and presented at the National Conferences, which will be the high point for the effective launch of the ESRI 2030 PACT.

To support the launch of the consultative work with stakeholders, the Ministry has set up three collaborative platforms: 

The Quality & CSR approach: new managerial practices for Moroccan universities

Sustainable quality is a new concept that stems from two complementary concepts: quality and sustainable development, which are two closely related fields, acting with the same actors, both internally in the organizations and with external partners, using standards and analysis tools common to the various criteria of high environmental quality and sustainable development. They can be characterized in 4 axes: environment, local economy, social and cultural. It is more a question of organizations becoming aware of their social responsibility. Today, we speak of sustainable quality to designate management systems that take into account quality, safety, the environment and ethics in a sustainable manner. As a result, it has become one of the components of an integral and modern management system, the particularity of which is to distinguish it from traditional management in all respects Identifies the requirements of a management system that helps educational organizations to better meet the needs and expectations of their pupils, students and other beneficiaries, and to achieve greater credibility and impact.

ISO 21001, Management systems for educational organizations, is an international standard issued by the International Organization for Standardization, and published in early 2018. It is intended to provide a common management tool for organizations providing educational products and services that meet the requirements and needs of learners and other customers. It is a stand-alone management system standard, based on ISO 9001 (but not a sector-specific application), and aligned with other ISO management system standards through the application of the high-level structure. ISO 21001 focuses on the specific interaction between an educational organization, the learner, customers and other interested parties.

• Who is the ISO 21001 standard for?

All the requirements of ISO 21001 are generic and intended to be applied to educational organizations that provide, share and facilitate the construction of knowledge through teaching, training or research, regardless of the type, size and product or service provided. The standard therefore applies to the management system of any organization using a curriculum to deliver, share and transfer knowledge It is aimed at all educational organizations, from kindergartens to universities, vocational training centers and e-learning. It does not apply to organizations that only produce or manufacture educational products (e.g. OER).

• Why is ISO 21001 important?

ISO 21001 focuses on the specific interaction between an educational organization, the learner and other stakeholders. Today's educational processes are increasingly focused on co-creation, where the traditional customer-supplier relationship becomes a collaborative partnership. This standard provides guidance on how to deliver sustainable quality in this new, complex and ever-changing environment It enables teaching professionals to effectively align their activities with their role and vision, and to ensure more personalized learning.

• Why is ISO 21001 certification important?

ISO 21001 certification aims to ensure that education providers offer learners education of the highest sustainable quality. In the coming years, ISO 21001 will be increasingly recognized as an independent measure of the sustainable quality of an education provider. Therefore, any organization that provides education and training will benefit from having its education management assessed against the standard. ISO 21001 certification mainly concerns public or private higher education institutions.

The benefits of the ISO 21001 SMOE:

ISO 21001 certification empowers you to deliver more effective and efficient education services, providing a personalized experience for each learner, while supporting people with special educational needs. ISO 21001 helps educational organizations to ensure that learners receive the desired quality of education, while improving learner productivity, safety and well-being.

Strengthen competitiveness and credibility -by implementing an effective SMOE, which complements a learner-centred approach. Sustainable growth -a powerful SMOE addresses key challenges in the education sector, enabling you to be better placed to assess and seize new opportunities. Improved brand reputation -an internationally recognized certificate promotes your brand image and improves your company's morale. If ISO 9001 focuses on customer satisfaction, ISO 21001 focuses on the satisfaction of learners and other beneficiaries (government, labour market, parents and careers)

Key steps in the implementation of the SMOE

A PDCA methodology has been developed to ensure a systematic flow for the implementation of all certification and standards requirements. This method is based on the PDCA cycle, which can be broken down into four phases: Plan, Do, Check and Act. Here are the detailed steps for these four main criteria.

1. To determine the scope of the Educational Organization Management System (EOMS).

2. Determine the organizational policy that supports the mission and vision of the educational organization. 13. Responding to comments, questions and complaints from interested parties.

Communication with stakeholders

ISO 21001 specifies the requirements for an educational management system (EOMS) where an educational organization needs to demonstrate its ability to consistently provide, share and facilitate the construction of knowledge for learners in accordance with applicable legal and regulatory requirements. Aims to improve the satisfaction of learners, other clients and staff through the effective application of its training organization management system, including system improvement processes. All the requirements of ISO 21001 are generic and intended to be applicable to all educational organizations that provide, share and facilitate the construction of knowledge for learners through teaching, training or research, regardless of the type, size and product or service provided. The standard therefore applies to the management system of any organization that uses a curriculum to provide, share and transfer knowledge. Adoption of a process approach:

-mastering the interactions and interdependencies between the system's processes (c) more personalized learning and more effective response for all learners, including learners with special educational needs and distance learners, as well as lifelong learning opportunities;

( -Organizational strategy: mission & vision

• SMOE policy statements are framed by the organization's culture (the set of beliefs and values that shape its behaviour) and the SMOE principles.

• The SMOE's policy statements provide the framework for the SMOE's objectives, which are periodically reviewed to ensure that the organization's mission is being achieved effectively and efficiently while keeping the focus on achieving the organization's vision.

• The articulation of these elements is what is usually called a "strategy".

2.2.

The 14 Deming points for improving university performance and governance

Deming's teaching

Deming's teaching was initially aimed at management: "In the first sense, management consists of putting order in the house and making its inhabitants live in harmony" (extract from the AFED website).

William Edwards Deming was born in the United States and was a statistician who worked on optimizing the productivity and quality of war material. From 1949 onwards, he worked in collaboration with Japan, which then adopted his theories on management with the success that we know. The Deming method made its entry into France with the creation of the AFCIQ -Association Française pour la Qualité. The AFCIQ became the MFQ.

The three key elements of the Deming method

The Deming method goes against Taylor's theories on the division of labour to favor a systemic vision. For Deming, the company is a system, a whole. Any action at the individual level has repercussions on the whole and vice versa. Deming establishes a differentiation between variables linked to the system and variables linked to individuals on which each person can act at his or her level.

Deming places great importance on motivation and psychological factors in the success and achievement of goals.

The 14 points of the Deming method applicable to teaching

The Deming method was originally taught in engineering and business schools, but was not included in the teaching methods. The administration, naturally, looks askance at the Deming approach. However, teachers can use it without being in the least bit in opposition to the established programmes and rules. The 14 points of the method that can be applied in teaching are as follows 

  the aim of inaugurating a new era of progress and modernization likely to propel the quality and efficiency of the ecosystem of Higher Education, Scientific Research and Innovation (ESRI) and to make it a lever of acceleration of the trajectory of development of our country, the Ministry announces the launch of the National Plan of Acceleration of the Transformation of the ESRI Ecosystem (PACTE ESRI 2030). Strategic in scope and action-oriented, this Plan draws its substance from the priority choices of the New Development Model and aims at translating into concrete actions the priorities of the governmental program in terms of human capital development and Morocco's insertion into the knowledge society.The ESRI 2030 PACT is centred on a set of strong values, enabling the players to be mobilized and federated around a common shared vision. These values include transparency, ethics, excellence, resilience through empowerment, equity and equal opportunities, and openness. With the primary aim of building a new model for the Moroccan university, this Plan covers four structural dimensions relating to the full and complete renovation of teaching, the building of scientific research in line with international standards, a system of governance combining transparency and efficiency and the enhancement of the role of the territories as a basis for innovation and an appropriate scale for the dissemination of economic, social and environmental progress. The Plan for Accelerating the Transformation of the Higher Education, Scientific Research and Innovation Ecosystem (PACTE ESRI 2030), draws its substance from the priority choices of the New Development Model and is nourished by its doctrine and founding principles. It aims to translate into concrete actions the priorities of the governmental program in terms of human capital development and insertion of Morocco in the knowledge society. The ESRI 2030 PACT is driven by the objective of propelling Morocco to the rank of pioneering nations with a strong capacity for innovation and high added value in the academic and scientific fields.It also covers four strategic directions relating to:

  Introduction to ISO 21001 2018: for education and training organizations ISO 21001 addresses the management systems of education/training organizations (ETOs) and the impact of these systems on learners and other relevant stakeholders. Stand-alone management system standard aligned with ISO 9001: 2015 -"Quality Management Systems Produced by the technical committee: ISO/PC 288 -"Management systems of educational organizations -Requirements and guidelines for their application" (established and disbanded exclusively for this draft standard) 86 experts from 39 national standards bodies participated, with additional participation from organizations from several education sectors. Specifies requirements for a management system for education/training organizations (ETOs) which must : a) Demonstrate an ability to foster the acquisition and development of skills through education, training, learning or research; b) Increase the satisfaction of learners, other beneficiaries and staff through the effective implementation of its SMOE.

7 .

 7 Management and maintenance of the necessary educational infrastructure 8. Safety, health and security compliance 9. Operating the learner support and guidance system 10. dejnkl Take corrective and preventive action 11. Publication of educational materials (including books, journal articles); 12. Comply with accreditation requirements;

- 104 --

 104 achieve planned results in accordance with the organization's policy, objectives and strategic plan Schematic representation of the elements of a process (Process for evaluating the effectiveness of education/training) -Integration of the PDCA model (Deming wheel) Process management can be achieved by applying the PDCA (Plan-Do-Check-Act) cycle for: -The continuous understanding and satisfaction of requirements; -The consideration of processes in terms of their added value; -The achievement of effective process performance; -Process improvement based on data and information assessment AJBF, Vol 1, No 1, Décembre 2022 (93-108) Representation of the PDCA SMOE cycle in the context of ISO 21001 Advantages of applying an SMOE a) better alignment of objectives and activities (including mission and vision) with [institutional] policy; b) Strengthening societal responsibility through the provision of quality, inclusive and equitable education/training for all;

  

  

  1. Stay on track with your mission by constantly improving your teaching methods, tools, teaching modules and service to the learner 2. Adopt the new student group management philosophy and lead the change with a firm hand 3. Make sure that educational quality requires a minimum of controls. Build quality into the design of your teaching tools and modules. Introduce self-monitoring processes by the learner 4. Look for quality rather than quantity in materials, activities and teaching aids 5. Improve planning and organization. Introduce planning concepts with your students as soon as possible 6. Don't forget continuing education for yourself 7. Establish a different mode of authority based on delegation, self-control (in part) and defined autonomy 8. Generate a positive mindset for achieving a common goal 9. Know how to establish teamwork, group work 10. Avoid putting pressure on children 11. Avoid putting pressure on children, measure progress and value achievements and results 12. Value children's work, look for things that make them proud of their work, remove (if possible) anything that might undermine that pride 13. Institute a programmed of education and self-improvement 14. Put all your group's strengths to work

1.2. The Plan for Accelerating the Transformation of the Higher Education, Scientific Research and Innovation Ecosystem (PACTE ESRI 2030)

Conclusion:

The improvement of the university's performance and its influence is conditioned by the improvement of the quality of its services. In this context, the sustainable quality approach represents an integral part of the development project of Moroccan universities.

Today the theme of sustainable quality has become a global one and is at the heart of the international dialogue on higher education.

Today, Moroccan universities consider that the quality of their services is essential to ensure their credibility and to gain the trust of students, employers, civil society, research organisations, the supervisory authority, etc. For this reason, universities have made the sustainable quality approach one of their priorities in order to create a dynamic of continuous progress and to ensure the satisfaction of all their stakeholders As part of the implementation of this sustainable quality management system, the presidencies of each Moroccan university must commit to establishing a permanent dialogue with its users (students, partners, staff, etc.) and to measuring their satisfaction, just as it commits to ensuring sound and equitable governance. The commitments of the presidency and its vision of training and research are summarized in the sustainable quality charter.

For Moroccan universities to meet the commitments of their sustainable quality charter, they must

• Be responsive to the changing needs of their environment

• Adapt their strategy and training offer accordingly (it evolves over time) while ensuring that it is appropriate to the means;

• Encourage research activities by putting in place the means for the valorization of achievements through patents and the creation of companies.

• Adopt mechanisms to monitor the development and relevance of training, and to ensure that its validity and performance are recognized by the international community;

• To promote the personal development of its community members in their contribution to the achievement of these commitments, through the affirmation of values of competence, accountability, tolerance, transparency and fairness.