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Today’s Lecture 4~ H D 5%

Narrative research in comprehensive psychology : how narration is
producing comprehension
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1.Life Stories and narratives 1in Adult
Education

2.Narrative research, self narrative, first-

person perspective
3.Concept of experiential learning

4. Piaget,

AWAreness

pre-reflective  experience and

5. Awareness from a narrative perspective
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Life Stories and narratives in Adult Education
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» Autobiography. Writing about one's life. Hic : Hoo A ANFicowTEL L, 3BV FIXED

The narrator is immersed in his life and his DNEICEBELTWSE, LR ->T, BHHoDANEZ

main task is to get out of it enough to find E L2, UENARRE 25 2 ol B 7 iR %

the necessary distance for a comprehensive BoFa7-0, HoD N EDLHEEICH NS 2 &2

vision. T 51EKICR 5,

» Biographical Writing about one's life by it : HIT DO NEICOD BT AR E L 2 &, (maEifE

another. The biograph/researcher is K/MFEE L. T ZEDANEICE o THATS 5,
initially a stranger to this life. He/she must B 2 7200z Ao 5 720icid, D AN4E

get close enough to it to find the distance oy S AN B TRV VYR (= ¢/ R AR

of view, of understanding.

F—=v 7 iBF5747A =)= bPL—=
= Life story in training: practice of life story v 7 _7‘}1/'_\\ FHNTDT7 4 7A=Y -0 (H
in a group (interactive and dialogical EAEDS ik o ab o)
model) within a training group.

PINEAU, G. (20205). Dialogue, dialectique, dialogie en formation avec les histoires de vie. Education permanente, 222/1, 11-22.



Narrative research, self narrative, first-person perspective
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SELF-NARRATIVE / FIRST, SECOND AND THIRD PERSON
NARRATIVE

Characterising the singularity of narrative work in the field
of qualitative research in the social sciences presupposes
specifying the position of the narrator with regard to the
experience that passes into language during the
composition of the narrative.

This point is often absent from methodological
considerations when it comes to thinking about the
function of narrative in the course of a inquiry in research.
However, it is possible to consider that it is a decisive
factor in qualifying the type of data collection that will be
undertaken.

If the singularity of the narrative research is to create
knowledge from wording lived experience in a longitudinal
perspective, it 1s needing to identify the different expression
register of the narrator during inquiry.
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VARELA, F. SHEAR, J. (1999). The View From Within. First person approaches to the study of consciousness. Inprint Academic.



Narrative research, self narrative, first-person perspective
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SELF-NARRATIVE / FIRST-PERSON NARRATIVE

In the at the first-person narrative register, the narrator
expresses his or her experience without using sensitive or
experiential data. He then expresses a logical and/or
representational point of view, according to a mode of
expression guided by the researcher using more or less
directive procedures.

In the from the first-person narratives, the narrator is
encouraged to take the time to get contact from the past
lived experience, ta grasp a singular moment, let the
memory awaken (ie the theory of passive memory in the
Husserlian phenomenology), and the to narrate from a
temporal and longitudinal perspective.

By encouraging evocation and the awakening of memory,
the narrator produces a narrative that is in touch with the
embodied and sensitive dimensions of the experience that
have become sedimented in the passive memory.

From these temporalized narration, he can then interrogate
the narrative logic by which these facts have been
interpreted to form a story, from his point of view.

DOSSE, F. (2008). Paul Ricceur. Les sens d’une vie (1915-2005). La Découverte.
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Concept of experiential learning

FERFE OB
The concept of experiential learning KBRS OIS T AU AD TS P54
originated in adult education, based on A (7;1__;‘) ‘}: RIS (FAAX4) 1
American pragmatism (Dewey) and o NS I A F6d 2. 19704RFC L
hermeneutics (Dilthey). From the 1970s HAEE () IR . KBRS (21 7) .
onwards, the pioneers of adult education R 4 SIS o S b NN

.. . %4 N —) DICHRFE Tz M

(Knowles), experiential learning (Kolb) %ﬁ%a (22 ) DIALHT B AR L
and transformative learning (Mezirow) /%ioEl (KBRS D FEE 1 AR e T — 1w S0
came together. WHEZflET 57 % 2 b lcB T, FEXE
Today, the theories of experiential fi%u"ﬂ L “‘C“HX H E U LT3,
learning have been taken up under a = EJEZEL TOE §
variety of headings, notably in the texts = Vv I AN S ST R
organizing European training. n REREE OREE

= Lifelong learning

» Formal, informal and non-formal
learning

= Validation of experiential learning

G. Pineau et B. Courtois. La formation expérientielle des adultes. Paris : La Documentation francaise.



1ag€t, pre-rerlective EXperience and awareness
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« Réussir, c’est comprendre en
action dans une situation
donnée a un degré suffisant
pour atteindre mes buts
proposés, et comprendre, c’est
réussir a dominer en pensée
les mémes situations jusqu’a
pouvoir résoudre les
problemes qu’elles posent
quant au pourquoi et au
comment des liaisons
constatées et par ailleurs
utilisés dans l'action » (Piaget,
1974, p. 231-232)

"To succeed is to understand
in action in a given situation
to a sufficient degree to
achieve my proposed goals,
and to understand is to
succeed 1n dominating in
thought the same situations to
the point of being able to
solve the problems they pose
as to the why and how of the
connections observed and
otherwise used in the action"
(Piaget, 1974, p. 231-232).

Piaget, J. (1974). Réussir et comprendre. Paris : PUF,
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wareéness Irom a narrative perspective
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Etapel: [z 7 v 7'1]

Vécu singulier, inscrit dans I'action
KRl i ikli, 77> a v o—Ef
Connaissance en acte
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Etape 2 [ 27 v 72]
Vécu représenté

R EIh7-E£R
Signifiant intériorisé, privé
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Thématisation /7 — ~

Etape3 [ 7 v 73]
Vécu verbalisé

Rt xn7 555
Apport des significations

SUN(Y

Réflexion/V 7L 7 v a v

Etape4 [ 27 v 73]

Vécu comme objet de connaissance
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Construction de I'expérience
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Le passage du préréfléchi au réfléchi chez Piaget
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« Tout vécu est composé a la fois de connaissances théoriques, de savoirs
théoriques procéduraux déja conceptualisés et conscientisés et de
connaissances préréfléchies ou connaissances en actes. Dans ce modele
nous nous intéressons en priorité a ces aspects préréfléchis » (Vermersch,
2000, p. 81). Vermersch, P. (2000). L entretien d’explicitation. Paris :
ESF.

« TRTOFEERIE, ERMPIANFE. I TITBZEShERBELSNE-Fix
THERMIAE. T L TRIRENAHE. HAWNIXITAEFOME THER
ENTWD, COETUIZEWVWT, AAFE=BEEITRD & S GHIRER
HAIEIZELZEEHE->TLS, » (Vermersch, 2000, p. 81). Vermersch,
P. (2000). L'entretien d’explicitation. Paris : ESF.



First exercise: Narrating learning processes irom a longitudinal perspective (hermeneutic approach)
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decond exercise: Lescribe learning processes irom an aspectual perspective (phenomenological approach)
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VERMERSCH Pierre (2000), L’entretien d’explicitation, Paris, ESF




Merci beaucoup !
Thanks a lot

Muito obrigado!

herve.breton@univ-tours.fr




