• Between T0 and T1, there is a significant increase in rhythmic motor synchrony ( ), in selective auditory attention ( ) and in the propensity to favour members of one's outgroup vs. one's ingroup (

). These improvements are the same between all three groups (there is no interaction between timepoint and group).

• Thereby, we cannot assess any effect of music on these capacities after only 6 months of intervention.

As shown in the literature (3, 12), effects of music intervention might appear after 1 year of training. We expect an interaction between group and timepoint at the third measurement timepoint. 
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  : significant difference in age between no music and group music and between no music and solo music ** : significant difference in SES between solo music and group music N music training (in solo and group) might have an immediate impact on musical skills (perception and production). This impact is probably different between modes of training.Executive functions : the demanding activity in which music training (in solo and group) consists might entail transfer effects on executive functions. This impact is probably different between modes of training.Social cognition : music training in group or solo might entail different transfer effects on social cognition skills.