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Introduction

Tailoring what we say and how we say it to our audience is fundamental to human communication. It extends even to the syntax of our speech. When we converse, we adapt our accent, pitch, syntax, vocabulary, and content to match our conversational partner. Doing so makes us better liked and better communicators. 1 When a practice so deeply rooted is shaken, and our ability to predict our audience is disrupted, considerable social effort is expended to adapt and stabilize. Like politicians, we want to get our messages across without being quoted out of context.

In recent decades, the widespread adoption of successive communications technologies has put pressure on our ability to match our speech to our audience. Email felt private, but it could be forwarded, archived, and subpoenaed. Mobile phones made it possible to call home on the street, but doing so irritated people around us with conversation not addressed to them.

As each technology was adopted by new groups, social abrasions, misunderstandings, and scandals were followed by a negotiation of new norms. This negotiation was encoded in institutional policies. After high-profile court cases showed the damage emails taken out of context could do, companies adopted new document retention policies. 2 Public transit systems banned mobile phones as they had banned radios before them, or offered "quiet cars." These policies both expressed newly negotiated norms and structured future communications. The essays in this book took shape after the initial creativity, instability. and abrasions of social media's widespread adoption. They are published in a moment in which norms for social media in education are still pliable, but are being codified and institutionalized. Each makes a case for what (p.240) accommodations should be made as etiquette, business practices, regulations, and institutions settle into the new normal.

The Contributions Made by This Volume

Jack Balkin and Julia Sonnevend opened this volume with a panoramic view of digital education, drawing parallels with other industries to illustrate the forces at work. They laid out a future in which digital technologies would allow education to merge more seamlessly with other forms of knowledge creation, such as journalism, political opinion, and entertainment. In this environment, online education may prove most useful for cooperative projects between students, and in areas where there is a well-established body of knowledge that is not subject to interpretation. Offline education may continue to be superior in areas where the search for meaning, guided by knowledgeable experts, is what is being taught. Online education faces barriers of technology access and language. Resistance from governments and established educational providers give institutions with well-known brands regulatory and funding advantages. Finally, copyright reform will be necessary to enable global sharing and use of information in education.

In his contribution to this book, Mark Warschauer focused on the impact of digital media on equity in education. He looked at the degrees of access diverse groups have to digital media, and how that is influenced by technological and social factors. He then examined the ways in which young people use social media for education, social interaction, and entertainment. Finally, he commented on the educational outcomes of groups that use digital media. The success of digital media in education, which can be significant, depends on the availability of social support and on integration with the educational curriculum.

Many of the essays in this volume are oriented, implicitly or explicitly, toward education and social media in the developed world. Colin Agur helpfully reminded us that the future of social media will be shaped and defined in developing countries, whose populations are much greater. His case study on the distinct infrastructural challenges and complex socioeconomic conditions affecting ICT use for education in India offers insights both for ICT theorists and for educational practitioners.

danah boyd explored the potential for conflict when adults interpret young people's speech on social media as "public" and take it out of context. She argues that adults should adopt Goffman's "civil inattention" in their approach to young people's communication on social media. Adults should (p.241) politely ignore young people's online conversation unless they hear a cry for help, just as they politely ignore conversations on public streets unless they see someone in trouble.

Valerie Belair-Gagnon related the BBC's reinvention of itself as a leader in the use of social media in journalism, and its education of its staff on the use and benefits of social media both for sourcing stories and as new channels for disseminating them. The BBC did so in response to several challenges: the London Underground bombings and the convolutions of the 'Arab Spring,' when it was often difficult to source stories through traditional reporters, and a scandal involving the on-air revelation of a confidential source. Her research is useful to existing and emerging institutions that are looking to social media for a solution to some of their current problems of outreach and student engagement. Chris Dede sees a disjunct between classical and contemporary epistemology. In the classical view, knowledge is authenticated, produced by experts, and characterized by a single right answer. The contemporary epistemology valorizes consensus and collaboration. The classroom, he suggested, is an arena in which these two perspectives clash as students bring this newer view into conflict with teachers adhering to the classical view. Dede advocates bringing together diffuse stakeholders in education, distributing the responsibility for education outside the classroom.

Nicholas Bramble and Yite John Lu proposed that accrediting agencies can provide a crucial language to new institutions, through which they can communicate with old institutions, the public, and employers. By developing a system of accreditation that includes new, peer-based, online institutions, education departments can offer prospective students new ways to assess whether the education they are buying is worth their money and time.

Bramble showed us a world in which uncertainty about fair use is combining with opportunistic, overly broad claims by rights holders to constrict the educational uses of media in the very moment in which potentially benevolent uses are able to expand. He recommended a number of alternatives to restore the creative freedom and flexibility that educators and students need. Bramble emphasized two points. First, older norms of fair use are eroding; uses that were commonly seen as fair use are now considered too risky. Second, educators and students, frustrated in their desire to explore the full potential of new media, need copyright reform.

John Palfrey helps us understand the divergent views of online privacy held by adults and young people. Adults are concerned that young people do not care about their own privacy online and that they expose too much (p.242) personal information. Research, however, shows that young people do care about their online privacy and image, just in a different way than adults imagine. Palfrey encourages us to see young peoples' online activity as an expression of their growing identities. He is, in particular, concerned that social media in education encourage exploration and development rather than stifle or exploit it.

David Buckingham is concerned with the content of education about media, rather than with digital media as a tool for education. He critiqued techno-utopian visions of digital media as radically new and inherently liberating and argued that the need to equip students with critical thinking skills in the context of media education is urgent.

Several case studies looked at concrete examples of education through digital media.

Shai Reshef and Daniel Greenwood provided two distinct views of the University of the People, a tuition-free online university, from the perspectives of founder and adviser, respectively. Reshef offered a snapshot of the University of the People in its early stages. He outlined a plan to scale up from a few hundred students to thousands while remaining tuition-free by relying on online peer interaction and volunteer faculty. Obstacles include many prospective students' inability to meet the requirement of a high school degree and the need for paid staff to supplement volunteers for essential functions. Greenwood described a threatening economic climate for middle-tier educational institutions and praised the University of the People as a philanthropic achievement, but not as a model for the future of education.
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Jiahang Li offered a survey of literature on the use of social media in teacher education and looked at the uses and pitfalls of a wiki in a summer program for educating language teachers. Finally, Benjamin Gleason discussed the affordances of social media for participatory play in a connected learning model. His two case studies, Mouse and World's Fair 2064, serve as examples of young people developing digital media skills through projects that support both their personal interests and the needs of their communities.

(p.243) A Model for Social Media in Education

danah boyd opened her essay by observing that, although social media offer an almost infinite diversity of expression, most people turn to it to connect with the familiar. Like adults, young people go online not primarily to encounter new people and ideas but to replicate and extend their existing connections. Seeking out difference is uncomfortable and takes conscious effort. But the purpose of education is explicitly to go beyond the familiar and learn what we do not know. Perhaps, then, a conscious goal of media education should be to develop students' abilities to engage with and learn from different communities.

The peer-to-peer learning institutions discussed by several of the authors in this volume depend on students' ability to build expertise from one another online. But as some of the other authors point out, this is a skill that is not evenly distributed.

Mark Warschauer and John Palfrey value "geeking out," the self-directed pursuit of developing expertise and sharing it on the web. They also noted that a minority of students have the skills to do so. Some institutions may find it useful to use existing communities of interest online as labs in which students can move from "messing around" to "geeking out," while being mentored by teachers.

In doing so, they could develop students' understanding in three distinct areas. First, students and teachers would have a new arena in which to focus on the subject matter of their course. As students did so, teachers could help them develop skills at learning from strangers online, which should serve them well throughout their lives. The study of social media need not be quarantined within media education. Rather, schools should develop a policy of keeping teachers abreast both of the online communities of interest most germane to their fields and of the shifting market for personal information that provides the business model for many of the services that host these communities.

In the years in which these essays were prepared, roughly 2010 to 2014, active communities existed around programming (Github), collaborative story writing (Wattpad), textual analysis (TVtropes, Goodreads), and current affairs (Twitter, many others). Using existing communities of interest may both relieve institutions of some of the burden of facilitating online interaction and equip students with the skills they need to navigate and learn from a broader online public than their own. PRINTED FROM MIT PRESS SCHOLARSHIP ONLINE (www.mitpress.universitypressscholarship.com). (c) Copyright The MIT Press, 2018. All Rights Reserved. Under the terms of the licence agreement, an individual user may print out a PDF of a single chapter of a monograph in MITSO for personal use (for details see www.mitpress.universitypressscholarship.com/page/privacy-policy). Subscriber: Columbia University; date: 14 February 2019

Teaching students to adjust the tenor and syntax of their speech so that they become valuable members of online communities might occupy the (p.244) place in the twenty-first-century curriculum that public speaking did in the culture of oratory. Guiding students to seek out and build expertise in communities in a variety of fields might be seen as part of twenty-first-century library skills. Knowing how to use textbooks and libraries is a skill that crosses disciplines; so is social learning.

Such an approach would harmonize well with Chris Dede's vision of distributed education, in which stakeholders outside the classroom are brought into closer connection with the curriculum. Organizations like the BBC that have developed a mandate in social media education, as described by Valerie Belair-Gagnon, could become resources and engaged partners in such an enterprise.

Using commercial social media as labs to build students' skills is not without its risks. John Palfrey expressed an important concern that marketing and content are increasingly intertwined in students' social spaces online. To use current commercial services as labs puts a burden on educators to be as well informed as possible about a landscape that is often deliberately obscured.

However, if they use the web themselves in their private capacity, that burden is already there. Both students and teachers currently spend much of their online lives in commercial environments. As they do so, their online actions are constantly monitored and recorded by data brokers, companies that partner with virtually every popular website and social media service. According to the FTC, data brokers collect, store, and correlate billions of data elements from both online and offline sources, covering nearly every U.S. consumer. 3 The resulting profiles can have an invisible impact on what articles and ads an individual sees online or, for example, the cost of their insurance. Educators may join the FTC in lobbying for legislation modeled on the 1970 Fair Credit Reporting Act, which would enable consumers to see what information is being aggregated about them and sold. At the same time, they may choose to shoulder the responsibility of helping students understand how to manage their reputations online in the eyes both of people they know and of data brokers.

But we need not view commercial social spaces as adversaries. Google currently offers institutional accounts, which give educational institutions greater protection and control over data generated by students and ads are not shown to users. 4 These features could be attractive to institutions concerned about the privacy of their constituents and their information. A similar approach could be adopted for other social media, whereby institutions would pay subscription fees to a social media service in return for not being subject to data gathering and ads. Commercial social media (p.245) companies would benefit by having a package they could market directly to educational institutions, government agencies, and commercial businesses worldwide.

Final Thoughts

If learning through social media is to be integral to education rather than a distraction from it, students will need to be taught how to learn from strangers. Finding and interpreting helpful communities may be seen as an extension of library research skills. Learning how to address and participate in communities outside familiar social groups may be seen as the contemporary equivalent of public speaking in the age of oratory.
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Tailoring speech to different audiences is deeply embedded in human communication, but expanding students' ability to do so in unfamiliar contexts will take effort. Greater transparency from data brokers will help both teachers and students be aware of the full extent of the audiences they address when they go online.

As we move into the second decade of widespread social media, its place in institutions and the norms surrounding its use in private life are becoming established. The essays compiled in this book offer guidance and scholarship at a time when institutional decisions that will have farreaching influence are still being made. For scholars, policymakers, and educators, this volume offers a bird's-eye view of the shifting governmental, market, and social pressures shaping education and digital environments.
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