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The educational ideas and methods that developed and spread between the 19th and 20th centuries, 

shaping global education systems, followed, mutatis mutandis, a common prototype, the Western 

one, considered as a universal axiom. Classical thinking on education has historically been 

characterised by a relative lack of interest in the education 'of others': the ideas, beliefs, principles, 

and dogmas that have built Western and modern knowledge on education have been exposed to 

intercultural confrontation and dialogical reflection only rarely. Robert LeVine and Rebecca New 

(2009) have shown that, until the first half of the 20th century, research on education was mainly 

concerned with European and North American educational models and that most of the scientific 

publications produced in this field concerned urban contexts in industrialised countries: examples of 

this are the now classic studies by Emile Durkheim (1922) or Pierre Bourdieu and Jean Claude 

Passeron (1972). The observation made by LeVine and New should not come as a surprise for at 

least two reasons: first, for most of their history, the human and social sciences have traditionally 

preferred the world of adults to the world of children
1
 (and in the rare cases in which they have 

deviated from this principle, they have in any case privileged pedagogical speculation over 

fieldwork and didactic experimentation); secondly, because researchers interested in these inherent 

to education and training have privileged geographically close contexts because of the logistical 

(and financial) constraints that weigh on research devoted to teaching and learning processes 

(LeVine, 2007). 

The advent of post-colonial studies has contributed to broadening research perspectives by 

highlighting the limitations of the prototypical educational model (Eurocentric and ill-suited to the 

specificities of certain peripheral or marginal contexts) and by highlighting the variety of cultural 

scenarios that, until the very recent past, had not been considered by either researchers or specialists 

in the field. A more critical approach to Western modernity has motivated a growing number of 

                                                           
1
 Lawrence Hirshfeld (2002) analysed this problem in an article with the deliberately polemical title: Why don't 

anthropologists like children? After Hirshfelf, other researchers have continued to debate the reasons that have made 
education an avoided field of study for social scientists. According to David Lancy, for example, the difficulties stem 
from the fact that it is a field subject to the 'veto power' of certain disciplines, such as psychology or the educational 
sciences, which consider themselves the true repositories of education research (Lancy, 2008. See also Robert LeVine 
and Karin Norman, 2001). 
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researchers from the demo-ethno-socio-anthropological disciplines to adopt a transdisciplinary 

perspective and to take an interest in child development, parenting, educational habits and routines, 

social norms, educational interactions, and communities, giving us the opportunity to discover 

educational models other than our own and that these heterodox strategies can prove effective 

(Goldstein, 1998). 

Today, the socio-anthropology of education and comparative education constitute an emerging 

disciplinary field that allows us to understand and interpret more objectively not only local forms of 

kinship, caring and socialisation but also, and above all, the relationship that certain human groups 

have with knowledge and the different possible conceptions associated with the notion of education 

(Claes et al., 2008; Alì & Ailincai, 2016; Alì, 2021). The research carried out in recent years has 

enabled us to learn about the organisational models that govern local family and community 

structures, to understand the mechanisms that give them a certain pedagogical validity and, finally, 

to understand that each human group uses cultural transmission strategies shaped by the (natural 

and socio-cultural) context.  

This scientific production has highlighted the different roles played by parents, families, teachers 

and communities, contributing to the understanding of this typically human experience that is 

education.  

The socio-anthropological approach to educational issues, unlike the cognitive one, has been 

primarily concerned with comparisons and comparisons, in order to systematically describe and 

analyse the strategies through which, in the different cultures and subcultures that make up our 

global village, networks, groups and social institutions pursue the universal goal of educating the 

members of their communities (Dortier, 2004). The methods at our disposal - ethnography, 

systematic observation or enquiry, for example - facilitate 'contamination' between disciplines, 

allow us to access both formal educational contexts (teaching and the everyday life of the school 

community) and informal ones (the transmission of ethical norms, socialisation, language learning, 

games, intergenerational relations and even household chores) and, above all, allow us to overcome 

the sterile opposition between qualitative and quantitative methods, as demonstrated by the now 

paradigmatic work of Melford and Audrey Spiro (1958), Sara Harkness and Charles Super (1977), 

Melvin Konner (1977), Barry Hewlett and Luigi Luca Cavalli-Sforza (1986), Edward Tronick, 

Gilda Morelli and Steve Winn (1987), Rebecca New (1994) or, more recently, those of Pierre-

Olivier Weiss and his team at the Caribbean School Climate Observatory (2020a and 2020b) and 

Matairea Cadousteau and her colleagues at the University of French Polynesia (2021). Their 

research has helped lay the foundations of a conceptual universe in which the notions of identity, 

inequality, injustice, performance, exclusion, and marginalisation have found a new field of 

application (educational dynamics) and new terrain for research (educational contexts, both physical 

and virtual). 

In a world that has become multidimensional, in which institutional systems and forms of social 

organisation at local, national, and supranational levels are juxtaposed, it has become difficult to 

find common criteria. The coexistence of people with specific needs and from different cultural 

backgrounds in the same educational environments represents another challenge to the dogmatisms 

-often implicit- that guide educational action (in the family, at school, or in other spheres) and that 
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every culture tends to assume as absolute and universal. In a planetary context in which walls and 

barriers seem to rise as normality, the point of view proposed by the socio-anthropology of 

education therefore has the considerable advantage (but also the responsibility) of confronting us 

with diversity, with the ethnographic elsewhere, with the margins of our humanity (Weiss & Alì, 

2022). 

This special issue of the Italian Journal of Health Education, Sport and Inclusive Didactics brings 

together thirteen contributions based on this perspective, following disciplinary or transdisciplinary 

approaches, and offering to our readers the widest and most up-to-date panorama of research. The 

articles we selected critically discuss a series of fundamental issues: 

1. The role of the research terrain (understood as a geographical context, as a human and 

natural ecosystem or as interactive dynamics); 

2. The validity of socio-anthropological research methods for studying educational dynamics; 

3. The epistemological reflections inherent to the possibility of proposing didactic solutions 

that are contextualised, inclusive and capable of considering our humanity in all its 

diversity. 

 

We are confident that, in this post-pandemic era (so charged with tensions and critical conditions) a 

more human-centred approach to educational issues would offer food for thoughts (and for action) 

and that our readers will appreciate our willingness to show, with some optimism, that another 

world is possible. 

 

References 

 Alì, M. (2021). L’idéologie éducative Enata : processus postcolonial et réinvention d’une 

identité culturelle autochtone aux îles Marquises, en Polynésie française. Contextes et 

Didactiques, 18. https://doi.org/10.4000/ced.3167 

 Alì, M. e Ailincai, R. (2016). Parenthood and the Wayana People. Sociology Mind, 6(3): 

149-161. 

 Bourdieu, P. e Passeron, J.C. (1972). La riproduzione, sistemi di insegnamento e ordine 

culturale. Bologna: Guaraldi. 

 Cadousteau, M.; Guy, E.; Ailincai, R. e Alì, M. (2021). Confinati nell’Eden. L’esperienza 

dei genitori tahitiani durante la pandemia. Rivista italiana di educazione familiare, 18(1), 

113-152. 

 Claes, M.; Ziba-Tanguay, K. e Benoit, A. (2008). La parentalité. Le rôle de la culture. In C. 

Parent, S. Drapeau, M. Brousseau e E. Pouliot (dir.), Visages multiples de la parentalité (pp. 

3-32). Québec : Presses de l’Université du Québec. 

 Dortier, J.-F. (2004). L’homme, cet étrange animal… Aux origines du langage, de la culture 

et de la pensée. Auxerre: Sciences Humaines. 

 Durkheim, E. (1922 [2013]). Éducation et Sociologie. Parigi: Presses Universitaires de 

France. 

 Goldstein, R. (1998). Analiser le fait éducatif. L’ethno-éducation comparée : une démarche, 

un outil. Lione: Chronique sociale. 

https://doi.org/10.4000/ced.3167


 
 

 
 

Giornale Italiano di Educazione alla Salute, Sport e Didattica Inclusiva 
Editor in Chief Francesco Peluso Cassese 

C/O Edizioni Universitarie Romane Via Michelangelo Poggioli 3 00161 - Roma 
 

 Harkness, S. e Super, C. M. (1977). Why African Children are so Hard to Test. In L.L. 

Adler (dir.), Issues in Cross-Cultural Research (pp. 326-331). New York, NY: New York 

Academy of Science. 

 Hewlett, B.S. e Cavalli-Sforza, L.L. (1986). Cultural transmission among Aka Pygmies. 

American Anthropologist, 88: 922-934. 

 Hirshfeld, L.A. (2002). Why don’t anthropologists like children? American Anthropologist, 

104(2): 611-627. 

 Konner, M. J. (1977). Infancy among the Kalahari Desert San. In P.H. Liederman ; S. 

Tulkin et A. Rosenfeld (dir.), Culture and Infancy (pp. 287-328). New York, NY: Academic 

Press. 

 Lancy D.F. (2008). The Anthropology of Childhood: Cherubs, Chattel, and Changelings. 

Cambridge, MA: Cambridge University Press. 

 LeVine, R.A. (2007). Ethnographic studies of childhood. A historical overview. American 

Anthropologist, 109(2): 247-260. 

 LeVine, R.A. et New, R.S. (2009) (dir.). Antropologia e infanzia. Sviluppo, cura, 

educazione: studi classici e contemporanei. Milano: Raffaello Cortina. 

 LeVine, R.A. et Norman, K. (2001). « The infant’s acquisition of culture: early attachment 

reexamined in anthropological perspectives ». In H.F. Matthews et C. Moore (dir.) The 

Psycology of Cultural Experience. Cambridge, MA: Cambridge University Press. 

 New, R. S. (1994). Child's play - una cosa naturale: An Italian perspective. In J. L. 

Roopnarine, J. E. Johnson e F. H. Hooper (dir.), Children's play in diverse cultures (pp. 

123–147). New York, NY: State University of New York Press.  

 Spiro, M.E. e Spiro, A.G. (1958 [1975]). Children of the Kibbutz. Cambridge, MA: Harvard 

University Press. 

 Tronick, E. Z.; Morelli, G. A. et Winn, S. (1987). Multiple caretaking of Efe (Pygmy) 

infants. American Anthropologist, 89: 96-106. 

 Weiss, P.-O e Alì, M. (2022). L’éducation aux marges en temps de pandémie : précarité, 

inégalité et fractures numériques. Pointe-à-Pitre : Presses Universitaires des Antilles. 

 Weiss, P.-O.; Ramassamy, C.; Ferrière, S.; Alì, M. e Ailincai, R. (2020a). La formation 

initiale des enseignants en contexte de confinement : une enquête comparative dans la 

France d’outre-mer. Revue internationale des technologies en pédagogie universitaire - 

International Journal of Technologies in Higher Education, 17(3): 178-194. 

 Weiss, P.-O.; Alì, M.; Ramassamy, C. e Alì, G. (2020b). Gli insegnanti in formazione 

durante il lockdown: percezioni, attitudini e bisogni. Un caso di studio in Martinica, Francia. 

Giornale Italiano di Educazione alla Salute, Sport e Didattica Inclusiva, 4(3): 93-111. 

 

 


