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The present study aimed at investigating the distribution pattern and problems in relation with the use of cohesive devices in the persuasive essays of Iranian graduate students majoring in TEFL at Shiraz Azad University based on the Halliday and Hasan's (1976) framework on cohesion in texts. In order to meet the objectives of the study thirty essays were collected from twenty-five females and five males. Firstly, the analysis will be conducted by estimating the average frequency of cohesive ties in all essays. This examination indicate that students used a variety of cohesive ties. The most frequent tie used was lexical cohesion (81.17 items per 100 words), followed by reference (12.8) and conjunction ties (6.6). The problems with the use of cohesive devices were also investigated as graduate students had some difficulties in employing cohesive ties appropriately or effectively. The analysis also includes the comparative study in which essays gathered from participants were compared with an essay written by a native writer. This examination did not provide conclusive results; however, some interesting findings were reported. The result showed that participants were not equipped well with all types of cohesive devices. Moreover, students tended to use simple sentences rather than compound and or complex sentences.

Introduction

A text is a basic unit of meaning in language, and cohesion is considered to be a property of text and may take various forms in different texts; thus, cohesion is the sets of meaning relations that is general to all classes of text (Halliday and Hasan, 1976). In the discipline of text linguistics, one of the most important matters is cohesion. It plays a crucial part in the text analysis, and it is necessary to give a precise definition of it. Numerous linguists proposed a definition of cohesion.

For example, Bamberg stated that cohesion describes a linguistic system that extends through the text and binds together larger chunks of discourse, in addition to forming smaller discourse units [START_REF] Palmer | Coherence and cohesion in the English language classroom: the use of lexical reiteration and pronominalisation[END_REF]. Additionally, Markel provided a definition of cohesion as it elevates a random collection of sentences to the status of a text, and in the process imparts meaning, insight, and purpose to those sentences. He claimed that without cohesion, the text can hardly be said to exist at all, for cohesion provides the textual means for initiating comprehension and sense (Markel ,1984).

At this time, though, it is necessary to focus on the most popular view on cohesion that is Halliday and Hasan's, and the main source of information about cohesion will be taken from Cohesion in English (1976). Halliday and Hasan proposed in Cohesion in English a precise definition of this concept. In their view cohesion refers to the range of possibilities that exist for linking something with what has gone before (1976). Also, they claimed that cohesion is part of the system of a language and define the cohesion as a semantic concept that regards meaning relations in the text.

Halliday and Hasan distinguish two types of cohesive relations: the one expressed through grammar and the other through lexis. The former is called grammatical cohesion, and the linking ties are in terms of reference, ellipsis, and substitution. The latter is called lexical cohesion, and the cohesive features included in this category are reiteration and collocations. The conjunctive relations are considered to be on the borderline being grammatical and lexical (Halliday and Hasan, 1976). This section will describe and exemplify the various cohesive links proposed by Halliday and Hasan, with the examples taken from The Corpus of Contemporary American English (COCA) and The British National Corpus (BNC).

Effectively writing different types of essays has become critical to academic success. In the writing classes it is demanded from students to show skills in writing in the foreign language.

A National Conference on Innovations in English Language Teaching, Learning and Assessment 9-10 February, 2015, Shiraz Islamic Azad University, Iran Even though EFL graduate students have been learning English for years, it is estimated that writing in a foreign language still can cause some obstacles, namely some students fail to recognize and appropriately use the conventions and features of academic written prose by producing vague and confusing essays with an improper structure or by writing essays that are too personally involved (Hinkiel 2004).

The purpose of this study is to investigate the distribution pattern of using cohesive devices in persuasive essays written by graduate students majoring in TEFL based on the Halliday and Hasan's (1976) framework. Additionally, the study is trying to find out whether the participants overuse or underuse cohesive devices in their essays, and the subjects use the devices appropriately or not. Finally, the persuasive essays composed by Iranian students will be compared with natives' to find that to what extent the essays differ in using cohesive devices.

Literature Review

Writing is a complex skill. It requires the writer to demonstrate a variety of structural forms. It involves the ability to use specific rhetorical structures or explicit cohesive devices, especially in academic essays. It requires the writer to use variety of grammatical structures and sets of linguistic features that serve differing functions in academic genres. Also, academic writing is characterized by formality that entails frequent nominalizations, parallel structures, or sentential organization [START_REF] Wennerstrom | Discourse analysis in the language classroom[END_REF][START_REF]Cohesion and the social construction of meaning in the essays of Filipino College Students Writing in L2 English[END_REF].

Arabs made a lot of research in relation with essay writing. In a series of publications, [START_REF] Koch | Repetition in discourse: Cohesion and persuasion in Arabic argumentative prose[END_REF]Koch ( , 1983a[START_REF] Koch | Parataxis in Arabic: Modification as a model for persuasion[END_REF]Koch ( , 1983cKoch ( , 1984;;Johnstone, 1986Johnstone, , 1990Johnstone, , 1991) ) claimed that the rhetorical structure of Arabic is highly paratactic. In other words, an Arabic text proceeds horizontally rather than vertically, in which ideas of equal importance for an argument are chained together (Johnstone, 1990). Koch also claimed that presentation and repetition of ideas rather than logical argumentation was the sole strategy of Arabic persuasive discourse. In this sense, Koch's description of Arabic was almost identical to that of Kaplan's (1966) US political discourse. [START_REF] Liu | Cohesive features in argumentative writing produced by Chinese undergraduates[END_REF] pointed out that cohesion and coherence were both crucial textual elements and were recognized as features of good writing. Also, they suggested that some empirical studies indicate that cohesion was of great value in any type of writing and both L1 and L2 learners of English encounter difficulties in using cohesive devices in their writing (Liu and Braine 2000). They conducted an investigation on Chinese students of EFL and their argumentative writing. They conclude that this discovery points to the fact of an important relationship between the number of cohesive devices used and the quality of the argumentative writing created by the Chinese undergraduates [START_REF] Liu | Cohesive features in argumentative writing produced by Chinese undergraduates[END_REF].

Many research studies on cohesion in EFL students' essay writing conclude by mentioning some teaching implications. As was stated before, there seems to be a need for raising the awareness of cohesive ties in EFL writing instruction to have more effective and coherent EFL essays. Some researchers on cohesion, such as [START_REF] Zhou | Application of English cohesion theory in the teaching of writing to Chinese graduate students[END_REF], [START_REF] Meisuo | Cohesive features in the expository writing of undergraduates in two Chinese Universities[END_REF], Oleteju (2006) believed that explicit teaching of cohesive devices was helpful in improving cohesion in EFL compositions. Also Hinkle stated that teachers need to work to expand learners' accessible repertoire of grammatical structures and lexis because all these features played a crucial role in non-native speakers' ability to construct cohesive (and coherent) academic essays (Hinkle, 2001). Zhou's study revealed a gap between good and bad compositions as regards conjunctive links and reiteration, and the formal instruction in grammatical and lexical cohesion was effective in improving students' skills in using these links appropriately [START_REF] Zhou | Application of English cohesion theory in the teaching of writing to Chinese graduate students[END_REF].

Research questions

Based on the already-stated aims and the topic under discussion, the following research questions were formulated:

1-Is there a significant difference between graduate students and native's essays in using cohesive devices? Thus, it can be inferred that the participants were homogenized.

Materials

Three main materials were drawn upon in order for the relevant data to be collected and the research questions to be answered:

1.Gathered essays: The data for this thesis was collected from graduate students majoring in TEFL at Shiraz Azad University.

2.IELTS task2 writing band descriptor: The IELTS 9-band scoring system is used to measure and report scores in a consistent manner (See Appendix A).

3.Sample essay written by a native: The persuasive essays composed by Iranian students will be compared with natives' to find that to what extent the essays differ in using cohesive devices (See Appendix B).

To this end, Analysis of the essays for cohesion was first performed by identifying and then counting cohesive ties in accordance with the well-developed taxonomy of cohesive devices provided in Halliday and Hasan (1976). Following that model of analysis, the ties were appropriately classified and shown in charts.

The mode of essays was the same as all the students were required to write a persuasive essay.

Conditions of the essay writing were the same for participants. All essays were written without notes or dictionaries. The quantitative analysis of the charts in the investigation of cohesive A National Conference on Innovations in English Language Teaching, Learning and Assessment 9-10 February, 2015, Shiraz Islamic Azad University, Iran devices was prepared to find out whether any significant difference is in quantity of using cohesive devices in participants' compositions. Finally, a comparison between Iranian graduate students' persuasive essays and natives' is going to be drawn.

Results

The average frequency of reference, conjunction, and lexical ties per 100 words in essays written by graduate students majoring in TEFL at SAU and an essay written by a native are shown in this The analysis revealed that participants used numerous cohesive devices, with the lexical cohesion ties being the most predominant. The analysis of total conjunction ties used in the essays written by graduate students at Shiraz Azad University shows that they were somehow not able to use various links to organize their arguments and provide counterarguments. They applied simple sentences in their essays frequently. The number of full stops per one hundred words in participants' essays was seven. On the contrary, the native writer employed more conjunctions so that he could use more compound or complex sentences in his essay. The number of full stops per one hundred words in this essay was four. The analysis of the reference ties use shows that participants were conscious of using various types of reference in their persuasive essays. The analysis of Ellipses and substitution ties use indicates that participants in THIS investigation hardly ever used this category of ties in their essays. To some extent, It sheds some light why the participants employed lexical ties more, especially repetition ones.

Discussion and Conclusion

The present study was conducted to investigate distribution pattern and problems in relation with the use of cohesive devices in the persuasive essays of Iranian graduate students majoring in TEFL at Shiraz Azad University based on the Halliday and Hasan's (1976) framework on cohesion in texts. The material for investigation was gathered from Shiraz Azad University in 2014, and the essays written by graduate students majoring in TEFL were put under scrutiny as regards the use of cohesive devices and the frequency of the cohesive ties. This investigation used an essay written by a native writer, so that the essays could be compared and any problems connected with the use of cohesive ties, especially if the participants overused or underused the cohesive ties in their essays, were detected. The main reason for choosing the investigation of the use of cohesive devices in essays written by graduate students was the curiosity how the concept of cohesion is understood and used in the EFL academic writing. It could be applicable by categorizing the types of cohesive ties employed by participants in tables. The ties were detected and counted. Then, the frequency of each was shown in the tables.

Afterwards, an essay written by a native writer was analyzed, and the frequency of cohesive devices used there was drawn in a table. Finally, the frequency of each category of ties in two groups of essays was compared and the study managed to detect to what extent the essays differ.
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It would be important to mention that the number of each cohesive tie was counted in every 100 words in the essays. The most frequent device that was used by participants was lexical cohesion.

The total number of lexical ties used in participants' essays was 81.17 per 100 words in average.

On the contrary, the native writer used less lexical ties in his/her essay, 63.63 per 100 words.

Moreover, the investigation revealed that graduate students underused ellipses and substitution ties in their essays in comparison with the essay written by a native. The average number of ellipses/substitution ties employed in participants' essays was 0.1 which showed unexpected result. It should be illustrated that the use of cohesive devices differed greatly from individual to individual, and any consistent conclusions were hard to reach. However, some interesting findings are worth pointing out. Sadly, there were 6.06 ellipses/substitution ties detected in the essay written by the native writer in every 100 words. This indicates that graduate students underused this category in their productions. Also, the investigation revealed that students indeed had troubles in using conjunction ties by underusing some devices. Participants made simple sentences more than was expected. On the contrary, the native writer employed different variety of conjunctions to lessen the number of simple sentences in his/her persuasive essay. Thus, the hypothesis that graduate students were equipped with a wide range of lexical or grammatical forms to express the meanings in the essays was not confirmed. However, there is some hopeful point in graduate students' essays which was reference. The investigation couldn't find any significant difference in using this category between these two groups of essays. Thus, it can be inferred that participants are well equipped.

To sum up, graduate students are not equipped thoroughly with all types of cohesive devices, despite the fact that they own a respectful size of active vocabulary. 9-10 February, 2015, Shiraz Islamic Azad University, Iran 
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Watching television is an experience shared by most adults and children. It is cheap, appealing, and within the reach of the general public. In this way, TV has become an important mass media around the world.

Sadly, this resource isn't used in a way that people could get the best possible benefits from it. The purpose of this essay is to persuade the reader that people shouldn't watch too much television because the content of many TV programs is not educational; it makes people waste time that could be used in more beneficial activities; and it negatively affects people's mental development.

The first reason why people shouldn't watch too much television is because the content of many TV programs is not educational. Nowadays, we can see movies, series, and shows that present scenes of violence, sex, and drugs. This has established wrong concepts among the audience that influence them into having a negative behavior. Moreover, the impact this tendency has on children is worse because they grow up with the idea of a world where women must be slender and blonde to stand out, where problems can only be solved with money and violence, and where wars are inevitable.

The second reason why people shouldn't watch too much television is because it makes people waste time that could be used in more beneficial activities. The time we spend watching TV could be applied to useful activities like exercise, reading, interacting with friends and family, activities that are a crucial for a healthy lifestyle.

The third reason why people shouldn't watch too much television is because it negatively affects people's mental development. According to several scientific studies, watching TV for prolonged periods of time has a negative effect over the intellectual development of children and leads to deterioration of the mental capacity in older people by causing both attention and memory problems in the long term.

In conclusion, people shouldn't watch too much television because the content of many TV programs is not educational; it makes people waste time that could be used in more beneficial activities; and it affects people's mental development. However, this doesn't mean that we should ban TV, but if we are going to watch it, we should do it with moderation. Television is a resource that we should learn to use through the right selection of programs by taking an active and critical attitude towards it.
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