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* V1deoconferenc1ng (VC) poses partlcular challenges for
~ young learners (Dooly & O’Dowd 2018, Dooly & Sadler 2016)
learnmg scenar1os must * contr1ve a srtuat1on where young '
~ learners can use What language they have in a reahstlc,

_'meanlngful and communicative way” but “are not f
-frequently exposed to language they cannot understand”
o T‘(Mllton & Garbl 2000). - -~
W*"helpful practices include careful sequenc1ng - 1earn1ng -
:j activities, short task- based sessions w1th small groups, and -
._support for teachers in the1r own classroom context (Cutrrm -
| ,V{',,';,-Schmld & Whyte 2015) - | -k
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% Ressources pour l Apprentzssage en classe Vzrtuelle et l Ensezgnement dos.
Langues 1earn1ng resources for technology medlated language teach1ng
-+ Mlnlstry of Educatlon fundrng for technology -related pro]ects

~* Université Clermont Auvergne (C ngharn N Younes)

. collaboratlon W1th teachers teacher educators researchers

. Outputs — - - | | ;
systemat1c review of 11terature (Sacre et al EuroCALL 2021)

. _survey of teacher background beliets and practice (Languages 2022
| ""-'f:htt':)s i d01 org/ 10. 3390/ languages7030185) ' |

* Co- creatlon and 1mplementat10n of virtual learnlng scenarlos

. onhne resources for telecollaboratlon in EFL in pr1mary schools
(ages 7—11) e ‘



https://doi.org/10.3390/languages7030185

Who's who? f | -
= AFlaV1e (FR) - Na]la (FR)
~ » exchange pupﬂ proﬁles
~ * small group
- V1deoconferencmg
: -md1v1dual Q&A to
~ guess partner S name

ABC book ~_Anne (FR) + Carla (ES)
4 ». 4 T v{ Y& |
S for queen, quie -

- SN ffiff‘_ - sentences via small

+ choose vocabulary, create

group vrdeoconferencmg

* create books via |
s1mu1tar1eous cormectlon |
to book creator platform




literature
review

co-creation
of virtual =
scenarios § =

teacher
survey

teaching

testing of [N BTG
virtual . e =
scenarios

to what extent are young learners able to co-construct meaningful
interactions in different videoconferencing tasks?
what light is shed on these interactions by including learner and teacher

perspectives?







PHASES

ACTIVITIES

_-researcher mput
ﬁteacher educator mput
;teacher collaboratlons

:classroom V1deo and screen
recordings

_post lesson 1nterv1ews:

teacher presentatlons f
Zposter discussions

f;‘1nd1V1dual feedback -
fround table dlscuss

DATA

]§.V1rtua1 leammg scenarios

- Who's who?
- ABC book

- monsters game
classroom film |
- ‘E'teacher interviews
- 'Eleamer focus groups— -

'§sl1des
= "";-..,lil.quest10nna1res
- transcrlpts |




% Selec'lon of episodes of learner interaction

 related to part1c1pant perceptions

-based language
‘and multlm‘o dality




Comment
category

Interaction
in English

Learner-
centred
activities

Motivation

Concrete
outcomes

Language
practice

Time and
technology

Curricular

expectations

Subcategories and

synonyms
Participation
Communication
Conversation

Learner autonomy
Language learning
Small group work

Reduced anxiety
Willingness to speak

Task-based teaching
Meaning-oriented
activities
Authenticity

Ritual warm-up activities

(e.g., date, weather)
Daily use of English

General timetabling
Use of technology

National language
programmes
Working with young
learners

Examples

They were happy to be able to converse with other pupils (Flavie)
They manage some moments of actually being in communication
(Anne)

We need to put the child back at the centre of learning, at the
centre of projects (Flavie)

[We communicate in English] and that way we learned some
English (Noella)

It allowed many of them to be a lot less inhibited in class and to go
for it more easily (Flavie)
Little by little they relaxed (Anne)

Interact with a real audience (pupils), not artificially. Make learning
meaningful (Flavie)

The main thing is for them to say [...] we managed to write a book
in English with Spanish kids (Anne)

In any case we practiced the questions a little bit every day, we got
ready (Flavie)

Every morning we do our rituals, questions and answers, and new
points (Noella)

The time factor, | think that’s the hardest thing in this kind of
project (Anne)

We were under a lot of time pressure (Flavie)

There were s’s missing on plurals, articles missing. It’s our job as
teachers to sort that out a bit later (Anne)

We’re much more constrained by the programmes, for grammar,
for final tasks ... (Flavie)



Participation
_Communlcatlon
_Conversatlon

~ They were happy to be able to converse with other pupils (Flavie)
e ”fThey manage some moments of actualty belng m communlcatlon

(Anne)

Learner autonomy
Language learning
Small group work

o .We need to put the ch|Id back at the centre of Iearnlng, atthe

centre of projects (Flavie)
[We communicate in English] and that way we learned some
English (Noella)

Reduced anxiety

, i It allowed many of them to be a Iot less |nh|b|ted in class and to go
»’_Willlngness to speak : = = =
e 3;1_‘L|ttle by Ilttle they relaxed (Anne)

forit more easrly (FIaV|e)

Tas‘k-based 'teaching
Meaning-oriented
activities
Authenticity

Interact W|th a reaI audience (puplls) not artlﬁC|aIIy Make Iearnlng

meaningful (Flavie)
The main thing is for them to say [...] we managed to write a book
in English with Spanish kids (Anne)

Ritual warm-up activities
(e.g,, date weather)

..Da|Iy use of Engilsh = _,'i* .

= -In any case we practiced the questlons a Ilttle b|t every day, we got S

- ready (FIaV|e)

= Every morning we do our rltuals questlons and answers and new

pomts (Noella)

‘~.jGeneral tlmetabllng;-. '

i,j[Use of technology

== ;&The time factor, | th|nk that’s the hardest th|ng in thls kmd of =
+  project{Anne] | = -
S We were under a lot of tlme pressure (FIavne)

-:Natlonal Ianguage
programmes

_'Wo rkm g W|th youngf"-_';‘j.i’-»-'-‘;_ jf "jf

, Iearners

Seay rv;,-r-fThere were s’s mnssmg on pIuraIs art|cles mlssmg 1t’s our jOb as

teachers to sort that out a bit later (Anne)

;ji'}We re much more constralned by the programmes for grammar f{,"‘

for ﬁnal tasks (FIaV|e)
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Question (micro-
task)

Clarification
request

Peer scaffolding 01:58

Response (micro- ,
k) 02:02

| Further question-
response pairs 02:22
(micro-tasks]

Macro-task
response

Remote learner asks
question

L Emma asks for
repetition

L Johanna indicates
section of worksheet

L Emma provides
extended response

Interaction continues and
remote learner identifies L
Emma

Group searches for correct
ID sheet and L Emma
responds




Peer scaffolding
“I don’t like food 1s
mushrooms”




E: repeat please (silence)
EP: what’s your favourite

(3) 01:43 (4) 01:48
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(silence) (silence) E: my {favourite ++ }
M: {whispers in French —
inaudible}

8) 02:02




50 o
N

is chocolate + I don’t like food is mushrooms

10) 02:05 11 12) 02:14
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 Teader
 Flavie e

S - ‘ ]Ohanna

Was it strange to speak
English to someone who

speaks French? No it was OK, not too

strange
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Clarification
request

Comment on
micro-task 1

Micro-task 2

Focus on form
grammar
scaffolding)

Macro-task
response

Learner propose sentences
+ T Anne moves to micro-
task 2

T Carla elicits repetition
from L Elisabeth

Teachers comment on
similarity

T Anne summarises for
learners

T Anne explains grammar
in French

L Elisabeth chooses
targetlike version




Focus on form
“quetzal quiet”




ta phrase c’est presque la = anglais + tu sais je I’a1 dit hier + en anglais ++
méme mais en on met
21)_02:36 22) (2:39 23) (2:40
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™ T
‘ -

avant le nom + okay/}} + so  vos deux phrases veulent
I’adjectif {{ca sera *quiet pretzal dire a peu preés la méme
okay/ mais chose + okay/ }}

24) 02-41

25) 02:4] 26) 02:46
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- Teacher

g o

- Was it the same sentence as |

the Spanish pupil? Yes except ‘quiet’ was ...

| Yes I had just changed, she ===
explained I had to change it &=

! because the adjective, it was
| always in front of the noun

Do you remember what
happened?

And what was the

adjective in that sentence? f T il
o R AR D T R S It was ‘quiet -
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+ advantages of videoconferencing:
~ motivation, participation, authentic
communication

+ challenges of videoconferencing;:

» technological: sound, image
+ conceptual: effective activities within

 overall task framework

+ utility of task-based and multimodal analyses

using primary and secondary data




- Cutrim Schmid, E., & Whyte S. (2015) Teachmg young learners with
technology. In Bland, J. (Ed.). Teaching English to young learners: crztzcal
1ssues in language teachmg with 3-12 .year olds. London. Bloomsbury.

< Dooly, M. A, & O’Dowd R (Eds ) (2018). In th1s together Teachers’
experiences Wlth transnational, telecollaborative language learning
pro]ects Bruxelles Peter Lang.

Dooly, M. A & Sadler, R. (2016) Becomlng 11tt1e scientists:
Technologically-enhanced project-based language learning. Language

'Learnrng & Technology, 20(1) 54.- 78

*' Mllton = & Garbi, . (2000) VIRLAN: Collaborative foreign language
~learning on the Internet for primary age children: Problems and a

‘ ”_‘solutlon,Educat1ona1Technology & Society, 3(3), 286-292.

 Pica T (1"'-99:4)‘ « Research'on negotiation: What does it reveal about
- second- language learn1ng cond1tlons processes and outcomes? »,
. Language learnlng, 44(3) pp 493 527 | |
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ER * Direction du numérique pour Féducation - e digital thematic groups (GTnum), led by university research laboratories and
> Groupes thématiques numeériques : 2 s S 2 e
MINISTERE r i o _other public operators, are coordinated by the office of support for digital innovation -
DE L'EDUCATION : Sty : : : i . : o i
NATIONALE, and applied research of the Direction of Digital Education (subdirection of digital
DE LA JEUNESSE transformation—TNz office) of the Ministry of National Education, Youth and Sports
ET DES SPORTS ?j’#@ ||[m@[ﬁ_fﬂ i i i - s
" Liberst (grant number 2103081117). The GTnum' objective is to make availableto
 Fraternité educational teams, in an accessible and open way, state-of-the-art resedrcb on some:

- Egalité
https ledunumrech.hypotheses.org/ _ mdjor tbemes related to digital education.

e .




