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Mentoring in pre-service teacher education is defined as a process in which mentor teachers assist the professional development of pre-service teachers. In this study, teacher practicum at the time of pandemic is examined through supervisor and mentor practices. This study aims to unveil how the practices of the two stakeholders in Turkey, and their interaction with each other in the context of teaching practicum evolved during Covid-19 pandemic. The sample of the study was 2 supervisors and 4 mentor teachers from Istanbul who worked with secondary school preservice mathematics teachers. Data was collected by using interviews with supervisors and mentor teachers. The findings of the phenomenology analysis showed that the adaptation of the interaction of stakeholders emerged to be in three categories; i) discontinuity of practicum due to practicum school online teaching policy; ii) online micro-teaching at university as practicum; iii) online teaching at high school courses.

Introduction

In line with the fast changing world, education has an important role to shape nations' generations who are capable of overcoming the challenges. Therefore, the quality of education is important for countries in order to raise qualified citizens who make their counties much better. The most essential component of education is teachers and raising effective teachers is the first step of education for students. Because, "the quality of teachers determines the quality of education" (Jan, 2017, p.50) and the quality of teachers are determined by the quality of the continuum of teacher education. Teacher education is a life-long learning and preservice teacher education is the first step of it. The most essential part of preservice teacher education is teaching practice because teaching practice gives opportunities for preservice teachers to transform their theoretical knowledge into practice [START_REF] Azkiyah | In search of teaching quality of EFL student teachers through teaching practicum: Lesson from a teacher education program[END_REF]. During the practicum process, mentees need guidance and support. The people who are responsible for providing such support and guidance are supervisors-instructors of mentees in the teacher education program and mentor teachers-collaborating teachers from practice schools.

Understanding the practicum process is difficult because it should be evaluated in terms of opinions of three stakeholders, university supervisors, mentor teachers and mentees. When the research studies about teacher practicum are examined, it can be seen that there is a limited number of studies to examine the practicum process in terms of the relationship and collaboration between three stakeholders. Because of the Covid-19, understanding these relationships has gained more importance to provide effective teacher practicum for mentees. Thus, the purpose of this study is to contribute to the literature on how the practices of the triad stakeholders in Turkey, and their interaction with each other in the context of teaching practicum evolved during Covid-19 pandemic.

Even if the importance of teacher has started to increase, many people think that anyone who has such content knowledge can be a teacher [START_REF] Darling-Hammond | How Teacher Education Matters[END_REF]. According to [START_REF] Shulman | Knowledge and Teaching: Foundations of the New Reform[END_REF], being a teacher, and skills that teacher must have are underestimated. Being a teacher contains within itself many roles, responsibilities, knowledge, and skills. Even if content knowledge is an essential to be a good teacher, it is not the only component of teaching because it just forms the "what" part of teaching. Teachers should also have pedagogical knowledge to be qualified to "how" s/he will teach the content.

Knowing how these skills and knowledge can be got as much as important knowing which skills and knowledge are necessary to be a teacher [START_REF] Darling-Hammond | Constructing 21st-Century Teacher Education[END_REF]. According to [START_REF] Shulman | Knowledge and Teaching: Foundations of the New Reform[END_REF] and [START_REF] Darling-Hammond | How Teacher Education Matters[END_REF], preparation is an important step for getting these kinds of skills and knowledge because teaching can be learned. Therefore, teacher education has a significant role to raise qualified teachers.Teacher education is not short-term learning, it is a life-long learning. Therefore, it is not true to say that each teacher who graduates from undergraduate teacher education program completes their teacher education. Undergraduate teacher education program is just the first step of the teacher education process, and it has a great role to shape preservice teachers' lives as a teacher.

Preservice teacher education and practicum

Due to the fact that preservice teacher education is the first step of teacher education, planning and applying the preservice teacher education is important to raise qualified teachers for countries. Even if each county may have its own preservice teacher education program, preservice teacher education has generally two parts to prepare students teachers as a teacher. One part constitutes the theoretical side of preservice teacher education and the second part constitutes the practical side of preservice teacher education.Even if theoretical knowledge is necessary, it is not sufficient to be a teacher. According to [START_REF] Munby | Teachers' knowledge and how it develops[END_REF], knowledge of teaching can be acquired and improved by the preservice teachers' own teaching experience. Therefore, preservice teachers should have opportunities to apply their theoretical knowledge into practice [START_REF] Azkiyah | In search of teaching quality of EFL student teachers through teaching practicum: Lesson from a teacher education program[END_REF][START_REF] Zeichner | Rethinking the connections between campus courses and field experiences in college-and university-based teacher education[END_REF]Nguyen, 2020) to build a bridge between theory and practice.

In Turkey, recently, the Ministry of National Education and the Council of Higher Education made regulations on pre-service teachers' practices, the partnership between universities and schools and revised the roles of pre-service teachers, mentors and supervisors (MEB, 2018). Based on these regulations, mentees are expected to take subject-matter courses and teaching methods courses and to experience teaching in practicum schools. Universities are responsible for providing teacher candidates with the courses of subjects and teaching methods. In the field experience, both universities and partner schools have responsibilities for teaching practices of teacher candidates. Especially, mentoring provided by mentor teachers who are the supporters of teacher candidates at practicum schools plays a significant role in the development of teacher candidates' knowledge and skills on teaching.

There is a limited number of studies that focused on triad stakeholders in teacher practicum in Turkey. One of the studies of [START_REF] Yılmaz | Revealing the Professional Learning Needs of Teachers for The Successful Mentoring of Teacher Candidates[END_REF] aims to examine the mentors' needs within the context of Classroom Teacher Education from the perspectives of supervisors, mentors and mentees.

According to findings, each stakeholder stated that mentors had a need for their roles and responsibilities to be clearly stated, which confirms Curran's and Goldrick's (2002) argument that mentoring should be based on clearly stated objectives. Moreover, [START_REF] Yılmaz | Revealing the Professional Learning Needs of Teachers for The Successful Mentoring of Teacher Candidates[END_REF] emphasized that even though the mentor training program was built on a collaborative approach, in practice, mentoring diverges from being a collaborative effort. Even though the literature suggests investigating mentor teacher practices for area specific studies, the pandemic created an unexpected crisis on teacher education. In Turkey, schools were closed for a long period of time which required preservice teachers to finish their senior year practicum with emergency solutions. This study aims to investigate how mentors and supervisors of preservice secondary school mathematics teachers adapted teacher practicum while conducting emergency remote teaching in Turkey.

Methodology

In order to investigate the experiences of two stakeholders, mentors and supervisors, at the time of pandemic in 2020 for teacher practicum, phenomenology design is used. In the context of teacher education, in order to examine preservice teachers' learning processes it was necessary to examine the interaction between these stakeholders. In order to do so, data was collected from the two stakeholders by the end of teacher practicum semester, Spring 2020. There are only two secondary school mathematics teaching programs in Istanbul. Researchers contacted both of these programs and reached mentor teachers (n=4) of their practicum schools and supervisors (n=2) in order to conduct individual interviews. In the semi-structured individual interviews both groups of participants were first asked about pre-pandemic practices of teacher practicum. Then they were asked to talk about their experiences of practicum after all high schools and universities were closed and continued education as emergency remote teaching. Both stakeholders were also asked about their relationship with others during the adaptation of practicum at the time of pandemic. These interviews transcripted and coded for themes.

Findings and Discussion

Findings from two supervisors (one from two universities) and four mentor teachers showed that the pre-pandemic interactions among stakeholders were consistent with each other in terms of how they interacted. The interaction was evident, carefully planned and regulated by both universities and the Ministry of Education. Both parties mentioned these regulations and how the Ministry of Education requirements really regulates mentee preservice teachers' practices but not providing much direction for supervisor-mentor interactions.

One expected finding was the limited direct interaction between these two stakeholders. Supervisors and mentors interacted through the mentee preservice teachers. Their answers for elaboration of the interaction revealed the nature of interaction in two categories; i) cooperation or ii) collaboration. When mentors' practices were limited with Ministry of Education requirements (mentees to do sixhour weekly observations, four teaching practices) the interaction became at cooperation level. For some supervisor-mentor pairs, there was clear differentiation from others in terms of how they interacted beyond the regulations. These supervisor-mentor interactions were extended from mentee evaluation into deliberate communication and visits for topics other than specific mentees. For such cases, stakeholders collaborated with extended share of interest and resources.

As the Turkish government decided emergency curfew, all schools were closed by March 23rd, 2020. After one week of emergency spring break, schools started emergency remote teaching. In addition to the online synchronous teaching, the Ministry also provided TV broadcasting. Meanwhile universities started emergency remote teaching. But it brought a great challenge for teacher education because mentees could not complete their internship. Most of them were able to attend only one third of the internship. Due to curfew, the Ministry waived all the requirements, asked supervisor and mentors to evaluate mentees based on the work during face-to-face education, before curfew.

We found that, when the Ministry of Education waived all practicum requirements as an emergency reaction, the adaptation process was directed by supervisors' priorities for teacher education rather than mentors' practices. This may imply how stakeholders positioned themselves for teacher education during the pandemic. Findings also revealed three types of adaptation: i) discontinuity of practicum due to practicum school online teaching policy; ii) online micro-teaching at university as practicum; iii) online teaching at high school courses as practicum.

In this presentation, authors will discuss these adaptation types which provide insights to how stakeholders considered new normal in teacher education by relating them to pre-pandemic practicum interactions and also how it may transform teacher practicum for the following years.
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