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Introduction

The study of educational reform initiatives is not a neutral enterprise. It needs to take into considerationamong other factors-the social and cultural heritage in which the given reform is situated [START_REF] Ball | Making mathematics work in school[END_REF]. In other words, for a reform in mathematics education to be socially accepted and practically effective, it needs to be bought into by the actual stakeholders in closest relation to learners and by the learners themselves. Hence, we can consider these social stakeholders as pillars of capital that make or break the reform initiative enactment. Building on this contextual view of educational reform, this poster is underpinned by a historical investigation of reform patterns in Egypt. It utilises a widened perspective on forms of capital, in an attempt to analyse patterns of societal buy in that have evolved over the years and that can be traced as part of the recent reform initiative in mathematics education in Egypt.

Theoretical Underpinning

This poster is based on the forms of capital theory, in which [START_REF] Bourdieu | The forms of capital[END_REF] distinguishes between three types of capital; namely: economic, social and cultural capital. The latter two refer to the power of societal buy in and cultural heritage to contextually determine how a given initiative gets received and practiced. These three forms of capital are underpinned by what Bourdieu (1986, p.256) refers to as "the historical baggage" of a given context. "The historical baggage" is marked by eras that have shaped the cultural and societal topology of power dynamics. For the scope of this poster, based on the historical inquiry process [START_REF] Hicks | Fostering analysis in historical inquiry through multimedia embedded scaffolding[END_REF], I present a work-inprogress literature review covering three main eras of educational reform along the modern Egypt educational historiography, namely the post-colonial era (1914)(1915)(1916)(1917)(1918)(1919)(1920)(1921)(1922), the republican era (starting 1967) and the era of global and open economy (1971 onwards). Patterns noted in these times serve as a lens for better investigate the current social tension around the current educational reformation, which aims to move away from a longstanding tradition of memorisation based instruction [START_REF] Megahed | Voices of teachers in academic and vocational secondary schools in Egypt: Perceived consequences of educational reform for quality and equality[END_REF].

Three eras of mathematics education in Egypt

Centered around the depiction of a historical baggage, the poster uses the historical inquiry process to illustrate the aforementioned three selected eras of societal transition in educational policy in Egypt, which show a repeating trend of societal power dynamics, presented more elaborately below.

Mathematics education in post-colonial Egypt: Two-tier structure

During the British colonisation, the modern Egypt was exposed, over an extended period of time, to a westernised education system in mathematics, which focused on creation and problem solving. This philosophy was socially foreign to the local eastern educational culture at the time. The westernised curriculum was only available to the elite, which resulted in the mainstay of a societal and cultural divide. This divide in educational ethos triggered the first, so called two-tier structure of education in Egypt which was largely sustained even after the colonisation [START_REF] Heyworth-Dunne | An introduction to the history of education in modern Egypt[END_REF].

Mathematics education in the Republic of Egypt: Centralised Governance Model

In an attempt to offer equal opportunities for all, the government of Egypt, in 1967 took the radical step of unifying the curriculum across contextual affordances. The curriculum was centrally controlled by the government. The idea was to ensure the same curricular enactment is replicated irrespective of educational context, thereby closing the longstanding socio-cultural gap, which was created by the two-tier structure and safeguarding the system against extremist stimuli (Sayed,2006).

Mathematics education in the open economy of Egypt: Back to two-tier structure

President Sadat practiced a relaxed policy of open economy, which in turn gave rise to western investment in national education. Despite being heavily controlled by the national agenda for education, the elite had the opportunity to be educated differently; a societal trend that again gave rise to the return of the two-tier structure. Memorisation based instruction was again the ethos of the mainstream channels for education, while problem solving was taught selectively [START_REF] Sayed | Transforming education in Egypt: Western influence and domestic policy reform[END_REF].

Discussion

With this toggling trend of access, the mainstream of educational stakeholders have over the years solely been exposed to memorisation based instruction. This explains the reality which fostered the mainstay of the socio-cultural divide. Shifting suddenly to a different mathematics instructional model is understandably perceived as foreign to the mainstream and unwelcomed by the elite. The growing need to include Egyptian students, often refugees, at European schools gives rise to the importance of understanding the contextual reality that these learners come from and how they relate to western educational practices. This makes this poster relevant beyond the case of Egypt.