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Background

Due to migration many students attend classrooms where they cannot learn mathematics in their home languages because of prevailing monolingual curricula and classrooms norms. This is the case in mainstream mathematics classrooms in Sweden where Swedish is the language of instruction and where this study was conducted. It is regulated in Skolförordningen [the Swedish School Ordinance] (SFS 2011:185 chapter 5 §4), that a student can receive study guidance in the mother tongue (SGMT), if the student needs it. Thus, SGMT in mathematics is grounded in the idea of the home language as a resource for multilingual students' mathematics learning. SGMT is provided by SGMT tutors. There are no formal educational requirements for tutors. According to Skolverket [Swedish National Agency for Education] (2015) it is desirable that tutors have subject knowledge, knowledge about the students' prior and current educational systems and pedagogical practices, and a developed linguistic awareness about differences and similarities between Swedish and the mother tongue. This places special demands on tutors' resources. Further, it means that they need to handle epistemological dimensions of language and mathematics in their everyday work as SGMT tutors in mathematics. Thus, it is of interest to explore, with an epistemological focus: How are a mother tongue study guidance tutor's languages and knowledges employed (or not) as resources for multilingual students' mathematics learning in a mainstream school?

Theoretical approach: The Language as resource model

To explore how SGMT tutors' resources can be employed as resources in mathematics activities from an epistemological perspective we use "The Language as resource model" (The model) [START_REF] Ryan | Language-as-resource' in multilingual mathematics activities: an epistemological framework[END_REF]. It builds on previous research concerning the language-as-resource idea, more specifically the epistemological potentials of multilingual language use and mathematics identified in this research (see [START_REF] Ryan | Epistemological aspects of multilingualism in mathematics education: an inferentialist approach[END_REF]. The model has two axes that make up an interface, which holds epistemological language-as-resource potentials that move from separating to synthesizing languages and mathematics (see Figure 1). For example, potentials of translation activities are activities in which languages are used in a separated manner, as separating first-and second languages, whereas translanguaging [START_REF] García | Translanguaging: Language, Bilingualism, and Education[END_REF] activities are examples of activities in which languages are used in a synthesized manner. That is languages are used without clear boundaries and students use their full range of language resources, that is all words, grammatical structures, idioms etc. that are available to a speaker. Actualizations of language-as-resource potentials in multilingual mathematics activities move dynamically over this surface, that is among the language-as-resource ideas' epistemological potentials for language use and mathematics. The x-axis displays a continuum of epistemological potentials of mathematics that move from separating ways of knowing mathematics to synthesizing plural ways of knowing mathematics, for example from separating informal and formal mathematics to synthesizing a plurality of mathematics acknowledging mathematics as cultural activity. The y-axis displays the continuum of epistemological potentials of multilingual language use that move from separating named languages to synthesizing new language practices. The surface holds two named potentials; the 'lever' potential that can move students from informal mathematics talk in their mother tongue to formal mathematics talk in Swedish, and the 'one-new-whole' potential that constitute prerequisites to produce new ways of languaging and knowing mathematics which requires interknowledge among the languages and plural mathematics. These two potentials are implicit in Rosén et al.'s (2020) conclusion that SGMT can be viewed as support through the student's mother tongue but rather should be regarded as a translanguaging practice that challenges linguistic and cultural boundaries. 

The poster presentation

In the poster we present an example of an analysis of an excerpt from an interview with a SGMT tutor (in Arabic) to illustrate how the model can be used for analysing how SGMT tutors' resources can be employed as resources in mathematics activities from an epistemological perspective.
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 1 Figure 1: Framework for epistemological potentials in multilingual mathematics activities based on the language-as-resource idea.