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Introduction

 [START_REF] Lunenberg | The teacher educator as a role model[END_REF]writes, "at present one must have serious doubts about the competence of teacher educators to serve as role models in promoting new visions of learning" (p. 586). Others have suggested that teacher educators are not clear or consistent in what conceptions of teaching are most important to be modeled in teacher education [START_REF] Montenegro | Teacher educators' conceptions of modeling: A phenomenographic study[END_REF][START_REF] Timmerman | Teacher educators modelling their teachers[END_REF]. However, just as K-12 teachers cannot teach in ways that they themselves did not experience as learners [START_REF] Nolan | Discursive productions of teaching and learning through inquiry: Novice teachers reflect on becoming a teacher and secondary mathematics[END_REF], teacher educators are also challenged to model pedagogies that they have not experienced as learners or through professional development. For mathematics teacher educators (MTEs), this idea applies to topics of reform and inquiry-based pedagogies as well as other key approaches such as culturally responsive pedagogies (CRP). I draw on [START_REF] Ladson-Billings | Toward a theory of culturally relevant pedagogy[END_REF] to describe CRP as "a theoretical model that not only addresses student achievement but also helps students to accept and affirm their cultural identity while developing critical perspectives that challenge inequities that schools (and other institutions) perpetuate" (p. 469). The research that I describe in this poster begins from the premise that MTEs must develop their own CRP as an essential step toward working with prospective and practicing teachers (PTs) to develop theirs. That is, MTEs need to grow their own practice as culturally responsive pedagogues [START_REF] Nolan | Mathematics teacher educators learn from dilemmas and tensions in teaching about/through culturally relevant pedagogy[END_REF].

Research Study and Methods

This poster describes a study I conducted while teaching a "CRP in Mathematics Classrooms" course to a group of practicing and prospective teachers (PTs) who were enrolled in a Teaching Elementary School Mathematics certificate program. The study was designed to explore PTs' understandings of CRP at various points throughout the one-semester course. In total 38 students took the course over three offerings, with 31 students consenting to participate in the study and allowing their course journal assignment to be used as data; additionally, nine of these 31 participants agreed to participate in a post-course interview. This poster focuses on data gathered from one interview question in the study where I asked about my role as the course instructor and how/if I modeled CRP in the design and teaching of the course: In addition to teaching about CRP in mathematics, one of my goals is to teach through CRP. Can you think of any ways that I modeled CRP through teaching this course?

Data and Discussion

Analysis of this one interview question, posed to the nine research participants, yielded several themes which express how (according to the students) I successfully modeled CRP to my students. Examples of these themes are: My use of distributed expertise model (guest speakers invited to present on topics within their realm of experience and/or research); how I positioned myself as a learner in the same field as I am instructing; I conveyed an image of CRP which clearly illustrated that there are many ways to define and enact CRP (what it means and looks like is as varied as the classrooms involved); I made a strong effort to privilege the voices of students throughout the course, from a pre-course survey on student needs/desires through to an opportunity to 'personalize' the course through an open-ended project.

Viewing the data through a critical lens, interesting points can be noticed. For example, the postcourse interviews occurred within a few weeks of course completion, so one wonders if these PTs had internalized and processed for themselves what CRP might look like in their own classrooms as teachers, let alone have the capacity to reflect at the level of someone else's classroom practices.

Closing Thoughts

Regrettably, the technical-rational practices teacher educators are expected to model are more widely studied [START_REF] Aleccia | Walking our talk: The imperative of teacher educator modeling[END_REF] than teacher educator pedagogies which promote an agenda grounded in equity, social justice, and culturally responsive aims. To promote such an agenda, teacher educators are called upon to model pedagogies that "challenge inequities and social injustice rather than… projecting a vision of an ideal school" (Mills, 1997, p. 39). Critical analysis of this research study's themes in light of current research on CRP in mathematics teacher education and K-12 schools will be presented in the context of MTEs modeling CRP.