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Context and aim of the study

● Context:
○ Training of pre-service foreign languages teachers (no knowledge 

in didactics, no previous professional experience in language 
teaching)

○ Development of professional skills
○ Through an innovative course

● Aim:
○ Analyse students’ perceptions of their professional skills after 

theoretical content and practical tasks in a innovative course
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An innovative project: Miel-FLES

● Learn’in Auvergne (CAP 20-25, I-Site, 
Université Clermont Auvergne)

● Flipped classroom (Bergmann & Sams, 2012; Lebrun 
& Lecoq, 2015)

● Blended learning approach (Garrison & Kanuka, 
2004; Albero & Safourcade, 2014; Bryan & Volchenkova, 
2016).

https://cap2025.fr/formation/learnin-auvergne/thematiques-des-projets/miel-module-dinitiation-a-lenseignement-des-langues 3
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Course design: benefits of flipped classroom and blended 
learning

● To make students more active (Mucchielli, 2008 ; Rege Colet & Berthiaume, 
2013)

● To set up a situation of co-construction of knowledge (Vygotsky, 

1978; Jacoby & Ochs, 1995) 

● Approach not limited to a transmission of contents (Lebrun, Gilson & 
Goffinet, 2016) 
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2 modules hosted on a Moodle platform 

● Theoretical and 
historical knowledge in 
French as a Foreign 
Language (FFL) 
didactics

● Collaborative and 
individual tasks
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Course design: flipped classroom for theoretical contents

● Asynchronous online videos followed by an online quiz about the 
lesson, before the class session

● Face-to-face course with collaborative tasks related to the content of the 
video (two sets of tasks, depending on their success with the quiz)
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Course design: blended situation to mobilize contents

● Collaborative development of a task for FFL learners: 
○ Activity conducted alternatively in face-to-face and at a distance

for 4 weeks, in small groups
○ Individual evaluation (comment) of one task proposal of their

peers (encouraged to apply empathy as they evaluate their peers).
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Course design: development of professional skills

● Professional skills developed through the conception of a FFL tasks 
● Students have to:

○ Define learners needs and characteristics
○ Describe objectives
○ Refer to the Common European Framework of Reference for 

Languages (Council of Europe, 2001)

○ Design a task
○ Write instructions
○ Comment the work of their peers while demonstrating kindness
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Methodology

● Data collected: activity on Moodle (course), activity on Teams 
(collaborative spaces, interaction), collaborative production data (Word 
document on line), survey on the Moodle platform (11 open-ended and 29 
closed-ended questions)

● For this study: feedback gathered in 2021 on one module (IDIL survey)
● Level 1 of Kirkpatrick's model (Kirkpatrick & Kirkpatrick, 2010): satisfaction
● Selection of questions regarding 

○ Students' satisfaction of the course and development of 
professional skills
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Participants

● Students: 51 in 2020/2021 - 22 answered the survey
● 14473 accesses to Moodle
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Results: students' satisfaction
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Strengths of the course

● Interesting, useful and entertaining course:
○ "Indeed, for me, the course was totally interesting and very useful for our 

professional career. I thank the person who organised this course."
○ "lively, fun"

● Importance of the use of digital tools:
○ "Interesting courses and using digital tools"

● Importance of teacher accompaniment:
○ "Work on the videos and teacher guidance"

● Importance of engaging students in the process of learning:
○ "Your course is very interesting. I really like your idea of engaging 

students during learning. Thank you for a great semester."
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What could be improved?

● Level of the tasks and duration:
○ "Tasks to be done in class are time consuming and hard to complete 

before the end of the class"
○ vs "Maybe you could give us less time so that some students don't get 

bored"
● Content and instructions

○ "Make the students work a bit harder, make them learn things"
○ "Instructions/explanations for some tasks are not very clear."

Mostly satisfaction:
○ "Nothing to say, it's a perfect course".
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Students' perceptions of their acquisition of knowledge
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Development of new skills and strengthening of skills

15



Students' perceptions of their professional skills

● Studies and professional life in the field of FFL:
○ "These courses were very useful for my professional project for the 

continuation of my studies and work with FFL."
● Improve language skills necessary to teach FFL:

○ "These courses have enabled us to improve our language skills, 
especially for students who have decided to teach French as a foreign 
language."

● Creative skills to design a task:
○ "I really enjoyed the course and also the FFL task, it was a pleasure to 

work on it, which pushes us to have imagination and a creative mind."
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Conclusion

● Study that suggests advantages of 2 complementary training 
modes

● Necessity of ongoing reflection (Soubrié, 2008)

● Perspectives: 
○ Take into account the improvement comments 
○ Analyse students' productions with professional skills 

developed through the conception of FFL tasks and 
compare results with students' perceptions
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