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Massive Open Online Courses (MOOCs) list thousands of course titles with millions of students around the world. Registering the motivational reasons behind this student attitude may help organizers shape courses in a way meeting market needs. In this paper, an attempt is made to record the declared motivational reasons for the participation of people, with different ages, to MOOCs around the world. An internet survey was administered in 91 countries. There were 611 valid answers which were received, in response to the call, and completed questionnaires formulated the sample of the study. The responses showed that interest in lifelong learning and professional development were the strongest motivators on average in our research sample. Also, a strong motivation is the brand name of the institution which offers the MOOC and other personal or family reasons.

INTRODUCTION

Historically, education has diversified of its aims and objectives, a fact that highlights its social adaptation within specific social or other contexts. The use of the internet and the guidelines issued in the last decade by the European Union, the OECD and UNESCO to make education the property of the whole world has led people, who is involved in education, to the creation of MOOCs (Massive OnLine Open Courses).

LITERATURE REVIEW

MOOC

The term MOOC consists of four (4) words: Massive, Online, Open and Courses. The terms that need attention are: Massive, because it refers to the possibility of enrollment in the course with many participants and Open, because it refers to the open possibility of enrollment at any time, of many students (Hollands & Tirthali, 2014, p.27), without previous knowledge or educational background (Τζιμογιάννης, 2015, p. 390), with little or without financial costs for the student. The term also refers to Open Content licensed under a Creative Commons platform on an open-source platform. Constructivism and collaborative learning theories are selected to create MOOCs because they match the characteristics of adult education principles. [START_REF] Ypsilandis | Language Teaching, Language Learning: Current Trends and Practices[END_REF] states that learning is now seen as a process that must be supported. Education models shift the center of gravity from the teacher to the student and activate him to become independent researcher of knowledge towards a heuristic route of self-learning (Λιοναράκης, 2001).

Types of MOOCs

The two main categories proposed by Steven Downes were xMOOCs and cMOOCs (Prpić, Janes, Araz & Tery, 2015). XMOOCs, based on content, have a behavioural approach [START_REF] Kop | Connectivism: Learning theory of the future or vestige of the past? The International Review of Research in Open and Distance Learning[END_REF][START_REF] Kop | The challenges to connectivist learning on open online networks: Learning experiences during a massive open online course[END_REF][START_REF] Yuan | MOOCs and Open Education: Implications for Higher Education[END_REF]. CMOOCs place emphasis on networking and especially on content contributions by the participants themselves.

MOTIVATIONS AND GOALS IN EDUCATION

According to Shunk, Pintrich & Meece (2014) and Κωσταρίδου-Ευκλείδη (2011) motivation is the cause that moves, pushes, or drags the person into action. Researchers have identified two main categories of motivations: internal and external. They have different implications for learning and education in general [START_REF] Ferreira | Motivation and Relationship of the Student with the School as Factors Involved in the Perceived Learning[END_REF]). The research of motivations for learning in online environments is gaining great interest among researchers. The reasons for joining MOOC are not strictly defined and can differ in the same person who enrolls in a different course even at the same time. [START_REF] Shroff | Student e-learning intrinsic motivation: A qualitative analysis[END_REF] found that online learners were more internally motivated than formal students studying on a campus at a formal university. [START_REF] Cho | Self-regulated learning: the role of motivation, emotion, and use of learning strategies in students' learning experiences in a self-paced online mathematics course[END_REF] found that students' internal motivations are positively related to their learning and performance. Within MOOCs, however, participants tend to select parts of the learning environment, following their goals and interests [START_REF] Kizilcec | Motivation as a lens to understand online. learners: Toward datadriven design with the OLEI scale[END_REF]. [START_REF] Wang | Content or platform: Why do students complete MOOCs?[END_REF] found that in online courses, those who complete a course tend to be more interested in the content of the course, while students who do not complete the online courses, tend to be more interested in MOOCs as a kind of learning experience. [START_REF] Barba | The Role of Students' Motivation and Participation in Predicting Performance in a MOOC[END_REF] attended 862 students who continued until the end of the three-week MOOC and found a positive correlation between learner motivation, participation, and performance. [START_REF] Zheng | Understanding Student Motivation, Behaviors, and Perceptions in MOOCs[END_REF] research came up with four broad types of incentives for joining MOOCs: meeting current needs, preparation for the future, satisfaction of curiosity and connecting/meeting other people. A study by research company Qualtrics, with sample of 700 students, states that MOOC students are more attracted to the course topics [START_REF] Carr | MOOC students attracted most by course topics[END_REF]. Apart from the lack of costs, the most frequently mentioned reasons were the subject/topic area of MOOC, professional development, and curiosity about MOOC. From the motivations mentioned so far, we end up to motivations and participation goals that have to do with the interest in learning, social participation, personal reasons, professional reasons, financial reasons, and certification of education.

THE RESEARCH 3.1 Subject, research question

Subject of the research is to record and describe, through a sample, the motivation of enrolled students to participate in open learning programs. The aim of the research is to record and describe the declared motivations for those enrolled in the courses. The research question of the paper is: How were the participants led to their participation in the MOOC courses?

Methodology

After the purpose, the object and the research question were selected, a data collection tool was created in the form of a questionnaire. It was then shared on the internet via google forms. The answers were collected and processed by quantitative analysis methods.

The research tool

The questionnaire was based on questionnaires that were used in motivation surveys on MOOCs. Thus, questions were used from the questionnaires that have already been tested, judged, and used by [START_REF] Hamori | The Drivers of Employer Support for Professional Skill Development in MOOCs[END_REF], [START_REF] Brunton | Giving Flexible Learners a Head Start on Higher Education: Designing and Implementing a Pre-induction Socialisation MOOC[END_REF], research of the Ministry of Labor of England-Department for Business Innovation & Skills (2013), by [START_REF] Henderikx | To Change or Not to Change? That's the Question… On MOOC-Success, Barriers and Their Implications[END_REF], [START_REF] Wang | Content or platform: Why do students complete MOOCs?[END_REF], [START_REF] Hollands | MOOCs: expectations and reality[END_REF], Καραλής (2013) and Καψάλη (2015). The language of the questions was English so that anybody could understand and answer it from all over the world. To collect answers, it was used 'the bar' by [START_REF] Vougiouklis | Questionnaires with the 'bar' in social sciences[END_REF], in a nine-point scale. The questionnaire before being posted was tested by five colleagues-collaborators as a pilot completion and "passed" through literary editing to be short and comprehensive. This provided information on the time needed to be completed, any ambiguities in its writing and special attention was given to the accidental disclosure of personal data. The questionnaire remained online for a period of nine (9) weeks because the MOOC courses have an average duration of 6-13 weeks.

RESULTS

Detection of declared motivations

The answer to the research question of this paper is given to the questions in this part of the questionnaire. Question 12 is about the motivation for interest in learning. It is related to the geographical isolation that the respondents feel. At present time, there seems to be no geographical isolation and this motive exists only for a small part of the sample. Those who "completely agree", feel geographically isolated from educational institutions and are motivated to participate in MOOC, are only 7.43% (Graph-01). Question 23 is in the same group of motivations; the average is: 8.33 which means that learning new things is a powerful motivator. Question 13 is about the motivation for certification and recognition of education. In the statement "Because the course is offered by a well-known university", the average is: 6.17. The brand name of the University seems to be a good motive to enrol in a MOOC (Graph-02).

In the same category of motivations are questions 17 and 18. The statements "To receive a certificate" and "To improve my CV" have answers in average: 4.69 and 5.54, respectively. This shows that it is not a priority to receive a certificate. To improve one's CV, however, is a (not so strong) motive for someone to complete a MOOC as the average value in the agreement statement is 6.0. Economic reasons motivate a person. Relevant findings were in the statement "Because I cannot afford the fees of a formal University" (question-14, average: 4.82). Financial motive can vary with the financial situation of each person, but in many parts of the world education is low cost, while in many areas universities and private education have increased tuition disproportionate to the standard of living of the country. The analysis shows (Table-01) the states with the highest motivation (highest average), they are Vietnam, Ecuador, Guatemala, Panama, Philippines, Malaysia, and Tunisia. In these countries there seems to be a strong financial motive to get involved with MOOCs. On the other hand, there is a very weak economic motive to get involved with MOOCs in the countries with the lowest average (Table-02).

Another financial motivation is: "To raise my salary/income" (question-25). Salary/income is a characteristic of employees and it was deemed necessary to cross tabulate the variable of this question by the factor of employment status. In the results (Table-03) the maximum average value of answers is for the category of unemployed (4.78). The next category are employees (4.29). Self-employed have average 3.94. Retirees are in last place and it looks like that they do not register in the MOOCs to raise financially their income. For those who have not clarified their employment status, the average is 3.00. It seems that there is a financial motive for the unemployed to acquire knowledge while in antithesis retirees are involved in online courses less for financial reasons.

Personal motivations are detected by the questions: 15, 16, 19 and 20. The statement "I am registering because of curiosity about the Online Course" (question-15) is strongly agreed by 31.57% of the respondents. Curiosity seems to be a strong motivator for the student. Question 16, "To be an example to my children" has average 3.51. This question is related to the marital status. Married with children have stronger motivation. Their average is 4.19, while for married with no children it is slightly lower (3.75). Those who are not in a relationship (of marriage) have average 2.78 in answers. Those who did not clarify their marital status answered with average 3.83. It can be seen from the distribution of the answers that the family and in particular the upbringing of children gives an additional motivation for acquiring knowledge and engaging in online lessons in antithesis to those who do not have children.

The question/statement "To get away from my problems", finds 55.6% of the total sample strongly disagree. This incentive works but is not strong for most people, as only 3.8% completely agree. The last question of personal motivation is the 20th "To use my free time better". The average of the answers is 5.97. It seems that the optimal use of free time is a strong personal motivation. Motivation for social participation is expressed in questions 21, "To improve my social network" and 22, "To meet new people". Regarding the improvement of the social network in the answers, the average is 4.12. Meetings with new people have average of answers 3.83. It is statistically obvious that the increase of social participation is not a strong motivation. The last group of motivations is the professional upgrade. The relevant questions are 24 "To be more efficient in my work" and 26 "To keep my current job". These questions are related to the working status and will therefore be correlated with the working condition variable of the sample. In question 24 the average is 6.92. Regarding the distribution of averages (Table-04), according to the employment status, the rank is: employees, unemployed, self-employed and retired.

The Distribution of averages according to the working status in question 26 is: employees 3.46, unemployed 2.69, self-employed 2.82 and retirees 2.05. Work efficiency (question-24) is a motive to engage with MOOCs primarily for employees, while retaining current work is not for retirees.

Demographic profile of research participants

From the review of statistical findings, we can sketch the profile of the participants. The percentage of women who took part in the survey was 57.8% and men 41.7%. The age of the sample is on average 43.3 years. The age distribution does not change significantly from men to women. The nationalities were from a total of 91 countries, we single out the countries of the top three in descending order: America, India, France. It seems that the majority of those involved in MOOCs have a high level of education, as 47.2% of the sample has a master's degree (Graph-03). Married with children are 31%, while single are 40% of the sample. In the use of technology, the majority is Advanced Users. They are completely autonomous users; they are 41.7% of the subjects of the sample. The technical means with which the trainees connect with the learning platforms is the laptop (52.7%) (Graph-04). The correlation between age and equipment shows that as the age decreases, the devices with which the sample use to connect to the MOOCs, are getting smaller and flexible. The number of MOOCs involved, registered, and completed by each, is three (mode value). The active workers are 81.2% of the sample and they work in average 31.36 hours/week. Survey participants state that they read during the day after 21:00 at a rate of 43.4% (max. value). On average they read 6.87 hours per week.

RESEARCH RESULTS -DISCUSSION

The typical MOOC learner is a woman from America, 43.3 years old. She holds a master's degree, and she is married. She works as an employee with a schedule of 31.3 hours per week and she is familiar with technology. She connects to the MOOC classes with a laptop and reads 6.87 hours per week during the evening hours. From the average in every question came up the declining classification of declared motivations to engage with MOOCs in Table-05. The color code on the lines indicates a motivation category as follows: yellow: interest in learning, green: professional upgrade, light blue: personal/family reasons, white: education certification/recognition, orange: financial reasons, gray: social participation. The averages listed in the table below are in the decimal range.

PROBLEMS -LIMITATIONS

In the letter-call for the completion of the questionnaire, the participants were explicitly asked to provide honest answers because only in this way could the research give correct and objective results. It was possible to exclude occasional or professional participants by using databases from social networks as well as by using the discussion forums of the MOOCs. Thus, with great certainty, the users who responded to the research tool belonged to the target population of the research. The online sample was randomly identified, and emphasis was placed on participants' satisfaction with the research process. The last question in the questionnaire asks participants if they wish to receive a copy of the survey results via email. The purpose of the question is twofold, on the one hand this way the sample is identified as the email addresses are real and can be identified to a large extent, while on the other hand there is the reward of participants by sending and communicating the results of the survey. The identification rate exceeded 45% of the sample and at the same time gave a sense of reward to the participants. Regarding the research sample it should be said that there is a limitation in terms of representativeness in countries from which the answers were limited. Thus, for countries with less than twenty participations, the results cannot be reduced to the general population of each country and there is a limitation of the results to their generalization.

FUTURE RESEARCH

An issue that has arisen is the recognition of MOOC courses by academic institutions or even by employers. The courses that can be found by thousands in the platforms are pieces or even whole university courses. They are taught by professors who also teach in typical University Institutions. The continuation of research in the field of open online learning, would be by exploring the possibility of recognizing academic or professional the studies in open online courses. Online open education seems to be the future of education, especially after the Covid-19. The use of MOOC programs (or as they will be called in the future) for academic and professional purposes should be adopted so that education becomes the property of every citizen of the earth without racial, demographic, geographical, economic, and cultural barriers.

In the following sentences please tick the number according to your opinion (1=strongly disagree and 9=strongly agree) I enrolled to the MOOC: 12.

Because I am isolated geographically from education institutes 13.

Because the course is offered by a well-known University 14.

Because I cannot afford the fees of a formal University 15.

Because of curiosity about the Online Course 16.

To be an example to my kids 17.

To get a certificate 18.

To enhance my CV 19.

To get away from my problems (personal/family/workspace) 20.

To use my free time better 21.

To improve my social network 22.

To meet new people 23.

To learn new things 24.

To be more efficient in my work 25.

To raise my salary/income 26.

To keep my current job During Mooc 27.

I attended: 1 Week, 2 Weeks, 3 Weeks, 4 Weeks, 5 Weeks or more, I completed the Course 28.

My study was mostly: In the morning, Midday, Afternoon after 21:00 29.

How long on average did you spend on the MOOC per week? . Answer the next question only if you haven't completed the Course you're enrolled by now 30.

Are you going to complete the Course? Yes, No Barriers MOOC related In the following sentences please tick the number according to your opinion (1=strongly disagree and 9=strongly agree) 31.

My student experience was satisfactory 32.

The support tools were user friendly (chat, email, forum, fb group etc.) 33.

The videos of the MOOC were helpful 34.

The length of the MOOC was long 35.

The MOOC's language is my native language 36.

It is easy to me to attend the course in this language Barriers non-MOOC related In the following sentences please tick the number according to your opinion (1=strongly disagree and 9=strongly agree) 37.

The courses matched my interests 38.

I got support from my family 39.

I got support from my managers 40.

I have insufficient time 41.

My family and work commitments are demanding 42.

Prior to this MOOC I had got sufficient academic background 43.

In the meantime I had health issues After MOOC In the following sentences please tick the number according to your opinion (1=strongly disagree and 9=strongly agree) 44.

I feel I can become a more flexible learner after this course 45.

I am more effective in time management now 46.

The course helped me to interact with other flexible learners 47.

I would recommend this course to others Notes you'd like to write about Moocs 48. ____________________________ 49.

In case you want me to inform you about my survey you can write your email here