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The paper addresses a hidden issue in use of MOOCs for language learning, with implications for all subjects, and proposes reflection on the content of OERs. Online language materials are innovative technologically, but less so theoretically. What should we teach on LMOOCs or with other OERs? What learning experience do we intend for our participants, and what are successful outcomes? Assumptions in LMOOCS are analysed, and observation of OER content provides illustrations of linguistic elements that define their educational and social nature. An additional problem is the 'deception of choice' with OERs: there is excess material available, making selection onerous, and undermining motivation. Sophisticated technological media conceal a lack of variety in approaches and reflect limited awareness of language learning in different settings. Language is a tool for understanding, but also experience of difference: OERs should offer a multilingual experience and question monolingualism and monoculturalism. We suggest a change in approach, emphasising process. This will include intercomprehension, multilingualism, cooperation and collaboration, reception of minority voices and renegotiation of colonial history.

INTRODUCTION

Technological innovation often poses theoretical questions, or reformulates these questions for a new generation, and this is clearly true in the case of online foreign language learning material. The present paper aims to present some fundamental theoretical issues emerging from the availability of LMOOCs; OER for languages and MALL. The intention is to give consideration to theoretical questions in a practical light, suggesting elements of good practice and attempting to point out potential pitfalls in online language learning materials. Some proposals for a productive way forward are also made.

LEARNING WITH MOOCS AND LEARNING POST-COVID

MOOCS, LMOOCS and OERs in general are usually described as, by definition, open to all and free to use (The Open University, 2016). However, from a teaching and learning point of view this is an oversimplification, as there is substantial cost in using these materials in terms of time, effort and psychological risk. While the technology of delivery has improved significantly over the last twenty years (since 2001, generally agreed to be the start date of the MOOC revolution with MIT's decision to offer open access courses online), this can be deceptive. Improved memory and hardware (e.g. smartphones capable of exploiting online resources anywhere and at any time), better internet connections and putatively superior web design obviously do not on their own guarantee a successful learning experience. While technology offers potential for ever more interactive learning, it is the content that should be open to examination, particularly in language learning resources. The advent of the Covid pandemic in 2020 has transformed education for the typical student and teacher in many countries, initiating a forced march to technological dexterity (in using software such as Zoom or Google Meet etc., and in obtaining computers, tablets or mobile phones that can maintain adequate connectivity).This could very well result in an explosion of interest in CALL, as people involved in education see the computer as their natural study tool, much in the way books were regarded for centuries. But the opposite might also be true: with much schooling and university courses only available online, there may well be a sense of fatigue, causing a reluctance to search for more educational opportunities using technologically mediated experience yet again.

TECHNOLOGY AND LEARNING LANGUAGES: REFLECTIONS ON CONTENT

The content of open language learning resources deserves more analysis and evaluation. Course material online is generally quite predictable and offers few innovations. This in itself might be seen as a potentially critical flaw, as there is not much that allows us to suppose that what was found to be successful in the classroom or on paper will also be effective online or while using a tablet or mobile device. The cognitive experience is clearly likely to be different and this should be reflected in materials design. Instead, a trial with an app such as Duolingo (Duolingo, 2021) reveals much in common with audiolingual or structural-situational language teaching approaches that have been largely surpassed or integrated into more holistic teaching methodologies. More significant, however, is the presence of what we might term 'old world' assumptions in much online material. Grammatical form is saliently present, even predominant, in some material, while a clear emphasis on right-wrong dichotomies seems to be virtually programmed into the procedures of learning: any app or resource that requires the learner to select the correct answer, perhaps from a choice of three or four options, before progressing through the learning unit (i.e. adaptive learning materials), is implicitly suggesting that language learning and use is all about knowing and using this 'answer' when the occasion arises. This is clearly inadequate from a linguistic perspectivethere are few absolutely correct or necessary forms, and these require complete contextualisation in order to be 'right'. Such Applications also present learning as essentially linear, when current language learning theory suggests this is rarely the case (Dellar and Walkley, 2016, p. 9). Appropriacy is as important as morphology in many linguistic situations and this is more difficult to impart online. Most of all, the lack of cultural elements in clear: culture is only superficially explained or taught (again, Duolingo 2021 serves as an example). It is worth reflecting on the fact that the technology itself might determine behaviour to some degree: the one-touch response required at each learning moment is cognitively reductive, and perhaps risks fostering an illusion of success in the learner. A lucky guess at a certain point in an exercise means progressing without really understanding the language item fully. Even the attempt to imitate 'correct' pronunciation by comparison of recorded attempts with native speakers (one of the most appealing aspects of present-day online resources), automatically implies a nativespeaker model that is prescriptive and to be emulated, flying in the face of the ELF movement [START_REF] Jenkins | English as a Lingua Franca. Attitude and Identity[END_REF] on the one hand, and enforcing a linguistic 'obedience' in pronunciation that is somewhat politically dubious on the other (the danger here is accentism: it is unlikely that the models will be of native-speakers from Birmingham in the UK or Alabama in the USA, for instance. Indeed, it might be suggested that using technology while learning leads us to think and act in certain ways, and these will not always be beneficial. Distraction is a fundamental issue here: some materials are free as long as the learner accepts advertising, but this implicates interruptions to the cognitive experience; dependence on the support of a device is likely (the learner knows the answer is always 'there'only a click away); materials present language simply (for obvious pedagogical reasons), but language learning is by definition about exploring complexity. Here it is necessary to mention the lack of detailed, more lengthy, textual material, and although audio and video recordings are usually included in OER and others are embedded, there is not enough linkage to real language use online, exploiting the huge wealth of suitable and more difficult text that would connect language learning through LMOOCs to real-world language use (see [START_REF] Thornbury | Beyond the Sentence -Introducing Discourse Analysis[END_REF]. One of the positive effects of the development of LMOOCs and language apps is increased emphasis on vocabulary. Probably more a result of the technological convenience of including lexical tasks than as a principled choice, development of vocabulary features strongly in most materials. However, similar problems also surface here in that simple equivalents or translations are presented as the end of vocabulary development rather than representing a starting point requiring repeated negotiation of uses and meanings to reach skilled lexical competence [START_REF] Dellar | Teaching Lexically. Peaslake[END_REF]. In the same way that general language courses assume linguistic homogeneity in the grammar of the languages they teach (pedagogical grammars inevitably do this to some extent, of course), lexis is also presented as unproblematic, with 'correct' answers and an exclusion of semantic distinctions that derive from different varieties, but for perhaps British and American English. This is understandable at low levels, and reinforces the perception that most LMOOCs are suited to beginner or refresher courses. This leads to another theoretical question raised by LMOOCs and language OER: is there an assumption of low-context cultural behaviour and values in materials? It is understandable that many learners might just want to be able to communicate, or will be satisfied with the most rudimentary conversations in a foreign language, but inherent in this is an assumption (see [START_REF] Holliday | The role of culture in English language education: key challenges[END_REF]) that languages will be learned mostly for transactional purposes (perhaps to do business with an interlocutor, or visit a foreign country briefly). This leaves cultural differences aside, apart from pragmatically simplistic warnings of certain phrases or gestures to avoid. There is rarely an exploration of the culture of the new language that underpins the hierarchical bases of linguistic rules of interaction, for example. More important than any material content, however, is perhaps the question of what we actually do when we learn with these online resources. What are the cognitive and learning processes involved?

The format of most online materials lends itself to short answers, clicks or drag-and-drop movements, and this often precludes any debate of how a particular answer is effective, or why. More work needs to be done in observing users working with LMOOCs: perhaps more than for other MOOCs as languages are hard to learn (i.e. they take time and have a high 'failure rate'). Both procedures that they offer and the actual behaviour of users require analysis. Some researchers have concluded that "all e-learning is receptive skill based" (quoted in [START_REF] Giusi | E-Learning, MALL and LMOOC or a New Didactic Tendency in Foreign Language Learning: A Meta-Analysis from 2014 to 2018[END_REF]. This has huge implications for the potential of LMOOCs and for how learners will experience them. We should also reflect on who the learning might be for (for oneself? An imagined friend? A business partner?) It is legitimate to assume that we have various audiences in mind when we learn a language, and CALL will be no different in this respect, and should perhaps exploit it to make the experience deeper and more meaningful. At this juncture it is worth noting that there are predominant discourses perceptible in OER and it is worth unpacking them: there is an implied message (essentially through tone and lexis) that learning languages is 'a good thing'; that it will improve your employment opportunities; that people will be helpful to you and your desire to communicate (Duolingo 2021). These discourses are hardly surprisinga resource that wants to be useful needs to be attractive, after allbut they are interesting for what they leave out: there is little reference to culture, as we noted earlier, and this implies a simplicity that is not truly present in human interactions. It also implies a kind of symmetry or identity in the approach to learning, but we are aware that there are often cultural reasons for pursuing knowledge and the learning that takes place will be culturally circumscribed in many cases [START_REF] Pennycook | Language as a Local Practice[END_REF]. When a learner gives up or completes a course, this may well be as much due to local cultural expectations as to the intrinsic qualities of the materials themselves.

THE DECEPTION OF CHOICE

The most noticeable aspect of open access language learning material is that there is simply too much of it available: MOOCs, and to some extent LMOOCs, are oversupplied and so the prospect of a learner selecting the most suitable resources in an informed way is limited. This is of crucial importance because motivation can be defined by choice: should a learner 'take the plunge' and decide to use a particular course and later feel that for some reason they regret their choice, it is likely that this will undermine their determination to complete the whole programme. The chance of making the correct choice is also vitiated by the shiny-new appearance technological solutions can have: often attractive graphics (or skilful rhetoric) conceal a lack of valid content or genuine innovation. It is worth noting Sokolik's comment here (2014) that apps are often designed by non-experts. Reputation often becomes a pivotal factor: a tendency to 'follow the brand' and opt for courses on the basis of a famous name rather than a perceived relevance of content.

Choice is even more important because online material is usually divided into very short modules that seem easy to complete (giving a sense of progress and success), but that enforce a repetition of the moment of choice on the participant. While this could be seen as positive, encouraging a proactive approach on the part of the learner, it ceases to be beneficial if she/he is faced with a dazzling quantity of resources from which to choose. Completion of a course or module invariably requires the attainment of certain pre-established targets, but these risk resulting in narrow linguistic and educational objectives (i.e. what can be easily tested at the end). But choice is affected in a further, deeper way. If we are tempted to select our OER from the vast ocean of possible material and so end up using the well-known brands as our guides, then a similar situation as to that of international language examinations and certification could ensue. Despite the laudable meritocratic aspects of international language testing, a one-size-fits-all approach that offers worldwide currency in qualifications also carries a cultural threat: international examinations impose both a culture-bound way of testing and the version of the language that will be considered 'right', appropriate and acceptable. Effects of this can be psychological (stress and perceptions of inferiority) and linguistic (a dialect of the language becomes de facto superior). This will certainly be reflected in OER designed specifically to prepare for such examinations, but could also be a characteristic of the materials themselves: in order to appeal to the greatest number of users, a certain variety of language will be employed (e.g. American English), to the direct detriment of diversity. Here choice is ironically reduced, even if there are huge quantities of resources available.

LMOOCS -WHAT THEY MIGHT BE LIKE IN FUTURE

It seems necessary at this point to try to establish what principles should underpin the creation of LMOOCs or indeed any OER for language learning. Language learning should always involve contact with otherness and different narratives describing the world. This makes language much more than a simple tool, and instead a means to experience difference. This requires great care and skill in preparing the content of any LMOOC. They should be offering enrichment (personally, culturally), even if this means complexity in design and preparation, and not offering one-to-one equivalences or the imposition of mono-cultural values [START_REF] Holliday | The role of culture in English language education: key challenges[END_REF]. Language should rarely be presented as simply or exclusively transactional, and discourse elements in language use (i.e. above the clause or sentence) should be evident (for example, Open Learn Intermediate German, The Open University).

Most of all, LMOOCs should place a significant emphasis on the process of learning rather than, perhaps inadvertently, laying stress on its product: every time an LMOOC tests a user with a quiz or simple task, the message is that arrival at a level of knowledge is what counts. Of course, in many ways the opposite is true: language learning is a long-term project and the acquisition of skills and ways of learning are more important than discrete items of grammatical or lexical information. All LMOOCs should foster good practice rather than knowledge, which means avoiding, or adapting, simple attainment checks. Language must be highly contextualised, and this means not only providing an adequate context for meaningful language to be possible, but also giving deeper context that allows cultural understanding to be shared and explained. Complexity and discursive elements should gain greater presence in LMOOCs as they develop. They should also foster reflection on learning and what the learner has just done: at present LMOOCs and especially language apps present challenges and tasks for the user to complete on the basis of trust that simply doing so will develop their language skills. Instead the LMOOC should always (and repeatedly) indicate to the user the value of the particular activity in the context of learning and how to develop this knowledge further.

Perhaps the thorniest issue with language learning online at present is the role of a teacher: it is economically not viable to offer a MOOC with detailed and constant teacher support for obvious reasons, but the lack of a teacher is deeply felt. Occasional video lectures or catch-up sessions are clearly not sufficient. One of the most significant aspects of this problem is 'inert learning': very often the social relationship between learner and teacher is a deep motivational factor (personal affective relations, a feeling of obligation, exhortation by the teacher are all possible contributing factors), and when there is no real, perceptible teacher presence motivation declines or learning can become confused or aimless. Indeed, one of the risks of all online learning is that the learner has to assume a role without help or advice, and so can find her/himself in a kind of no-man's land where she/he reaches the right answers but has little idea where they can take her/him. Attempts at making the interaction online more 'active' are destined to fail if there are no clearly defined roles to contextualise these moments of interaction. And from interaction we hope our learners will become proactive: they should be given the tools to go out beyond the OER and find out about the language they are learning. Wider topics are undeniably in play, though. We have mentioned the need for content to be culturally more informed and educational, but it should also play its part in the renegotiation of power relations and the part they play in language learning (c.f. [START_REF] Phillipson | Linguistic imperialism[END_REF]. It has been noted that technology risks reaffirming and increasing inequalities, despite the laudable intentions of MOOCs to be democratic (because free and ostensibly accessible to all): having connectivity and good hardware is by no means a 'given' and exclusion has so far been an aspect of high-tech solutions across the globe. It is possible to discern a 'colonial advantage' not only in the possible uptake of the provision of LMOOCs and OER but also in the very content and messages they contain. On the contrary, using technology well should entail becoming critical and aware, rather than merely dextrous. LMOOCs should include critical thinking as a part of effective language use (it is both a life skill and an element of typical language use: it is usually language that enables analysis and questioning). This means that our resources should be culturally rich and not paired down (as they often are); they should open questions instead of presenting a view of knowledge as something complete and already finalised by targets attained; they should be pushing towards exploration. Good LMOOCs should raise linguistic awareness.

THE ELEPHANT IN THE CHATROOM: MOTIVATION

The most basic question in LMOOCs, and online learning in general, is how to get participants to finish a course, and, perhaps, achieve life-changing results. Sustaining motivation is naturally a challenge when many are using materials on their own and with other commitments in their daily lives, but languages require time and dedication. There has been substantial work on this, producing suggestions such as personalisation of the course; expressing commitment and attainment goals explicitly; socialising the learning experience; being active in production, using student audio recordings and vlogs. However, until now sustaining motivation has not been very successful. This can be seen as the result of a lack of affiliation: it is hard to feel part of an institution or a project when you are taking part in a massive, cost-free course, and affiliation is difficult to 'fake'. Again, the lack of cultural information might also be a factor. Increased use of chatrooms and peer feedback has been a positive development but again the role of the teacher (of whatever kind) will probably be decisive [START_REF] Sokolik | What Constitutes an effective language MOOC?[END_REF]. It is also important to be aware that learning is invariably future-oriented but online the future can seem very abstract (often it is a teacher figure that underlines the significance in later life of a specific skill). Courses certainly need to offer more than a virtually worthless piece of electronic paper that a course completion certificate inevitably is. Instead, an LMOOC should clearly lead on to the next course, the next learning opportunity or the next life skill to perfect. A warning about course evaluation and feedback is necessary: measures for LMOOCs are generally inadequate. Positive feedback from students is not enough as it indicates happy customers rather than people who have been enriched or changed by a course. While it is good that participants feel they have had a beneficial experience, we must find other ways of divining what has really been learned. From a research perspective, perhaps in-depth interviews would be an addition to tests and surveys [START_REF] Sokolik | What Constitutes an effective language MOOC?[END_REF].

CONCLUSIONS

We are at a moment of great opportunity, both technologically and historically. There is a desire for change in education and the means to enact this. However, the OER available up to now have tended to be closed and somewhat uncreative. As educators we should produce online material that helps students make their choices, and this can best be done locally. The assumption of internationalism is one of the aspects of present-day LMOOCs that can be adjusted and improved. Tailor-made courses will always be more meaningful and this is particularly true for language learning. Local practices need to be recognised for motivation to be sustained. Specialised LMOOCs tend to be most effective, and this is probably because they employ needs analysis and they enjoy deeper intrinsic motivation on the part of the participant, but also because they are actually forced to contain more cultural information (naturally pertaining to the subject at hand). This cultural element means that remixing OERs for local use is probably the most effective strategy (The Open University, 2016), and this requires significant effort in teacher training.