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INTRODUCTION

In February 2020, a global pandemic caught the world by surprise and forced the whole education system to shift online. Universities had to cope on a massive scale with issues of concern such as the digital divide, the challenging interaction between lecturers and students, the need for new teaching strategies to involve learners and provide them with meaningful experiences [START_REF] Bozkurt | A global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis[END_REF]. The system worked, even though the emergency took a toll on both lecturers and students in terms of increased workload, additional responsibilities, emotional burden, and anxieties [START_REF] Bali | Literacies Teachers Need During Covid-19[END_REF]. In September 2020, universities reopened and had to adjust teaching and learning to the changeable and uncertain New Normal: according to the changing regulations, lessons were taught online, in-person and/or streamed. After two semesters of necessary distance learning, it is germane to start analysing coping strategies and attitudes to make meaning of this unprecedented experience and turn a challenge into a possibility of improvement for higher education. A preliminary overview of the literature shows that the Covid-19 has been also an educational emergency (UNESCO, 2020) affecting cohorts of students and teachers regardless of the availability of devices, adequate broadband, and digital skills. The first step to analyse this phenomenon is to understand the nature of this emergency pedagogy. It cannot be considered distance learning, as it was unplanned and relied neither on consolidated models nor on research. Scholars introduced the term Emergency Remote Education (ERE), also called Emergency Remote Teaching (ERT), which is defined as a branch of distance education dealing with the necessary educational response to a crisis [START_REF] Bozkurt | A global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis[END_REF]. It involves fully remote teaching solutions for instruction or education that would otherwise be delivered primarily face-to-face and that will return to that format once the crisis or emergency is over [START_REF] Barbour | Understanding Pandemic Pedagogy: Differences Between Emergency Remote, Remote, and Online Teaching[END_REF]. Therefore, the primary goal of ERE is to provide access to education, not to guarantee quality education, as is the case in distance learning. Studies suggest that in a crisis an empathetic approach should be adopted focusing on how learners feel, as caring and supporting them is as crucial as delivering content [START_REF] Bozkurt | A global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis[END_REF][START_REF] Bozkurt | Emergency remote teaching in a time of global crisis due to Corona Virus pandemic[END_REF][START_REF] Barbour | Understanding Pandemic Pedagogy: Differences Between Emergency Remote, Remote, and Online Teaching[END_REF] In line with these reflections, several contributions deal with the learner perspectives on the pandemic. On the one hand, they investigate the multiple literacies lecturers and teachers needed to take care of students also emotionally in times of crisis [START_REF] Bali | Literacies Teachers Need During Covid-19[END_REF], and the need to put in place more resources to cope with the digital divide which affected mostly rural areas [START_REF] Bozkurt | A global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis[END_REF], UNESCO, 2020). Studies underline that there should be massive efforts in improving the technological infrastructure besides holding good training programs for both students and teachers [START_REF] Farrah | Online learning for EFL students in Palestinian universities during corona pandemic: Advantages, challenges and solutions[END_REF]. On the other hand, surveys highlight not only the challenges but also the opportunities which were perceived by learners. Regarding higher education, for example, studies show that along with difficulties, learners experienced some positive aspects of ERE such as self-paced learning, increased digital literacy, benefits in terms of attending classes from home without the need to commute [START_REF] Yoon | Learning in emergent times: Learner experience and perspectives on ERT in university EFL Courses[END_REF]. The continued use of technology eased the transition for both faculty and students by promoting course continuity and decreasing the cognitive load imposed by the transition [START_REF] Baldock | Overcoming the Challenges of Remote Instruction: Using Mobile Technology to Promote Active Learning[END_REF]. Moreover, familiarity with technology and social media contributed to creating positive remote learning environments, which fostered social presence despite the challenging circumstances (Erickson and Wattiaux, 2020). However, researchers underline that the role of technology should not be overestimated in the analysis of ERE. It is a fundamental tool, but it is not enough to save education and cure all the problems [START_REF] Bozkurt | Emergency remote teaching in a time of global crisis due to Corona Virus pandemic[END_REF]. Attributing the shortcomings of education, inequalities, and barriers solely to ERE obscures the inefficiencies of the usual arrangements in educational systems [START_REF] Murphy | COVID-19 and emergency e-learning: Consequences of the securitization of higher education for post-pandemic pedagogy[END_REF]. Moreover, studies show that in ERE the instructors' attitude affects students' experience and positive perceptions such as individual emotional intelligence and the ability to create a social presence or a positive mindset [START_REF] Cameron-Standerford | The Phenomenon of Moving to Online/Distance Delivery as a Result of COVID-19: Exploring Initial Perceptions of Higher Education Faculty at a Rural Midwestern University[END_REF]. Finally, ERE has reignited the debate about the quality of the classes and the possibility of dramatic consequences on the job market due to online courses [START_REF] Peters | Reimagining the new pedagogical possibilities for universities post-Covid-19[END_REF]. Leaving these controversies aside, it seems fruitful to collect data on lecturers' and students' experiences to identify key aspects to enhance ERE, as it will not be over soon. Campuses have already been closed for public health and safety concerns (for example for the 2003 Sars outbreak or after the hurricane Katrina in 2005); moreover, as the multiple waves of Covid-19 show, the possible need for remote teachingin both emergencies and more planned contexts -must become part of a teacher's skill set, as well as professional development programming for any personnel involved in the instructional mission of colleges and universities [START_REF] Barbour | Understanding Pandemic Pedagogy: Differences Between Emergency Remote, Remote, and Online Teaching[END_REF]. Without being exhaustive, this literature review shows that the learner perspective and the instructor perspectives have been investigated mainly separately, for a short period (the spring semester) and involving respondents from the same university. It seems that a deeper insight into this topic could be achieved by comparing student and lecturer perceptions on ERE and by identifying possible shifts of perception towards ERE in the New Normal involving different universities. To this end, this paper focuses on the educational emergency response which the Italian universities have been providing since the spring of 2020. It draws on an ongoing study that has involved 28 lecturers and 1200 students from 14 Italian universities, who have answered questionnaires on the challenges and opportunities of ERE. Their answers will be analysed to address two research questions: RQ1: what can we learn by comparing lecturers' and students' perceptions of ERE? RQ2: what has changed in lecturers' and students' perceptions after a year? After a brief description of the methodology adopted, this paper will present and discuss the results. Even though it draws on an ongoing study and the results are provisional, this study aims to contribute to the debate on the wisdom learned regarding distance education during the pandemic, which could enhance the digital learning and teaching experience both during a pandemic and under normal circumstances.

METHODOLOGY

To investigate the responses to the educational emergency in Higher Education, 14 Italian universities were randomly selected and their EFL lecturers1 were invited to participate in this study. Thus, since March 2020 28 EFL lecturers from different Italian universities have helped the researcher collect data on online classes in ERE-stage 1 (March-May 2020) and in the ERE-stage 2-the New Normal-(academic year 20-21). Data has been collected through direct observation of online synchronous classes and through two sets of online questionnaires. After observing an online class to gain insight into the instructional context, the researcher sent the lecturer the link to an online questionnaire (lecturer questionnaire) and asked them to invite their students to fill in an online questionnaire (student questionnaire). This survey is part of a wider PhD study investigating ERE in Higher education, but for the purposes of this article, only data referring to questionnaires is reported. Moreover, as it is an ongoing study, data on stage 2 is provisional.

Regarding the lecturer and student questionnaires on stage 1 (Spring 2020), they aim to collect information on how classes were organized and what challenges lecturers and students were facing.

Both surveys are divided into six sections (1. personal digital background, 2. synchronous emergency classes, 3. Asynchronous emergency classes, 4. Communication and interaction, 5. Assessment, 6. Difficulties, challenges and opportunities). The questionnaires concerning stage 2 (the New Normal) aim to collect information on the different ways Italian universities organized EFL classes to comply with restrictions that varied from region to region. The questionnaires are divided into three sections (1. Digital habits, 2. Communication and interaction in online classes 3. Suggestions for improvements in communication and interaction in online classes). Both sets of questionnaires consist of open-ended and closed-questions and Likert-scale-based questions made up of 5 response anchors focusing on quality aspects. The common ground between the two stages of the inquiry is the investigation of strategies to enhance communication and interaction in the video-mediated environment. The answers will be analysed quantitatively and qualitatively to gain insight into the lessons learned on remote education: quantitative data refers to the closed-ended answers, whereas qualitative data is provided by open-ended answers.

RESULTS

ERE-Stage 1 -facing an unprecedented challenge and new opportunities Challenges

Regarding the first research question (RQ1: what can we by comparing lecturers' and students' perceptions of ERE?) both lecturers and students reported that they had difficulties in adjusting to the new setting for several reasons. First, not all the lecturers were adequately equipped and trained to face a massive use of digital tools for teaching and learning. The lecturers stated that they had to improve the internet connection (17%) and to buy a new PC (8%). Students, in turn, had to face an even more challenging situation. Several of them were caught by surprise: universities were shut while a lot of students were visiting their families during the carnival holidays, so they did not have their devices or books with them (40%), could not access university libraries (31%) and to share the PC with other family members (20%) or to use their mobiles (12%) to attend online classes, which was not very convenient. Moreover, they could not rely on adequate broadband and experienced problems with the internet connection (86%), which made it difficult to properly attend classes. Second, some lecturers and students lacked previous experience and training in using digital tools for teaching and learning. Indeed, neither all the lecturers nor all the students were very familiar with educational digital platforms: 62% of the lecturers had never taught online classes before the pandemic and 86% of the students had never attended an online class.

The lecturers explored the technology on their own (58%), asked their colleagues (54%), and the elearning centre for help (38%). Adjusting to the new teaching setting took a toll on the lecturers in terms of stress and increased workload: only 4% were happy to follow the guidelines and 13% felt they were forced to record their classes even if they were not comfortable with it. Moreover, live classes were not easy to handle. On the one hand, the preparation was time-consuming (51%), because they were not familiar with technology (35%), had to change their slides (22%), to find new ways of teaching (44%), and reorganise the course schedule (35%). On the other hand, live classes could be stressful since they were afraid of connection problems (48%), of not being able to carry on with lesson (39%) or of not being able to help students 35%; the fact that students kept their cameras off made feel as if they were talking into the empty (35%).

The students had difficulties getting organised (55%), also because they had no clear ideas about how exams would be done (60%), could not study with their classmates as usual (28%), the material provided was not adequate (19%), they were not able to attend the courses (18%) and reaching out to lecturers was not easy (10%). Finally, 45% stated they felt not ready to take the exams and 24% had the feeling of wasting their time.

Opportunities

Despite the difficulties, both lecturers and students reported an increase in their digital skills: data shows that the perceived familiarity with technology increased by 25% among students and 30% among lecturers. Moreover, data shows a sense of satisfaction with the educational response. Lecturers were able to respond effectively to the educational emergency: even if 17% felt their lessons were not as effective as face-to-face classes and had to lower their expectations (17%), 96% felt they were useful and 90% felt happy with the content delivered during the lesson. It is relevant that 35% think their online live lessons, after all, were better than your usual face-to-face classes. This data is confirmed by the students' opinion about online classes: 84% of students think they were useful, lessons were easy to follow (69% was able to follow and take notes, 14% to make up for skipped classes,31% watched the recording even if they had attended the lessons, 33% because of connection problems, 66% to understand better). The lecturers' satisfaction with online classes was partly due to the increase in attendance (40%) and active participation (50%). 14% of the students attended the classes they were not able to attend in person. Regarding active participation, 80% of the students wrote their questions in the chat either not interrupt or to avoid being heard or recorded while speaking in English, whereas only 14% did not dare to ask questions. Furthermore, classes could be more flexible: lecturers could vary the length of the lesson according to students' needs (32%) and easily opt for additional classes without the problem of booking a classroom (27%). Students, in turn, could benefit from recorded classes (91%): on the one hand, they watched the recording of classes they had attended to understand better. On the other hand, they watched video-lessons recorded by other lecturers because either they were curious (55%) or their lecturers did not provide them (26%).

ERE-Stage 2 How lessons learned during the spring 2020 affected the New Normal

Concerning the second research question (RQ2: what has changed in lecturers' and students' perceptions after a year?), the answers to the second questionnaire for the lecturers and the students will be analyzed. Although the data collection is not completed yet and the results are provisional, some differences from the first stage of the pandemic can be highlighted. First, universities capitalized on the flexibility experienced in the first stage of the pandemic and introduced a new option: the hybrid, or dual courses, which were taught in class for a limited number of students and streamed for students at home. They were experienced by 31% of our respondents, who had to prepare lessons suitable for both an online class and an in-person class. Moreover, they complained it was difficult to keep an eye on the chat and to give clarifications to students from home and in the classroom. Despite the challenges, the so-called hybrid classes showed both lecturers and students another option for higher education which they had not experienced before. Lecturers reported that they got accustomed to the new setting and some of them even like having students in the classroom and students from home as they could have different kinds of feedback. On the whole, the level of satisfaction with online classes has increased by 10% in the lectures' group: all the respondents feel more satisfied with their classes if compared to last year. If they seem to appreciate their progress in managing online classes, still they show some concern about interactivity. While 75% are satisfied with the interaction in online classes if compared to in-person classes, 25% is not, which means that there is still room for improvement. The need for improvement in interaction can be noticed also in students' perceptions: even if the majority of them are satisfied with the level of interaction in online classes, 28% of them are not. Broadly speaking, the lecturers defined the atmosphere of online classes as cooperative (75%), supportive (75%), friendly (62%), safe (38%), formal (31%), anonymous (6%). The lecturers' positive opinion is in line with students' answers, even if some differences arise. If students deemed the atmosphere of their online classes friendly (57%), cooperative (47%), supportive (31%) and safe (26%), they also felt it was formal (31%) and anonymous (29%).

Discussion

This study shows that the first wave of the pandemic challenged lecturers and students in many respects, as is highlighted also in other studies on ERE [START_REF] Bali | Literacies Teachers Need During Covid-19[END_REF][START_REF] Bozkurt | A global outlook to the interruption of education due to COVID-19 pandemic: Navigating in a time of uncertainty and crisis[END_REF]. Even though this study draws on a relatively small number of respondents belonging to the same field (EFL), it has involved lecturers from different universities to have an overview on how Italian lecturers and students relate to ERE. By comparing lecturers' and students' answers, some common challenges can be identified such as the availability of devices, adequate broadband, which were issues of concern in Italian universities for both the groups of respondents. Therefore, in line with other studies on the pandemic, this paper argues that investments in infrastructures are needed to provide students and lecturers with adequate broadband to teach and attend online lessons (UNESCO, 2020, [START_REF] Barbour | Understanding Pandemic Pedagogy: Differences Between Emergency Remote, Remote, and Online Teaching[END_REF]. This would tackle one of the causes of discomfort reported by both students and lecturers, who taught classes having to cope with connection problems (theirs and their students') and felt anxious about the delivery of the lesson and the possibility for students to properly follow.

Apart from technical problems due to poor connection and the availability of devices, both lecturers and students were affected by the lack of training and familiarity with online teaching and learning, which are considered issues of concern also in other studies on ERE. Studies referring to ERE in colleges where technology was already embedded in the teaching and learning practices show that better technologically trained and equipped lecturers and students have more satisfying experiences [START_REF] Cameron-Standerford | The Phenomenon of Moving to Online/Distance Delivery as a Result of COVID-19: Exploring Initial Perceptions of Higher Education Faculty at a Rural Midwestern University[END_REF]. This correlation is confirmed by the preliminary data on the New normal: the increase in digital literacy perceived at the end of the first wave of the pandemic may have contributed to the increase in the lecturers' satisfaction with their online course, who stated to be more satisfied if compared to the previous academic year. However, even though they seem to have capitalized on their previous experience, felt better prepared and more at ease to deal with online lessons, they could benefit from a specific training to be ready to teach online in future if necessary. As was highlighted in other studies on ERE, the educational response was quick and effective despite the technical and emotional difficulties. Both the lecturers and students participating in this study were overall satisfied with ERE and appreciated some opportunities they experienced such as flexibility and self-paced studies, the various options of teaching and learning relating to asynchronous classes, increased attendance. Moreover, ERE revealed new ways of providing higher education such as streamed online classes, which could also be recorded and available on the course page for students who want to watch the lesson again or catch up on a missed class. Therefore, also under normal circumstances, in-person classes could be streamed and recorded to allow more students to attend according to their needs. This paper does not argue that streamed or recorded lessons could fully replace in-person classes or increase the size of university classes as was feared in the debate about distance education. What seems relevant is that students could be given the possibility either to attend in person or from home and /or to watch the recording to understand better or to catch up on a missed class. Providing students with more options could prove to positively affect the whole society in the long run: this could make universities more affordable, more inclusive and could contribute to increasing the percentage of the population owning a higher education degree without detriment to in-person classes. Further research and clear policies are needed to regulate this matter because hybrid or dual teaching is demanding, requires proper training and a clear student/teacher ratio. Our respondents mentioned several difficulties relating to online courses and lecturers cannot be expected to deal with bigger numbers of students, as students attending from home need more help and support from the lecturers if compared to in-person classes.

As underlined in the literature review, technology is a powerful tool, but it is not the only element to be considered and invest in. The social presence and the emotional support provided by lecturers are key aspects to successful teaching and learning [START_REF] Bozkurt | Emergency remote teaching in a time of global crisis due to Corona Virus pandemic[END_REF]. During the first wave of the pandemic, some lecturers felt uneasy and as if they were talking in the empty, whereas students complained about the difficulties in reaching out to their lecturers. In the New Normal lecturers neither complained about lack of communication nor mentioned anxieties regarding online classes, which shows that they got accustomed to the new instructional setting. Moreover, they described the atmosphere of their online classes in positive terms. Indeed, paradoxically online classes can be more informal and friendly than in-person classes and can also encourage shy students to participate more actively, for example by writing in the chat [START_REF] Luporini | Implementing an online English linguistics course during the Covid-19 emergency in Italy: Teacher's and students' perspectives[END_REF]. However, data does not show an increase in interaction, which calls for more action on ways to increase students' participation in online classes. By the way, this is an issue of concern for Higher Education which had already been identified before the pandemic and became more visible in ERE. Thus, further research on ways to make online class more interactive should be carried out to improve higher education (in a pandemic and under normal circumstances).

Regarding the outcomes of this paper, it can be noticed that comparing students' with lecturers' perceptions, as suggested in the first research question, could be the first step to change the narrative of ERE as a failure. Along with the undeniable challenges and difficulties, both lecturers and students had on the whole a positive experience of ERE, which increased their digital literacy and broadened their horizons about the opportunities. Leaving aside the concerns for possible negative effects on the quality of education and the job market, ERE showed that universities could be more affordable, inclusive, and open to students' various needs.

Concerning the second research question about the changes in the new Normal, it can be noticed that lecturers have become more open and flexible towards online teaching. Their comments suggest that online classes can be engaging, motivating and interactive, provided that they master the technology. Even if the atmosphere has become more informal and cooperative, still a relevant number of students perceive online classes as anonymous. At this point, the legitimate question arises as the labels ERE and ERT can still apply to this academic year. On the one hand, they do, as the New Normal has been characterised by uncertain and changeable circumstances which require planning and flexibility but cannot rely on consolidated models and training. On the other hand, it can be noticed that both the lecturers' attitude towards online classes has become more positive, even though some issues of concern such as interactivity are still relevant and need to be addressed in further and more extensive research. It would be interesting to plan studies to monitor their perceptions in the long term when the emergency is over.

CONCLUSIONS

After two semesters spent coping with a changeable and uncertain situation, it can be noticed that there are also positive outcomes. First, lecturers seem more aware of their students' needs and keener on experimenting with alternatives to traditional teaching. Second, students and lecturers have experienced a more inclusive higher education, appreciate being offered different options to attend lessons, have become more autonomous and feel they can organize themselves better.

The outcomes described in this study cannot be generalized as the sample of respondents is relatively small and may be positively biased toward online classes, since they accepted to be observed while teaching. However, by comparing lecturers' to students' perceptions this study shows that ERE cannot be simply dismissed as a second rate teaching and learning experience. Data shows that it is high time we changed the narrative of digital education which cannot be perceived as a per se flawed experience anymore. Further and more extensive research is needed to investigate possible ways of integrating the flexibility experienced in ERE in future higher education. Moreover, even though this study has involved EFL lecturers, it has not dealt with aspects typical of second language acquisition such as interaction in the foreign language, which should be specifically addressed in studies on ERE.

In conclusion, since quality education (inclusive, equitable and promoting lifelong learning) is one the goals of the ambitious Agenda 2030 (Un General assembly, 2015), we should capitalize on the wisdom learned during the various phases of the pandemic and embrace the changes to improve higher education [START_REF] Peters | Reimagining the new pedagogical possibilities for universities post-Covid-19[END_REF].

In this article, the term "EFL lecturers" refers both to lettori, who teach English classes, and lecturers of English Linguistics.
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