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Abstract : In the last 15 years World Wide Web has chanted nature of work and social
relationships and it is also impacting another ingat field such as education. On the one hand, the
web applications are bringing a lot of easinessbiuth students and teachers because they provide
new teaching and learning resources. On the otiertbe spread of distance education is also mayin
a crucial role in dismantling the traditional tegaxgh praxis and redefining the teacher-student

interaction. In this paper we focus on the way $toktudents, Italian teachers and peer tutors of
interact in a blended course of Italian

Keywords : Distance education, Synchronous and asynchromousmunication tools, Blended
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1. The architecture of the course: a theoretical frameork

The Italian Language and Culture Course was coadanithin an international agreement
between the University of Naples “L’Orientale” atie University of Silesia, Katowice, with
the aim of promoting the diffusion of the Italiaanbuage and culture in a cross-cultural
perspective. The Italian course was created foisP@tudents with an entry level in Italian
corresponding at the A2 level of the Common Europeemework of Reference (CEFR).
Polish students generally begin the Italian distanourse, after a three-month course of
ltalian with a Polish teacher in Katowice. Studshbuld reach, at the end of the Italian
Language @ Culture course (100 hours), the B24.leve

The language centre of “L’Orientale”, CILA, devetapthis blended course integrating the
resources offered by the e-learning platform Moaoull Web 2.0 communication tools both
internal and external to the platform. We designggeaking activities based on
videoconferencing software (Skype) to develop @raduction and we created a group of
Italian learners and speakers on a social netweakdgbook) to foster a sense of community,
as the social dimension has an essential role enltddian Language @ Culture course.
Students were given the opportunity to extend lagguearning beyond the boundaries of the
virtual classroom in an informal environment andstware, with peer-tutors and teachers,
thoughts, questions and doubts about the Italiaguage and culture.

The course is structured around five thematic meglLiving in Italy, Italian politics,
How to get in ltaly, Fashion and way of living, liten economy); each module consists of
four units; each unit presents a learning objeetietbped with the software Exelearning, a
series of interactive activities, developed witle tAuthoring software Hot Potatoes, and
communication tools, both synchronous and asyndu®nin this way students learn the
language through a series of task-based actiatidsthrough authentic interaction with peers
and teachers. The course also provides some selésment questionnaires, developed with
the software SurveyMonkey.

We designed the course with the aim of providingeamironment that could facilitate
greater exposure to the Italian language offerimipentic and meaningful resources and that
could give, through Computer-Mediated Communicatidhe means for intercultural
exchanges and for real communication with Italiahive speakers.

The architecture of the course was developed acwptd Jonassen’s theory of meaningful
learning: “in order for meaningful learning to occthe task that students pursue should
engage active, constructive, intentional, authergicd cooperative activities” (Jonassen
2008). The structure of the course reflects these tenets since the core of each unit is
represented by a multimedia interactive learningabwhich presents the content in such a
way that students can interact with the course, ipodate and work with the language
through the resources, activities and tools maddable in each section of the course; each
activity of the course is task based and goal-tkce@nd is based on authentic materials,
resources and context — the Italian culture anéesocStudents receive a feedback both from
the technologies and from other participants tghoforums, chats and online questionnaires.
In this way, they observe the results of their geniance, articulate and construct their
learning. Obviously, learning in this context isllaborative, as learners, peer-tutors and
teachers interact to meet the same objective: ilegivelping to learn Italian language and
culture.

The layout of the course is also the result of miention to overcome some of the
constraints of most distance language coursesdased opportunities for immediate support,
guidance, interactivity and feedback (White 200B)jstance language learners need a
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considerable amount of support to overcome the ¢dgjuidance from the teacher; indeed, to
prevent students from feeling disoriented in theual classroom, we designed a learner-
friendly interface with easily accessible resouyodear instructions and online help and
guides throughout the course. The teacher, act@ dacilitator, accompanied learners
through vocal guides, vademecum, written informmatemd suggestions; so Polish students
can freely move in an environment that encouragggmh language learning and makes it
enjoyable.

2. Teachers-students asynchronous interaction: themati forums and
corrective feedback from the teacher/e-tutor

Like all virtual learning environments, the leamimunits are not only inclusive of
grammar, task-based comprehension and productitvitias, but they are also linked to
synchronous and asynchronous communicative tobkt§cand forums) in order to facilitate
spontaneous and authentic interaction among stsider#icher and peer tutors. Teacher and
students can interact both asynchronously and sgnohsly. As for the asynchronous
communication, it is carried through two types @fuim: a news forum and a thematic one.
The first one calledNews from your teaches a special forum displayed on the main course
page. It works like a bulletin board where bothutit and students can post their messages
and reply to each-other's communications. In su&imd of forum the e-tutor plays different
strategic roles. Indeed, he acts both as a “fatwiit and as an “instructor” (Rivoltella, 2006).
As a facilitator, he/she has to contribute to @eatfriendly learning environment, sending
welcome message to the students, introducing hifhegdelf to the students, telling them
how to contact him/her and giving them feedbackiendly tone.

At the same time, the e-tutor is also the cours&ctor, in fact, he/she is the one who
sends messages of importance to the course. Ftanges he/she gives information
concerning duration and changes in schedules antseanaterials. He/she also fixes the
dates for students to post their task-based aesvitompleted and arrange with learners on-
line meeting. In addition, once defined the exated the e-tutor creates course-events in the
calendar, that is displayed on the homepage of cinerse, so that the students can
immediately see and take notice of them.

Besides the news forum, there is still a themadrtrh, named Task. This is a forum,
developed on one page, where the topic of theisimliscussed. Here students post the task-
based activities proposed in the unit and receemerpl and corrective feedback about the
assignments from their e-tutor. In order to intBcto learners that their use of the target
language is incorrect, the e-tutor adopts differeintds of corrective feedback strategies,
depending on the level of accuracy of their stuslgmmoductions. Following the classification
of corrective feedback proposed by Long (1996),tha forum e-tutor usually provides
negative evidence and explicit information abouaitnb unacceptable. When the composition
is very well-done, e-tutor edits directly the po$the student and writes the correct form in
the brackets. Through the command “Edit” displaysdthe bottom of every post, the
correction is highlighted in blue.
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cila > Corso Lingua italiana_2 » Forum » 2. Compito: "Racconta un giomo di scuola” » Racconta un giomo di scuola ® Cocaraioram]
Mostra le repliche in formato nidificato [=] Sposta la discussione in... [=] ('Sposta

i Racconta un giorno di scuola
diMonika Bieliriska - gioved, 21 aprile 2011, 15:07

Un giomo che ricordo in modo particolare & cominciato come tutti gli altri giorni. Avevo allora 10 o forse 11 anni. Al mattino mi sono alzata, mi sono vestita, ho mangiato qualcosa e sono andata a scuola. Nella nostra
classe c'era un ragazzo, molto piccolo e magrolino. Si chiamava Marek. Marek era molto simpatico e cordiale, ma anche diligente e bravo. E percid egli non piaceva agli altri ragazzi. Quasi ogni giomo era picchiato e
coperto d'insulfi. Il poveretto era molto nervoso e aveva paura. Dopo le lezioni correva a rotta di collo a casa e i ragazzi correvano diefro a lui

Ma questo giomo io con le mie due amiche (abbiamo) hanno detto “bastal”

Abbiama deciso di disabituare i ragazzi dal fare questo. Li abbiamo picchiati nel guardaroba. Peccato che non abbiamo fatto questo prima, perche da allora Marek poteva (& potuto) andare a scuola senza paura. |
ragazzi hanno lasciato lui in pace.

Sfortunatamente hanno accusato a noi

I'insegnante ci ha chiuso nella classe e ha detto: , Potrete uscire quando avrete finito”. Abbiamo dovuto scrivere cento volte la frase: “Una ragazza gentile e ubbidiente non picchia i ragazzi®
QTTIMO LAVORO

ELISA

(Modificato da dott Elisa Pellegrino - giovedi, 7 aprile 2011, 19:54)

Modifica | Gancella | Rispondi
Valuta... [+]

Re: Racconta un giorno di scuola
di dott. Elisa Pellegrino - Thursday, 21 April 2011, 15:08

Cara Monika,

oftimo lavoro!
Figure 1: Corrective feedback in the thematic forum

When the composition is less accurate and moraions are required, instead, the e-tutor
copies and pastes the text in a separate docurierd.he/she marks the mistakes with a bar,
rewrites the correct forms and highlights them ®llow. The mistakes are not deleted
because it is important for the students to reftectheir mistakes and to compare the right
form with the wrong one. Once completed the revistbe document is saved and attached to
the teacher’s reply to the original post.

cila » Corso Lingua Italiana_2 » Forum » 2. Compito: "Racconta un giorno di scucla” » il mio giorno di scuola

Mostra le repliche in formato nidificato

B4} il mio giorno di scuola
di Klaudia Socha - mercoledi, 13 aprile 2011, 20:42
Buongiorno,
Mi chiamo Klaudia Socha.
Ecco era la mia giornata di ieri:
Mi sono svegliata alle sei e un quarto. Non ho fatto colazione, ma ho preso un caffé forte. Sono uscita
di casa alle sei meno dieci et sono andata alla fermata vicino a mia casa.
Sono arrivata all Universita della Slesia e ho inziato a lavorare alle otto.
Studiavo la storia dell'arte, ho visitato il museo e la galleria BWA di Katowice
Poi, pranzavo con gli amici alle quindici e sono rimasta all'Universita perché dovevo finire il lavoro.
Il pomeriggio avuto una presentazione sulla Nuova Oggettivita della arte tedesca negli anni 1918-1939.
Pid tardi ho incontrata un gruppo di studio per pianificare un viaggio scientifico in questo semestre accademico.
Sono torata a casa alle ventidue.
Ciaol

Re: il mio giorno di scuola
di dott. Elisa Pellegrino - mercoledi, 13 aprile 2011, 20:44
@) Revisione.docx
Cara Claudia,
hai fatto un buon lavoro. Solo qualche piccola imperfezione nelluso dellimperfetto e del passato prossimo.

Ti invio il file in allegato con le correzioni.

Sonorarrivata-all'Universita-della‘Slesia-e:hoiniziato aslavorare-allewotio.§]

Poi,"ho- pranzato-pranzave: congli-amici-alle-quindici-e:sonor rimasta-all' Universitad -perché-dovevo-finire-il-

1
1
1
: Hosstudiato- Studiave: lastoria-dell'arte, ho-visitatoril'musec- e-la-galleria BWA-di-Katowice]
1
1
1
1

lavoro.q
Figure 2: Corrective feedback in the forum

When the students commits the same kind of mistaila@e the once, the teacher provides
some metalinguistic information in the forum andrslgrammatical explanation so that every
course participant can reflect upon it.
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cila » Corso Lingua Italiana_2 » Forum » 2. Compito: "Racconta un giorno di scucla” » Il mio primo giorno di scuola. » Modifica
é Il mio primo giorno cuola.
. di Aleksandra Sowa - Zduriczyk - martedi, 12 aprile 2011, 00:52

Ciao a Tutti!

Ho malato mio occhio da seftimana, per questo mio messaggio & conciso, mi dispiace.

Il mio primoe giomo di scuola

Sono andato di scuola per la prima volta le 1 settembre 1994 anni. Sono stato nervosa. Sono andato a scuola con mia
familia: mia madre, mia nonna, mia sorella e mio nonno. Loro sono stato orgoglioso. Sono incontrato mia maestra lei & stato
molta simpatica. Anche sono incontrato i compagni di classe. L'una ragazzina & pianguto le tutto giomo

A prestol

La tua replica

Soggetto* |Re-

Messaggio® @ |[c

sono stato

lllll

Figure 3: Grammar explanation in the forum

3. Teacher-students synchronous interaction: the chat

In the course Italian Language @ Culture e-tutar stndents can also interact in real time
through words in the chat room nam8&tudents meet their teachdt is a sort of on-line
counseling session guided by the e-tutor, who kkemoderator, does and answers to
guestions, discuss with learners about their probland gives them materials to expand the
vocabulary and the grammar of the unit

Lﬁ 10:42 Dariusz: si, grazie questo sito e buono / bello

E 10:43 Dariusz: conosci altri link ? come questo ?

10:43 Monika: io mio chat da nuovo non funziona bene, che tipo di link perche non vedo niente 3/
M 10:43 dott. Elisa: ma il link che vi ho dato & pienissimo di siti

M 10:44 dott. Elisa: un attimo che lo riprendo

H 10:44 dott. Elisa: hitpJ/fwww dienneti it/italiano/index htm

Lﬁ 10:45 Dariusz: si, ho visto & ma forse conosci ancora altri siti &

10:45 Monika- grazie, ora vedo @

10:45 dott. Elisa: a partire da questo link, potete accedere alle diverse sezioni
10:45 dott. Elisa: Morfologia, Sintassi...

10:45 dott. Elisa: dovrei averne degli altri

M 10:46 dott. Elisa: un attimo

10:46: Monika Dyakowska ha lasciato la chat

M 10:47 dott. Elisa: hitp:/iwww loescher it/studiareitaliano/mat_didattico.asp
iﬁ 10:47 Dariusz: wow grazie

10:48 dott. Elisa: prego

LE 10:48 Dariusz- Voi lingusti /lingustici sapete tutto &

Figure 4 Teacher-student inetraction in chat

The chat represents an excellent occasion of alilexchange between Italian and Polish
customs and habits. At Christmas and at Easteexample, course participants compare the
traditions of the two countries. In order to faale the comprehension of the vocabulary
related to specific national cooking traditions asda consequence to foster the intercultural
exchange, learners and the e-tutor rely on “Godglages” to elicit the ingredients of
traditional meals.
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o
12:10 Monika: io -slesia Pstrazna

ﬁ 12:10 Dariusz: si,si un pesce
12:10 dott. Elisa: http:/fwww_google itimgres?
imguri=https://www_provincia latina_itfleximages/D.d4936c7d0c9fa683c6d2/carpa. jpg&imgrefurl=https:/iwww_provincia latina.it/flex/cmipagy

M 12:10 doft. Elisa: link alla carpa
H 12:10 dott. Elisa: anche noi mangiamo pesce
m 12:10 Dariusz: forse no grande come nel foro

H 12:10 doft. Elisa: spaghetti a vongole

E 12:10 Dariusz foto

12:11 dott. Elisa: http
vongole jpg&imgrefurl=htip:
03jDA&0ei=TS4TTaW4Kcl

M 12:11 doft. Elisa: frittura di pesce

e.itimgres?imguri=htip
orchettina it/ivarticolo a:
-03jDA&esq=1&page=

ef‘wa t/public/it/spaghetti-con-
col0%3D238&usg=__ IVPIcTYq6CSRpbzwBbKQw_pbM=&h=338&w-
D 12&\ed 1429750

u 12:11 Edyta: sono in Katowice in silesja

12:12 dott. Elisa: hitp:/f'www google itimgres?
imguri=hitp://www.cookaround.com/cpg 134/albums/userpics/11395/fritto_misto_pesce jpg&imgrefurl=http://www_cookaround.com/vabbse1

12:12 Edyta: scusa pre errori @

E 12:12 doft. Elisa: non preoccuparti

Figure 5: Intercultural exchange in chat

Like the forum, e-tutor provides corrective feedbaturing the on-line synchronous
interaction. Nevertheless, unlike the forum, in ¢that room the students are not offered with
negative evidence and explicit information abowd thistake. On the contrary, the e-tutor
reacts to their mistakes with what Schachter (19%dmes “implicit correction”, that is
repetitions, recasts, clarification requests osletewrites the correct form in capital letter.

) 21-19: lzabela Zmorzyiiska & entrato nella chat ‘.':. 21:24 Izabela : buona sera

:‘f 21:20 Pawet - mi scusi, volevo dire fanno futuro ﬂ 21:24 Kamil: piu freddo™

m 21:20 dott. Elisa: LANNO PROSSIMO ﬂ 21:25 Kamil : scusa

:‘f 21:21 Pawet: a si, grazie, esattamente n 21:25 doft. Elisa: dimmi

21:21 dott. Elisa: cosa studia la amica u 21:25 Mateusz : e la pioggia

M 21:21 dott. Elisa: ? m 21:25 doft. Elisa: FA PIU' CALDO O PIU' FREDDO?
m 21:21 Aneta: fallano © 21:26 Kamil - fa piu freddo, scusa ;)

M 21:21 dott. Elisa: 10 v scrivo in MAIUSCOLO qualche suggerimento ﬁ 2126 Aneta: molto freddo - (

Figure 6: Implicit correction in the chat

These strategies proved to have positive effectshenlearners because they show to
understand the mistakes and repair shortly after.

In the end, Polish students do not use the chat toncommunicate with their e-tutor in
Italian, but also with each other in Polish aftex teacher has left the chat.

4. Teaching/learning interaction

One of the main educational purposes of the cotaian Language @ Culture has been
to integrate teaching-student interaction with pinesence and supporting activities of peer
tutors. According to the teaching targets of therse, the peer tutors are Italian students with
a B2 or C1 level in two foreign languages at leb&treover, they have all received a deep
and complete education in language teaching inrdodelay their role - as a partner in guided
conversation activities and as a facilitator ofridag process (Fratter, 2004) - with
competence and proficiency.



Dejean, C., Mangenot, F., Soubrié, T. (2011, cooAdtdes du colloque Epal 201Echanger pour apprendre en ligne),
université Stendhal — Grenoble 3, 24-26 juin 2011.

4.1. Collaborative interaction: e-counsellor/peer-tutorgstudents. The peer-tutoring
programme

In order to carry out a successful tutoring progremduring the course, the three main
phases of Gordon's guidelines (2005) were follonedthe selection of participants and
targets; b) the training of peer tutors; c) the iaying of tutoring activities.

Firstly, the tutoring roles were assigned to somakah trainee students of the Faculty of
Foreign Languages and Literatures of the Univer4it@rientale” since they were supposed
to better understand their foreign partners' diffies in the learning process. Secondly, the
selected peer tutors were trained about educatamhkocial skills, all the learning units and
the communicative tools implemented into the cousging the second phase, every Italian
peer tutor was coupled with a Polish student akeédso follow him/her during the whole
course.

Finally, in the third phase of monitoring, a lingtic e-counsellor has the aim to control all
the tutoring activities by collecting informatiohrbugh on-line questionnaires, posts and e-
mails, and giving participants suggestions aborgets, methods and learning techniques.
The e-counsellor is always available for both fgnestudents and Italian peer tutors to clarify
doubts and give guidelines about teaching and teahproblems.

Shortly after the training period, Italian peeronst start interacting with their foreign
partners through two communicative channels: onelapnous, the other asynchronous.

The synchronous interaction is carried out in that®¥veb Cafewhich allows a free and
true communication not necessarily related to tpecs of the learning units. It is an on-line
space where foreign students and Italian peerdwdan chat freely, in order to socialize and
improve their mutual knowledge in an informal eoviment without the presence of teacher.
Coming back to the virtual e-learning platform, thedationship among peer tutors and
students is developed through the asynchronous cmmcation as well, in the forurhet's
communicate in the classhich was conceived as a virtual space whereestisdcan meet
each other, also at the presence of teacher. dhusfrepresents a moment when students can
introduce themselves to their teacher and coursesnaxchange ideas and opinions with
their Italian peer tutors and ask for help duringit learning process.

4.2. Task-based oral production: Skype conversation actities

The analysis of the peer tutor-student interactan be completed by mentioning the
possibility for Polish students to discuss oratigough Skype about the topics of the unit with
their Italian partners.

At the end of every unit, during the guided coseagion activities, foreign students can
practice and improve their language abilities. sdjethrough Skype, they cannot only talk
with their peer tutors in order to extend their Wihexige of Italian language and culture, but
they can also learn the right pronunciations aridigeinside scoop on local slang.

This type of informal learning is encouraged thiougultimedia tools which are external
to Moodle platform as well, since the social antlatmrative dimension has always a crucial
role in the Italian Language @ Culture course. éutjeéhe virtual classroom on the platform,
where students learn in a structured formal conteas been integrated with a group on
Facebook dedicated to students of Italian, wheeg tharn more by interacting with Italian
students in an even more motivating informal spaitbout any constraint of time, rhythms
and objectives.

In conclusion, several and significant advantagegehbeen observed about the tutoring
programme. One of the most important regards the of environment where the linguistic
interaction with a peer tutor happens: it is auattbut also friendly space which helps to
neutralize the emotional factors that may oftenbsek learning process, such as the fear of
receiving corrections or to be judged by teacheorédver, the role of peer tutors is crucial
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because they are able to facilitate the comprebersi the proposed contents, by being as
mediators among Italian linguistic and culturalubpnd Polish students.

5. Developing awareness and autonomy

According to Little (1990), autonomy is a “capacity detachment, critical reflection,
decision making, and independent action”. One efdims of the Italian Language @ Culture
is the promotion of learner awareness and autonomy.

This course has a fundamental role not only in oy Italian language learning but also
in fostering a student-centred environment. Hergtruction is not simply delivered through a
traditional teacher/learner relationship; we triedjeed, to design a course where students
could act as producers and not only as consumeigeoflearning (Holec 1987) giving them
the opportunity to participate actively in the l@ag process taking a more interactive
relationship with the language course. At the séime teachers acted as facilitators of the
learning process giving advice, providing explamadi suggesting methods and techniques
and the learning materials were considered as pateasources that students could choose to
use according to their preferences (Holec 1987).

Since among the competencies required by distamgpibge teachers White (2003) quotes
the ability to “support students at a distanceakirtg responsibility for their learning”, we
have tried to develop this responsibility througlaeeness, understanding and reflection.

These three processes are developed at the eadtofearning unit, where we proposed to
Polish students and lItalian peer tutors three endielf-assessment questionnainééét did
you learn? What about peer-tutoring for Polish students and for Italian peer-tutersee
par. 5.1) , to help them reflect upon both thearteng process and tutoring activities.

The Italian language counsellor has also helpedestis to develop autonomy through
chats, forums and periodical e-mails with the aifmmonitoring not only the peer-tutoring
project but also the individual learning activitibsit students could develop through some the
online resources available in the virtual classroom

The structure of the course emphasizes the impmetari learner independence also
providing learners with resources helping them éwelop a certain degree of control by
making choices. Indeed, in one section of the @wms provided a selected and commented
webography to give learners the opportunity ofdinty autonomous learning pathways using
online resources dedicated to Italian languageniegr

The webography section offers a great variety coueces dedicated to the lItalian
language and culture. It has been conceived tavatadents to work independently and in a
more flexible way creating individualized Interrpetthways, based on the resources available
on the web, to practice the Italian language. Téaien provides a web guide with a list of
links to websites, previously selected and clasdithy level, skill and subject, with a short
description of the activities available to students

5.1. Self-evaluation and self- monitoring

In the course we tried to develop the responsybifiir students' learning through
awareness, understanding and reflection, which baea elicited by three online end-of-unit
guestionnaires, created by the SurveyMonkey soéiwAaddressed to both foreign students
and lItalian peer tutors, these forms are aimedhating them to reflect upon both their
learning process and tutoring activities. The fiosm What did you learn?addressed only to
foreign students, consists of specific questiortzised on verifying the real achievement of
the initial targets in each learning unit.
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aggio Unita' 1.3

1. Default Section
1. alla fine di questa unita’, sai parlare dei nuovi tipi di famiglia?
s

T o

2. Sai usare alcune parole del lessico giuridico e statistico?

[ si

I no

3. Sai confrontare alcuni aspetti dell'Italia con la realta del tuo paese?
[ s

T o

Figure 7: Questionnaire -What did you learn?

The second formyhat about peer tutoring?nstead, has two different versions, one for
Polish students and one for Italian peer tutore Guestions, aimed at a self-monitoring
about practical, organizational and cognitive aspeegard the duration and frequency of on-
line meeting among students and their learningnpast the communicative tools they used
during guided conversation activities at the endeath unit, the type of help needed by
students, and the student's satisfaction degrag #tetutoring program.

Finally, the on-line questionnaires non only all@wdents to become aware of their
learning process, but they also allow teachersndyae - from a cognitive, compensative
and social point of view - the learning stragsgused by foreign students and suggested by
Italian peer tutors, and to intervene with extcéisvties and suggestions to facilitate students.

5.2. Meta-cognitive reflection: assessing learning stragies

“Monitoring the procedure of acquisition” and “emating what has been acquired” are
two of the key concepts of Holec’s definition oftaer autonomy (Holec 1981). To promote
autonomy and to help student reflect on their le@rprocess, we designed a phase of meta-
cognitive reflection, carried out through the osliquestionnaire dedicated to peer-tutoring
activities:What about peer-tutoring?

Since according to Oxford, language learning Sgiateare “keys to greater autonomy and
more meaningful learning” and “ teachers play apanant role in helping students develop
and use strategies in more effective ways” (Oxft®80), in our survey, Polish students and
peer-tutors were also asked to investigate abautstiategies used during the collaborative
interactions. The online questionnaire was desigmedhe basis of Oxford’s taxonomy of
learning strategies with a particular emphasis tanreflection on meta-cognitive, affective
and social strategies used during students andtpies online oral interactions through
Skype.

This phase has also been useful to teachers andecaesigners who could evaluate
indirectly student’s learning and the peer-tutonmmggramme and suggest resources, activities
and strategies to help students to reach theircobgs. In the Italian Language @ Culture
course, meta-cognitive reflection has taken thenfof an assessment of the strategies used
during the learning process. As self-assessmenide® “one of the most effective means of
developing both critical self-awareness of whas o be a learner, and skills in learning how
to learn” (Nunan 1988), through the process of -aeffessment of language learning
strategies, we tried to help Polish students teeldgvawareness of the learning process and to
take more responsibility for their learning.



Dejean, C., Mangenot, F., Soubrié, T. (2011, cooAdtdes du colloque Epal 201Echanger pour apprendre en ligne),
université Stendhal — Grenoble 3, 24-26 juin 2011.

6. Conclusions and further developments

In the courses entitled “Italian Language @ Cueftutraditional language teaching
techniques and innovative computer applicationsdistance education merge togetherThe
teacher is not a disseminator of information amggmbut a facilitator of learning (O’Neil,
2009) who uses the technologies their studentdaandiar with to meet their educational
needs. At the same time students cannot limit sodibpassively the input from their teacher,
but they are encouraged to become autonomous feangeaccountable for their learning
process.

On the basis of the brilliant results in the endh&f course achievement test, it is possible
to assert that the combination between face-to-fasguction and distance education is a
winning strategy to teach and learn a second laggudn addition, the experience of the
course represents a powerful means for researctsecond language acquisition. The
collection of materials produced by the studentsoth writings and talks - is a significant
corpus both for the language teacher, who can aotigtverify the progress in students’
interlanguage and for the second language acauisitesearcher, who could use these
materials in order to analyse errors, understarabaores for successful acquisition or
fossilization, and to infer new acquisition stragsgdepending on the different learning styles.
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