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To investigate, understand and explain the relationship between teachers and curriculum resources, in our context a textbook, [START_REF] Remillard | Part II commentary: Considering what we know about the relationship between teachers and curriculum materials[END_REF] derived a model of the teacher-curriculum relationship, from earlier [START_REF] Brown | The Teacher-Tool Relationship: Theorizing the Design and Use of Curriculum Materials[END_REF] Design for Capacity Enactment Framework. The center of the model represents the participatory teacher-curriculum relationship designating what the teacher and the curriculum bring to the teacher-curriculum interactions. In this model, teacher resources include concepts of pedagogical design capacity, human and social capital, and agency and status. Curriculum resources include several components: mathematical topics and tasks that are structured in deliberate ways, embedded supports for the teacher to guide pedagogical decision-making and presence of a pedagogical orientation or emphasis embedded in instructional strategies and lesson structures. In domain of teacher resources, an interesting and important characteristic is the pedagogical design capacity (PDC). PDC describes the capacity of teachers to perceive and mobilize existing resources to create productive instructional episodes [START_REF] Brown | The Teacher-Tool Relationship: Theorizing the Design and Use of Curriculum Materials[END_REF], which to some extent, depends on the used resource and on the ways of working with that resource [START_REF] Gueudet | Collective work with resources: an essential dimension for teacher documentation[END_REF].

In this study, we wanted to examine the relationship between the mathematics teacher and the textbook in the classroom. Therefore, we formed the following research questions: What characterizes the nature of the teacher-textbook relationship and why? What is the level of the teacher's pedagogical design capacity? [START_REF] Remillard | Part II commentary: Considering what we know about the relationship between teachers and curriculum materials[END_REF] suggested that individual PDC can be measured by examining dimensions of human and social capital, therefore in this study, two measures are used to examine the teacher's level of PDC; the one proposed by [START_REF] Remillard | Part II commentary: Considering what we know about the relationship between teachers and curriculum materials[END_REF] and the one the one described by [START_REF] Leshota | The Relationship Between Textbook Affordances and Mathematics' Teachers' Pedagogical Design Capacity[END_REF]. [START_REF] Leshota | The Relationship Between Textbook Affordances and Mathematics' Teachers' Pedagogical Design Capacity[END_REF] proposed that one possible way for measuring teacher's PDC is examining whether teachers make injections of mathematical content into the lesson, omissions of mathematical content from the textbook and mathematical errors. Using those criteria one could determine whether teacher has low or high PDC.

We observed four lessons in Mrs. D's classroom and conducted an interview with the teacher. In terms of textbook content, Mrs. D offloaded, adapted and improvised in the lessons, but not to the same extent in every lesson. Those types of textbook mobilization were dynamically interchanging within a lesson. Mrs D. made several injections of content that are not in the curricular outlines or in the textbook for this grade level. She had no critical omissions in the lessons.

It seems that the teacher regards the textbook as a vital resource for the students' learning, but not crucial for her teaching. The established relationship between the teacher and the textbook could be regarded as a two way process in which both participants communicate. The outcome of that process is a product that fits the students' needs and the teacher's goals. The teacher positioned herself as having instructional authority in the classroom, regardless of what her colleagues in the school do or think. Recognizing the textbook's affordances and constraints allowed her to place herself as an authority over the textbook. Mrs D. showed a high level of PDC in her teaching. She omitted content from the textbook, like activities or worked examples which were not crucial for learning mathematics. She injected content that is not usually introduced until the following grade because it was applicable to the topic being taught.

From our perspective, the term PDC seems to be more efficient when examining teaching expertise than Shulman's pedagogical content knowledge (PCK). In a way, PDC has more dynamic nature than PCK. Therefore, from the perspective of the textbook utilization, teachers' development of PDC is an important and critical part of their interactions with the textbook. Our study showed that interplay between curricular knowledge, professional development, mathematical knowledge, knowledge of the textbook's characteristics are important aspects in ability to craft pedagogical beneficial lessons. More studies on teachers' PDC would be beneficial for new and inexperienced teachers.

Proceedings of CERME10