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Abstract

This paper presents a study of hyperbole in thedrork of Multimodal Discourse Analysis,
based on video recordings of conversational Enghitperbole is a figure of speech used to
express exaggerated statements which do not comégp reality but which are nevertheless
not perceived as lies. Hyperbole opens up a diseofstame and establishes a new focus on
information in speech making that piece of inforimatmore salient than surrounding
discourse. The emphasis thus created thanks t@ugarsemantic-syntactic processes is
reflected in prosody and gesture with the use cdlfieation devices. At last, prosodic patterns
and gestures do not only reinforce verbal emph#sey, may fully contribute to the emphasis
in a complementary way, and even constitute hypiercommunicative acts by themselves.
In the conclusion, we propose that hyperbole iglusespeakers to construct an individual,
intersubjective identity element.
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I ntroduction

In my research so far, | have been particularlgredted in the expression of focus in speech,
a term which has been assigned different meanmgjsei literature depending on the field of
study of the authors. Prévost (2003: 99) summatizeshree main acceptations of ‘focus’ as
corresponding to some:
* ‘prosodic emphasis’, i.e. the element that standls pyosodically speaking in the
utterance,
* ‘informative state’, i.e. the element in focus ledahe new information in the
utterance,
* ‘cognitive state’, i.e. the element in focus is tin@st active element in the mental
representation of the speaker.

The first two definitions apply mainly to the localtterance level, which was the domain
of my previous work on ‘markedness’ and ‘scalarigspectively (Ferré, 2004, 2011, 2014).
If scalarity can be conceived of at the local level of theratiee, with the use by speakers of
degree adverbs for instance and what Pomerant6)188re generally terms ‘extreme case
formulations’, it can also be understood at a mglgbal, discourse level of organization,
revealing the ‘cognitive state’ of speakers as diesd in the last definition given above.
Hyperbole, which can be generally defined as exagige and which therefore involves
some degree scalanflatesthe discrepancy between what was expected andensaes via
an overstated description of what happened’ (Colstad Keller, 1998: 500), and establishes
a new focus on information in the speaker’s disseunaking that piece of information more
salient than surrounding discourse. ‘Emphasis bengautomatic effect of hyperbole’
(Claridge, 2010: 12), this makes the study of hlgpkr of particular interest to me.



As will be seen in Section 1, which presents theotatical background of this study,
hyperbole has been the object of studies in pragmélaridge, 2010; McCarthy and Carter,
2004; Norrick, 2004; Pomerantz, 1986, to quote rttegor works on the topic). All of the
studies examined hyperbole (or related phenomenajiiten texts or in transcripts of spoken
corpora, with little to no access to oral or vistedtures. The present study views hyperbole
from a slightly different perspective. Drawing oncarpus of video-taped interactions of
spoken English, hyperbole is described in the fraank of Multimodal Discourse Analysis
(MDA), as well as the gesture studies developedKbpdon (2004) and McNeill (1992;
2005). MDA considers face-to-face communicatioraasulti-layered ensemble of actions,
that involves articulatory movements for speech amibnation, but also other body
movements triggered by the communicative intentiointhe individual. As presented in the
Radial Modelof face-to-face communication (Ferre, 2014), eafcthese actions reveals the
mental processes at stake in any ‘communicative aderm coined by Wee (2004: 2162),
who considers ‘communicative act as a broader ti@n speech act. While speech act is
understood to specifically involve linguistic commeation (...), communicative act
encompasses both linguistic and non-linguistic comigation’. The mental processes are
organized in 5 modules: the pragmatic, lexical,ngratical, prosodic and phonological
modules which interact with one another in a ceicwbay. Communicative acts are triggered
by and have an impact on the physical external dvarhich is itself modulated by the
individuals’ representations of the world. Thisimportant as we will see that hyperbole
always involves representations.

After a brief presentation of the corpus in Sectinit will be shown in a qualitative
analysis rather than a quantitative one, that thglerpresents features of unexpectedness at
the textual level (Section 3) and that this unesgadess is also marked in other modes than
the verbal one. In prosody, hyperbole is markedh wérticular rhythmic, emphatic properties
(Sections 4.1 and 4.2), but prosody itself can yggehbolic in certain sequences of reported
speech and be considered as hyperbolic prosodatreeats (Section 4.3.). Unexpectedness
is also reflected in the gestures made by theqpeatts. These can be focalization gestures
which accompany emphatic stresses in verbal hypesh&ection 5.1) as well as gestures
which are not hyperbolic by nature but which dotdbnte to the reinforcement of hyperbolic
speech (Section 5.2). And much in the same wayhad 8 observed for prosody, gestures
can present hyperbolic features in their form aiisee accompany and reinforce hyperbolic
speech or stand alone as hyperbolic gestural eeatsngSection 5.3). Hyperbole can then be
graded in terms of its degrees of communicativeadyism depending on the material carriers
involved, with some forms more predictable thaneah(section 6). In the conclusion, | will
say a brief word on the participation of hyperbatiemmunicative acts’ to the construction of
identity for participants.

1. Theoretical background
1.1. Definition of hyperbole

To start with as broad a term as possible, ‘exadmger has been the object of a certain
numbers of studies in the literature at the ‘semasgragmatics interface’ (Claridge, 2010:
5). Basing their work on different types of corpdfiation, newspaper articles, conversation
transcripts, mostly), authors found that exaggenatian take three different forms: ‘Extreme
Case Formulations’ (ECFs), simple overstatemerdshgperboles.

» Extreme Case Formulations (ECFs)



Extreme Case Formulations were first described opdétantz (1986). When producing
this type of exaggeration, speakers use adverlpsctagts (often in the superlative form) or
nouns that express an extreme degree of a quanmtigyality. Example (1) shows an ECF
taken from my corpuds

(1) Ilike simple salads. Thieestsaladsveris Galician salads.

The statement ‘thbestsaladsveris Galician salads’ in this example can be considl@s
a case of exaggeration because of the fact teapitesses a personal and subjective judgment
on what type of salad is the best one. Needlessayothat any individual could be of a
different opinion and that this is intended as a-factual statement. There is no objective
reason why Galician salads should be better ttheatany other.

* Overstatements

McCarthy & Carter (2004), as well as Norrick (20G#¥tinguish overstatements from
ECFs, although the former also imply some degregescOverstatement more generally
includes any extravagant statement of amplificaborattenuation used to express emotion
and not to be taken literally’ (Norrick, 2004: 1j2&lthough overstatements are often in
collocation with ECFs, they do not necessarily udel them. For instance, the utterance in
example (2) below does not include any ECF. Yed,dbntext in which it was uttered makes
it sound exaggerated if not even completely dolbifam, in my corpus, describes how he
and his friends used to skate at a gym which was tafurbished with a new carpet that made
skating difficult and even impossible.

(2) We’d been crying, no no. Don’t do it, don’t do it.

Based on common knowledge on how refurbishing imagad by the authorities in a
sports facility, it is doubtful that the boys hdwbir word to say. Even if it had been the case,
we can also doubt that they would have had anyatitiae time of the fact that skating would
not be possible anymore. And at last, if they caag something, they probably didn’t ‘cry’.

» Hyperbole

Although Claridge (op.cit.) does not make any didion between ECFs, overstatements
and hyperbole, the latter discourse phenomenorsismguished from the other two by other
authors. Norrick, quoting Preminger (1974), definesas ‘a figure or trope of bold
exaggeration’ (2004: 1728), and notes that hyperbwhs already an object of study in
classical rhetoric. Norrick considers ECFs and sta@ements as sub-categories of hyperbole.
This corresponds to the general definition of hippér found in the OED, which applies
equally to the three terms found in the literattkefigure of speech consisting in exaggerated
or extravagant statement, used to express strafigdeor produce a strong impression and
not meant to be taken literally.” In the presenpgraon hyperbole, ECFs will not be
considered, but overstatements will, as weaker sca$ehyperbolic speech (without any
distinction in treatment though). Hyperbole mosth# time implies some sort of comparison
used to reinforce the degree of a quantity or dityu8esides, Cano Mora (2004: 14) notes
that hyperbole ‘is by far the trope that most ofteroccurs with other figures’. In my corpus
for instance, Kate describes her hair as ‘pokexigitt’, i.e. ‘as straight as a poker’, in
example (3):

! Examples from my corpus are transcribed using Satkal.’s transcription conventions (1974). Puatitun
reflects intonation patterns and contours. The eitself is described in Section 2.



(3) Anyway it’s like reallypoker-straight and | don't like it.

Claridge (2010: 100) distinguishes between conwveat; semi-creative (or semi-
conventional) and creative hyperbole. Example {)yds a typical instance of conventional
hyperbole, ‘poker-straight’ being the set-phrasddscribe straight hair, especially when this
guality is judged as negative. In the corpus, drithe participants describes clothes as ‘fuddy
duddy granny stuff’ (an example described in moegaill in Section 4.1 on rhythm). The
phrase is semi-conventional because of the adduaiofgranny’ to the set-phrase ‘fuddy
duddy’ which means ‘conservative’ or ‘dull’. The wle phrase then can be understood as
closer in meaning to ‘extremely old-fashioned’. Whiie same speaker however asks her
friend: ‘Did you feel like aright charity casebeing passed around all the families?’ and then
calls her ‘spare part’, she shows more creativitgreative hyperbole has a greater impact in
terms of degree.

1.2. Hyperbole and scalarity

The notion of hyperbole implies an underlying degseale since it means that the listener
who judges an utterance as an exaggeration thinés dome degree expressed in this
utterance is too high (be it negative or positit, there are different kinds of degrees.

As Sapir puts it: ‘Every quantifiable, whether e&rg (sayhousé or occurrent (sagun) or
quality of existent (sayed) or quality of occurrent (sagracefully), is intrinsically gradable
(...) even if that quantifiable isot yet explicitly quantified1944: 94), e.g. by the use of a
guantifier or an intensifier.

Gradability is furthermore linked to the notioniafplicit or explicit comparison: if | say
of a house that it is big, it implicitly means thatompare this house with other houses in my
own experience. There are however two distinct @mspns which can be made: (a)
gradability can be expressed in comparison to skimeé of ‘norm’ or ‘standard’, or (b)
gradability can be context-dependent. For instaifidesay of a person who is 100 years that
the person is old, the gradation | make is basetherfact that most people don't live up to
this age, therefore, | implicitly compare the p&'sage to some ‘standard’ (average) old age.
This is not context-dependent insofar as most geogluld agree with me that 100 years is
old for a human being. This kind of adjective ischi#bed by Kennedy (2002) as8'SOLUTE
(gradable) adjectives’. These are opposedREATIVE (gradable) adjectives’, that is to say
adjectives which express a context-dependent goeedaKennedy explains this distinction
with the following example:

(4) The Mars Pathfinder mission was expens{frem Kennedy, 2002: 1)

‘The ‘Mars Pathfinder mission’ may be consideredeapensive by people like you and
me, but if compared to other missions, it was xgeasive at all.” (Kennedy, op. cit.)

At last, Kennedy distinguishes two different kindé adjectives among the absolute
gradable adjectives, but | believe this distinctomold apply to relative gradable adjectives as
well. Some are what he term@inimum standard adjectivethat is to say adjectives which
‘simply require their arguments to possess someinmaih degree of the property they
describe’ (op. cit., p. 4):

(5) The table is wet.



These adjectives are opposed to thaximum standard adjectivew/hich ‘are similar,
except that their arguments are required to posaesgmximal degree in the property in
guestion’ (op. cit., p. 5):

(6) The glass is full.

The notions of a maximum and a minimum have beeatelyiused in the literature on
scalarity although sometimes with researchers udifigrent grading scales, as for instance
Ducrot (1980) who rather emphasizes on a continefira doubly-oriented scale: a scale
which possesses a negative and a positive orientédee also Israel (2006) and Herrero Ruiz
(2008) on the question of degree scales in the alageer- and understatements). This is how
it works in an example from my own corpus:

(7)  She felt really awful and I felt extra awful.
Example (7) can be analyzed in the following wayaagrading scale:

good <| bad < awful < reallyawful < extra awful

positive | less negative more negative

The same scale can be applied to the examples giwv&ennedy above, but the judgment
is going to be context-dependent, which meansdhatange in gradability is operated here:
the fact that the table is wet is going to be jutigegative if the table is meant to be used for
some activity that requires it to be dry (eagiting), but it may as well be judged as positive
if the fact that this table is wet is meant as@opof it just having been cleaned, for instance.
The same can be said of example (6), which candgef positive if someone wants to drink
the content of the glass (as anglass full of beeprovided the person likes beer and is
particularly desirous of it at the moment of enation), but it can also be judged as highly
negative if the content is some particularly ditgthg medecine. So we can say that this kind
of scalar analysis is extremely close to what Séf8#d4) callsaffect insofar as it involves
judgment. In his paper, Sapir concentrates on qfiexst but this remark applies as well to
other kinds of grading: ‘they [quantifiers] unavalily color the judgment with their latent
affect of approval or disapproval (e.g. “as muchsasuggles in a note of satisfaction; “only”
and “hardly” tend to voice disappointment)’ (19448). So to summarize what we have seen
so far, there are two distinct scales for gradirmgnf the speaker’s point of view, one is a
rather objective scale, and it corresponds to Keysadescription of scalarity, and the second
one, used by Ducrot and Sapir, is a more subjestiade since it reveals the speaker’s stance
(satisfaction or disappointment) towards speechesdnand we will see that hyperbole makes
use of both scales, which explains why hyperboke b@h a quantitative and an evaluative
function as described in Section 1.1.

1.3. Hyperboleidentification and production contexts

The major challenge in discourse is to identify énywlic speech without any prior
knowledge of the text producers. McCarthy and C4dp. cit.: 162-163) provide a list of the
pragmatic features that characterize hyperbolevendh are presented in a slightly different
order here:



* Hyperbolic speech presents a disjunction with cdntéhe speaker’s utterance seems
at odds with the general context. This is compldtedlaridge (2010: 38) who adds
further that hyperbole is at odds ‘in the givemuaiton/in the light of common world
knowledge and expectations about the ‘normal’ stateaffairs, as seen by an
‘Objective observer”.

» Although hyperbole distorts reality, it is not intked to deceive and is not perceived
as a lie by listeners.

» Hyperbole is generally accepted without challenge even supported by listeners (by
further contribution or by laughter). Yet, we seeGlaridge (op. cit.) that listeners
may sometimes challenge the exaggeration and speaka@y acknowledge that the
real state of affairs is not as extreme as firgiated.

» Speakers and listeners (if not challenging) engagbe co-construction of fictitious
worlds where impossible, exaggerated events taeepl

* In spite of the distortion between context/co-temtl hyperbolic speech, the utterance
is perceived as relevant to the speech act beirigrpesd.

Still following McCarthy and Carter's descriptiothe pragmatic features listed above
show the formal textual characteristics:

» Hyperbole is notable thanks to shifts in footingarked for instance by the use of
specific discourse markers (Fraser, 1999), in cazat®nal frames. For instance, Sert
(2008: 6) noted that ‘narrative shift markessddenly were very common within the
linguistic environment of hyperboles.’

* Hyperbole is expressed in the most extreme waygbieircollocation with ECFs and
other processes of intensification.

* Hyperbole is supported by syntactic devices likiypmdeton (e.gloads and loads
and complex modification (e.geally great big long pole

For Cano Mora (2009: 33), hyperbole serves botluantative function, insofar as ‘the
guantity or value, whether positive or negativeanfobjective fact is subjectively inflated or
deflated in varying degrees but always to excesd’ aqualitative function, as an evaluative
resource (McCarthy and Carter, 2004: 170). Althohgperbole has been especially noted in
argumentation (Pomerantz, 1986), strengtheningfdhee of the arguments, and narration
(and especially in story punch lines (Christodanlid2011) which often present a strong
evaluative dimension), McCarthy and Carter (op: &if7) note that hyperbole also occurs in
many other discourse types, humorous or not. Fotwio authors, they are not related to any
specific type of relationship between participamtisfo particular discourse genres, but may
occur in a vast array of contexts.

2. Corpusand methodology

The corpus used for this study is the English Vidampus (EvID) which is still under
construction and consists in a collection of diakg It includes videos recorded by myself
and Master students. Each dialogue was recordesbumd-attenuated rooms at different
universities, to provide good sound quality forgwdic treatment, and lasts half an hour. The
participants were all British and aged 20 to 23e TWwo participants in each pair were friends
and were just asked to chat as they usually dedmary life without any further instructions.
They were told they participated in studies in liiglics, but no mention was made of prosody
or gesture. 4 dialogues were selected for the ptestedy on hyperbole (which makes 2 hours



of interaction between 8 speakers of 22.774 worflsis might sound a small collection but
the aim of the present paper is to provide a catal# analysis rather than a quantitative one.

The dialogues were all transcribed manually usiRRT (Boersma and Weenink, 2009),
speech being aligned with sound at the level oflthhenation Phrase as defined by Selkirk
(1995) and Wells (2006). This prosodic unit cormesps to what Pierrehumbert and
Hirschberg (1990) name Intermediate Phrase. Pateotorpus is also aligned at word and
phoneme level. This alignment was obtained autaaliti with SPPAS (Bigi, 2012) and
corrected manually. The phonemic transcription US&MPA (Wells, 1997) instead of the
International Phonetic Alphabet to avoid compaitipibroblems in between tools.

At last, gestures were transcribed in ELAN (Wittertbet al., 2006) for parts of the corpus
after importing Praat’s speech tracks for a betteualization of gesture-speech alignment.
This transcription includes gaze direction, head agebrow movements as well as hand
gestures. Hand gestures are transcribed in twerdiit tracks for each participant: a first
track is devoted to the formal description of tlestgre (hand shape, hand position, single or
double-handed gesture, movement type and directibhg¢ second track transcribes the
functional relationship between speech and gestisieg McNeill's typology (1992, 2005). It
includes the following functions: beat, deictic, ldem, iconic, metaphoric, butterworth and
adaptor. When a gesture has two dimensions, the dir@ension is noted in this track and the
secondary dimension noted in a separate track.

Hyperbolic utterances or sequences in the corpue wentified watching the video files
(so as not to consider a priori that hyperbole @aully be present in speech) and noted on the
written transcript of each interaction. Hyperbghassages were then individually analyzed
using PRAAT and ELAN.

3. Verbal hyperbole
3.1. Lexical hyperbole

As far as the lexicon is concerned, two differertticesses are used by the participants in the
corpus. The first kind of hyperbole, which is nogétnas often as the other, consists in using a
word which is very close or equals the maximal degon the scale corresponding to this
context. It has been described before in the tileeaand differs from ECFs. Let’'s have a look
at the three following examples:

(8) | hateto speak to people that | don’t know that well.
(9) My dad used to teach in Hebburn when he first etiateaching. He used to get
harassedy all the pupils.
(10) She met my dad and then gdtizzed offo so many different countries.

Example (8) offers the perfect illustration of a ximaal degree on the scale of
liking/disliking. ‘Love’ would be the maximal posie degree, whereas ‘hate’ is the maximal
negative one. In between are other degrees suadtaguite like’ for instance. It then appears
that ‘hate’ seems a bit strong semantically spepkmnthis particular context in which the
speaker is just explaining how she had to ‘be @ohind speak to people who invited her
home for a weekend. It seems all the more stronghasdoesn’t express negative feelings
towards these people in the preceding context, trdy she would have preferred to spend
more time on her own. Yet, this overstatementghlyi conventional which reduces its force.



In (9), the same speaker explains how Hebburnrsugh town. Again, she uses quite a
strong word to illustrate this point of view, e:garass’. The difference with the preceding
example is that the preceding context here prefacasrong word to come. One might
however have expected some other utterance sutheasupils used to mess around quite a
bit'. The effect produced by the use of ‘harasshat only one of a strong word, but also a
word which focuses on the father as patient ofiteelication.

In (10), ‘whizzed off’ is highly unexpected in thi®ntext, and again a strong formulation.
The other speaker is explaining how her parents amet how they had been travelling from
one country to another. Exactly as in the precedxample, the mother is seen as patient of
the predication. But the use of ‘whizzed off' cantgatwo inherent semantic features which
are interesting: first, a notion of great speed| sacond, deriving from this speed, a kind of
whistling noise. | believe this is the kind of veahat would be used for a stone tied to a rope
and thrown away at great speed. This is certainlysual to use this verb for an individual
who would not be able to be moving quickly enoughtake this noise. It dramatizes the
explanation much and is probably inspired fromaxans.

The second kind of lexical hyperbole consists ianging the predicate to another one that
doesn’t belong to the same category and whichus lighly unexpected in that context.

(11) It was as if it would leap off the wall and liketda itself onto my leg and start
gnawingme.

(12) They anaesthetize them and they just stamimping.

(13) He'd get really excited. He'd staipping shreds ofhis hum present.

(14) 1 went into the shop and vegeared the shelves out.

Examples (11) and (12) reveal exactly the samegsodoth utterances are spoken by the
same speaker at two different times in the dialoghen she was speaking of ‘spiders’. The
two verbs are unexpected since spiders happditdobut they do not ‘gnaw’ or ‘chomp’.
Actually, the predicate ‘bite’ shows an atomicdedvent. ‘Atomic telic events are based on a
holistic, ‘one step’ change-of-state [...]. They ilw®only two degrees, i.e. a minimal degree
and a maximal one. On the contrary, non-atomic ®lents are based on a complex change-
of-state, possessing intermediary degrees betweenminimal and the maximal degree’
(Caudal and Nicolas, 2005: 278): either the sphits or it doesn't, the process can't last
unless it is repeated. On the contrary, ‘gnaw’ amdmp’ imply a mastication process, and
both predicates reveal non-atomic telic events:ntlastication process is a gradual one that
will lead to complete grinding if it is sustaine€sb both verbs emphasize the action at stake in
this context which is furthermore underlined by te of the progressive forming). It
renders the picturing of that action more vivid.

Action is emphasized as well in (13). One of thealers is telling her friend about a joke
she and her other brothers and sisters used to tadler younger brother at Christmas: they
used to give him a lousy present. For a presermt,vavuld probably use ‘unpack’ or ‘open’,
that is an atomic telic event, whereas ‘rip shreffisis a non-atomic telic event focusing on
the process of unpacking which is qualified asamexcited manner’, both in the preceding
discourse and in this idiomatic phrase.

Example (14) shows a reverse process. Insteadcokifog on the action, as would have
been expected, it focuses on the result of themclihe speaker is telling about ‘cheap huge
punnets of strawberries sold at Marks and Spencantse’ and where one would have



expected ‘we bought so many’ or ‘we took so mathat is some kind of action, the speaker
instead concentrates on the state of the shelvehwiere left empty after they went into the
shop and this is rendered by the particle ‘out’clear out’. | will also show in Section 5.3
that this utterance is accompanied by a large ge#tat emphasizes it once more.

3.2. Hyperbole at discourse level

As seen above, hyperbole can occur at very loegicadl level. We have also seen in Section
1.2 that some statements could be considered &gl not really in the words used but
rather in the interpretation given by a speakex oértain context.

(15) David had always waited for me at the station,csartive at the station and suddenly
have no one waiting for me, that would have bidenworst thing in the world.

(16) Oh that'scruel. That isso cruel.

(17) God. Nearlykilled me.

(18) Yes, | guess they can. They get hold of your yeg, get gangrene afterwards.

In order to understand these five examples, onédteke into account the conversational
context in which they appear. In (15), the speakeelling her friend how difficult it was the
last time she came to France, since her boyfriemddwas not in Nantes anymore. In other
words, she was not particularly happy to come lacthis town on her own, and a woman
friend of hers had proposed to come and pick hetupe station, for which she was grateful.
She nonetheless imagines what it would have b&ertdi arrive in Nantes and be on her own
and evaluates this as ‘the worst thing in the woilllis sounds extreme when one considers
the context, since it seems that there are a graay other things which could be qualified as
‘worst thing in the world’ on a more general scale.

Example (16) comes as the evaluation proposed bybthe speakers after her friend has
been telling her a joke that she and her othelhbrestor sisters used to make to her younger
brother at Christmas. The joke consisted in offgtm a lousy present (an old shoe, etc).
Again, the notion of cruelty seems a bit stronghiis particular context. The utterance rather
serves as an interactional means to express emydththe first speaker who had announced
she and her siblings used to ‘do this terrible ghat Christmas’, so the evaluation as ‘cruel’
shows that the story told by the first speaker lbe@en efficient and has reached the prefaced
aim: ‘tell something terrible’.

Example (17) is also the evaluation of a narratiug, it is expressed by the narrator this
time. The speaker told her partner in the inteoachow she had a difficult time when she
was living in La Rochelle, a French town, and heyfhend was living in Nantes, another
French town three hours by train from La RocheBée used to come to Nantes some
weekends but her schedule was really tight then sived had to get up extremely early.
Although this idiomatic phrase is quite used in sty it is relevant that it comes in the
evaluation of the narrative here because of theofiskill’ which can also be qualified as
expressing some maximal degree on the scale ofuskba. Claridge (2010) mentions that
the semantic field related to ‘death’ is very hyymée proné.

In (18), the same speaker as the one telling theepling example has told a narrative on
some seemingly carnivorous spiders in Saudi Arablach are a danger for camels. Her

2The semantic field of ‘death’ will also be refaréo in examples (26) and (29) later in the papih the
mention by two speakers of ‘heaven’ and ‘banshee’.



friend has just been asking if they could ‘do ttwapeople as well’ and she answers that they
probably can. She then adds this utterance whichei® speculation but nevertheless shows
how she jumps to the worst possible scenario imhaerative. It is precisely the fact that the

speaker has no real idea of the truth of this staie (the statement is immediately preceded
by ‘yes | guess they can’) that makes it partidylaxtreme since it gives precise details on
how horrible the situation would be. What is paréely interesting is that, whereas examples
(15), (16) and (17) all contain ECFs, this is absgy not the case here. The hyperbole
functions solely on the fact that gangrene is aereid as some extreme infection that can
lead to amputation.

4. Hyperbole and prosody
4.1. Rhythm

As far as rhythm is concerned, hyperbolic speectdgeto be quite spasmodic on two
accounts: first because of the repetition of certmunds in an utterance, but also because of
the use of focalization pauses. The speakers incorpus make quite a large use of
alliterations and assonances in their speech,repgtition of a sound in a single utterance.
Here are a few examples of these alliterations ésaiwhich were quoted in previous
sections but are reproduced here for the sakeaafyjt

(19) Itwas as if it was gonna (lgap off the (0.3)wall and (0.4)ike (0.1) latchitself

(o] 1 (o 11 1Y/ =T USSR 1
(20) Theygethold of yourleg, yougetgangreneafterwards. ..........ccccoeeeveeieiiiiiiiimnnnns o]
(21) That would have been thgorstthing in theworld. .............ccoovvriiiiicci <\
(22) It's all (h) (0.3)fuddy duddy granny Stuff............cccccveeiiieiiinnnnd [£11d] [1] [A]

Whereas examples (19) and (20) consist in a meltigbetition of a single consonant, the
other examples show a single repetition of a s@eglience (that is more than one sound is
repeated) as in (21), or for (22), the repetitidrseveral sounds, so that perceptively, this
amounts to the same impression of overload. Thexedf the repetition is to make a syllable
more prominent whereas it would otherwise go umedtibeing unaccented: the same sound
comes at regular intervals of time thus making seom of rhythmic beat. Example (22) is
interesting since the phrase ‘fuddy duddy’ is ratt@nventional (although already based on
sound repetition), but the addition by the speaifégranny’ and ‘stuff’ overloads the phrase
with sound repetition.

In these examples, focalization pauses (in secam@sindicated in brackets. Focalization
pauses are distinguished from hesitation pausesyandctic pauses. They typically precede a
syllable with a strong degree of stress (emphatess), are in no way associated with fillers
(like ‘er, hem’), and do not occur at a TransitiRelevance Place (Sacks et al., 1974). They
can be both silent or audible in-breaths. The maiibference between hesitation and
focalization pauses is a rhythmic one: in the aafskesitation pauses, speech rate is slower
before the pause than after it and it is exacttydbntrary in the case of focalization pauses.
This means that speakers have a slower speeclonatee focalized item as they want this
item to stand out from the rest of their speecltakipation pauses are used by speakers each
time they introduce a disjunction in their speeaind this disjunction can be created either by
the use of an unexpected word or by code-switchimgven by a change of language register
when they use a highly specific word. They occumany contexts, but hyperboles favour the
use of focalization pauses. In example (22), ome see that the unexpected phrase ‘fuddy



duddy granny stuff’ (supposed to describe clothesaishop), which contains the sound
repetitions is also preceded both by an audiblergath and a silent pause. Here is another
example:

(23) They're like (0.2) thick and (0.1) squishy like rmamallows.

The two focalization pauses here put emphasis om ‘Huck’ and ‘squishy’ but they are
also a means for the speaker to warn the listdrarsomething unusual is going to be said,
that a disjunction is going to be made between whatedes and what follows. The present
description of scallops is indeed hardly expected the comparison with marshmallows is
hyperbolic since marshmallows constitute some @aeily good representative of ‘squishy’
material.

4.2. Prosodic properties of hyperbole

Whereas Extreme Case Formulations are most ofirtiee unmarked prosodically speaking,
this is not the case of hyperbole which attractpleatic patterns. The emphasis is expressed
by syllable lengthening — especially of the init@dnsonant of the word that carries the
emphasis —, as well as a peak in intensity and dgmahtal frequency (although this last
parameter is less regular). Let's have a look pteious example repeated here for the sake
of clarity:

(24) It was as if it was gonna (h) leap off the (0.3):livand (0.4) like (0.1) la:tch itself
onto my le:g and start gnaw:ing me.
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Figure 1. Praat window showing the waveform (tdipg, spectrogram together with the pitch track in
blue and intensity curve in yellow (middle part)deautterance transcription in phonemes, words and
Intonation Phrases (bottom part) of “like # lattdelf onto my leg”

Only part of the utterance is shown in Figure 1 rghge can see that both ‘latch’ and ‘leg’
are lengthened. Whereas ‘latch’ has a long int@hsonant /I/ (1.7 times longer than the
mean /I/ consonant for this speaker), both theéaindtonsonant /I/ of ‘leg’ and the vowel /e/
are extended (by 1.8 and 1.9 times respectivelgth Bvords are uttered with a strong
intensity peak, but in this example, intonatiom@t extremely modulated. The effect of the



lengthening of the two syllables and of the intgngeaks is to create an accentual arch in the
Intonation Phrase with two strong stresses at #ginbing and end of the phrase which
contributes to making it stand out from the adjaciscourse.

In example (25) below, another participant is tadkabout two characters in a film and the
beginning of her speech turn is particularly emighas shown in Figure 2. The first syllable
of ‘horrible’ is lengthened with the/ 1.6 longer than the same vowel uttered by tleaker

in other phrases. Although the lengthening is reotimaportant as the one in the previous
example if we compare the sounds to the mean darafithe same sounds for the time of the
conversation, it is made perceptually salient with acceleration of the speech rate on the
subsequent syllables in the phrase. There is alsotansity peak on the syllableofhbut this

time, it is accompanied by a step-up in pitch thas not present in example (24). Later in the
example, ‘pathos’ is also lengthened being 2.3gifoager than the sum of the mean duration
of its separate sounds in the rest of the conversé#br this speaker, although all the sounds
in the word are lengthened. It is preceded by alipation pause, although it shows no peak
in intensity or fundamental frequency.

(25) Yeah (0.1) she’s ho:rrible to her and then uh (@4 yeally kind of like (0.2) pa:tho:s,
when you saw her mother’s face, because she gatett her so badly.
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Figure 2. Praat window showing the waveform (t¢ipg, spectrogram together with the pitch track in
blue and intensity curve in yellow (middle part)dautterance transcription in phonemes, words and
Intonation Phrases (bottom part) of “yeah # sheisible to her and then uh”

Example (26) was uttered by a participant who iscdbing a party she went to where
there was a kind of music she liked which she tithtes talking about the hair style of the
guests (‘people with dreadlocks’). Whereas the mr@gg of the hyperbole ‘I was in heaven’
does not show any prosodic emphasis, all the englsasarried by ‘loads’ which carries the
largest intensity peak of the utterance and sholasge rise-fall contour in pitch and which is
also is lengthened being 1.5 times longer thanstim of the mean duration of its separate
sounds in the rest of the conversation for thisakee (see Figure 3). Claridge (2010: 50)
mentions that the long vowel sound in ‘loads’ ifi0petically iconic in contrast to ‘lots”
which has a short vowel sound, so the extra lemgtigeof ‘loads’ in this example adds to the
emphasis.



(26) 1 was, | was in heaven, I(h) was(hh) huh huh. (0Hgre was loa:ds (of) people with
dreadlocks.
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Figure 3. Praat window showing the waveform (t¢ipg, spectrogram together with the pitch track in
blue and intensity curve in yellow (middle part)deautterance transcription in phonemes, words and
Intonation Phrases (bottom part) of “l was | wasid@aven | was # there was loads (of) people with

dreadlocks”

4.3. Prosodic enactments

Apart from being emphatic on hyperbole, prosody samwe verbal hyperbole itself or even be
hyperbolic as will be shown in the three examplel®Ww. In example (27), Kate and Beth are
discussing shopping for food. Kate makes an overstant when she says that the mixed
beans she wants to buy are only sold in a shopccdflorrison’s. This statement provokes
Beth’s laughter, which is why she comes up wittm‘I'not joking.” What is however
particularly interesting from a prosodic  viewpoint, as shown in

1418762000
009238
Channel 1
-007016
006345
Channel 2
005344
5000 H h M Tl | 1400 Hz
M
I |
3850 Hz 4‘»“ Wl [
r ! I
I I ' ;
i At
I
ol | (| i
i |
) | [ o |
0 Hil 4..;“ | - I i 50tz
PhonAlign
i al |v| 1 U lkftlIlnlt] e Isl k @u _ kt]1 s |p A 8555)9
. . % i’ . [TokensAlign
=2 i've looked in tesco’s _ v ooked] in spar 1817/3535)
5 . 5 5 . utterances Katf
3 I"ve looked in tesco’s (h) T’ve looked in a spar (1527)

Figure4, is that she illustrates her hyperbole startiigteof all the other shops which do not



have the mixed beans. In ‘I've looked in Tescotbg last vowel is lengthened by 2.8 times,
and the vowel in ‘Spar’ is also lengthened by 4m@et in ‘I've looked in a Spar’. Both
syllables show a flat intonation contour in mediwich and the conjunction of the two
features are the typical contours of lists. Yetainlosed list, the last item is not lengthened
and has a falling contour in a statement. The tfaat Kate maintains a flat contour on ‘Spar’
means the list is open and could be extended tihalbther shops in town. She immediately
self-corrects with ‘those are the only two placése llooked’ but maintains the initial
hyperbole in her last turn (‘no, they only sellrthan there’).

27 K But | need to buy like hum (0.4) like I'd love buy these like mixed beans.

- They only sell them in Morrison’s. I'm not jokingve looked
B heh heh
- K in Tesco’s, (h) I've looked in a Spar, (0.2) skoare the only two places I've
looked (0.2) but there’s, no, they only
B heh heh

K sell them in there (0.07).
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Figure 4. Praat window showing the waveform (tdpg, spectrogram together with the pitcﬁ track in
blue and intensity curve in yellow (middle part)deautterance transcription in phonemes, words and
Intonation Phrases (bottom part) of “I've lookedTiesco’s (h) I've looked in a Spar”

Even in the presence of the self-correction, wesagnthat prosody in these two Intonation
Phrases conveys some hyperbolic meaning which Wweady present in Kate’s first turn at
speech. In Example (28) below, Zoe and Michelle sgreaking of their accent when they
teach English as a Foreign Language in France:

28) Z And then hem yeah (0.1) and then | think when’'ngogpeaki:ng (0.9) your
language, you're teaching your language, then godtto change your accent.

(0.2)
Yeah, | do.=
Hehehe.=

NINZIZ

Hehehe. | have such a fluctuating accent.
Twenty times slower thﬁn usual.



!
<

Hehehe. Teacher spea:k.
Hehehe.
Z [Hehehe.
-~ M Hello cIa::sE Hehehe.
- Z Hehehe. Good (0.3) morning. (0.3) Hehehe.

Zoe proposes the hyperbole saying that she hgsetkstwenty times slower than usual’,
which is immediately taken up by Michelle in thdldaing turn when she says ‘teacher
speak’ at a very slow speech rate (with a lengtigeof the last vowel by 2.2 times), a process
which she repeats later with ‘hello class’ (witleagthening of the last vowel by 3.6 times).
Zoe also continues the hyperbole with ‘good (0.8ymmg’. This time, although the length of
each syllable is fairly normal, there is a sileatige in between the two words which slows
down the speech rate of the Intonation Phrase. @Qgae then, we can say that prosody is
hyperbolic in this example and serves the hyperth@ewas stated verbally.

Example (29) below is a bit more complex. The sa@uicipants as above are having an
argument on a film that was shown on televisionlangy before the recording of the corpus.
Michelle did not like the film for two reasons: th&in character had a horrible voice, and the
part of the film Michelle watched was very banal,which Zoe counter-argues that this is
because the scene is improvised and that the dilgpod overall. For clarity, passages which
resort to prosodic enactments are underlined arlthlvayperboles are numbered (a), (b) and

(©).

299 M But | put it on in the bit where hem (0.3) (heth (h) they we:re uh (0.9) in the
garden, and they were talking, (0.3) and it wadlyeaally banal, everything
that was going on (0.1). Ooh, wou:ld you like amot(0.2). Would you like

another bi:scuit

Z Yeah.

M Would you like another cup pitea

Z No, but that's Mike Leigh all over because,
that’s the kind of he: (0.5), everything’'s meantljpquite a lot of his films are
improvised. (0.2) Like a lot of the scepres. Thansc was improvised.

M EeYeah, cos | got the impression they
weren't (0.5) some of (0.2)

Z No, that scene is i provised.

(@ M You couldn’t write a script like that, you'téll a:sleep

doing it, I: mean.

Z No no no, cos it's meant to be, (0.2) m- mosthe scenes are very banal

everyday li:fe. (0.1)

M Mhmh (0.3).

Z And hem that's why he gets people to improvised Ae gets (0.2). It's a real-

ly sad film.

M [ Ah, she had such a ho:rrid voi:ce. (h) Shensied like a ban:shee.=

Z Hehehe.=

M Would you like another biscuif0.1) And then | was just thinking, oh my (0.2)
god, this is so bo:ring. (h) (0.4) And then, (lwi)at happened, (0.6) that's me
daughter(0.2)

Z Hehehe.=

(c) M Gnagnagna:‘And[ the whole film was (0.5) wa:s a: completeleg:n.

Z I: kno:w.

(b)
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Figure 5. Praat pitch curve of / and it was reedigily banal / everything that was going on / ooh
would you like another / would you like anotherduiis / would you like another cup of tea /

In her first turn, Michelle starts with what is pebly a slight overstatement ‘it was really
really banal, everything that was going on’, emptexs by the dislocated syntactic
construction, but at this point, the hyperboliceimion is not fully stated. She however
illustrates this with ‘ooh, would you like anoth&vould you like another biscuit, would you
like another cup of tea’ which makes the scene dandeed ordinary. What is interesting
though is the radical change in pitch key on tladipular part of speech, which is shown in
Figure 5: whereas the first two Intonation Phrages uttered at a mean pitch of 210 Hz,
Michelle’s pitch jumps up to 470 Hz on the reportgaeech. This means that there is a
difference of more than an octave in between thmiing discourse and the reported speech.
And all the instances of reported speech that olater in the passage are also uttered at a
very high pitch. What is interesting though is tlatthe first turn, the hyperbole on the
character’s voice has not yet been verbalized abttte reported speech at this point in the
passage serves the hyperbole on the fact thailthevhs boring (the real hyperbole comes
later though: (a) ‘you couldn’t write a script likkeat, you'd fall asleep doing it, | mean’ and
(c) ‘the whole film was a complete explosion’) aslhas it serves hyperbole (b): ‘she had
such a horrid voice, she sounded like a banshad’'wa see that both verbal hyperboles and
hyperbolic prosody are intertwined in Michelle’sgament. The prosodic enactment of the
high-pitched voice of the character in the filncésicatural and constitutes hyperbolic speech
not so much in verbal content but rather in spdeah.

5. Gestural propertiesof hyperbole
5.1. Focalization gestures

Ferré (2003, 2004) confirmed Birdwhistell's obséiwa (1970) that a typical gesture linked
to focalization in English is eyebrow raising, dmservation made on other languages as well
(Krahmer et al., 2002; Krahmer & Swerts, 2007; Ssv& Krahmer, 2008, among others).
Eyebrow raising very frequently accompanies intigrsi in ECFs, but it is also very much
present in cases of hyperbolic speech. Eyebrove i@as be realised as either a flash of the
brow or it can be sustained throughout an entir@nition Phrase. Example (15) is
reproduced below:



(30) David had_alwaysvaited for me at the station, so_to arratethe_statiorand_suddenly
have no one waiting for me, that would have beenatarstthing in the world.

In the example, Zoe is telling Michelle how diffitit was the last time she came back to
France, especially since her boyfriend wasn’t thanel one can see that she raises her brows
regularly in the passage, on both intensifiers &jsv and ‘suddenly’, but also on ‘arrive’ and
‘station’. What is relevant in the passage thougthat ‘worst’ being the superlative form of
‘bad’, it is felt as more extreme than ‘always’ their respective gradation scales, and it is
precisely on ‘worst’ that the speaker overloadsdperech from a gestural viewpoint since she
raises her brows twice in quick succession onghrsicular word.

In (31), the two participants are talking of thegHLittlewoods’, which they apparently
both dislike, because of the fact that it is ‘exgee’ according to Zoe, but also because they
dislike the clothes. Notwithstanding the fact tNathelle’s second turn is highly unexpected
when one considers her prior turn in which she tiseserb ‘drag’ in the hyperbole (this verb
projects a negative appreciation of the shop amnd thakes the next positive comments
unexpected), the speaker flashes her eyebrowsuompgrs’, thus showing that there is a
disjunction (the eyebrow flash seems to tell tHa# jumpers are so nice it is hardly
believable). Not only the words but also the gesstunere serve to show the irony in this
particular utterance. The reported speech thabviallshows prosodic iconicity with ‘hurry
up’ and ‘mum’ being uttered at a fast speech rate.

31) M My mother always drags me to Littlewoods huhuhh.=
Z I never go. It's really expensive as well. (0.3)
M | kno:w. (0.5) And you get these nice patterngahpers,(0.1) and uh (1.4) nice
A-lines skirts, (0.5) remember going, mu:m, (O0.Wjrly u:p (0.1) huhuh. Hurry
up, mum. I’'m going in Dorothy Perkins.

At last, in example (32) below, Michelle is talkimgpout the staff facilities of a shop she
used to work in, e.g. that they could buy food thas just past its sell-by date at a cheaper
price. She flashes her eyebrows quickly on the ¢aatrasted prices (the original price and
the price she bought the strawberries at), and thises her brows during almost the entire
clause ‘we cleared the shelves out’ that carrieshifperbole. She then produces a quick flash
of the brow on ‘five’ which is also uttered with phmatic stress. We will come back to this
example later as there is more to it than just eyelaising in terms of the gestures made by
Michelle.

(32) One year, they had these huge punnets of strawbeand they were, no joke, about
that big. (0.7) And they were thrednety nine. (0.3) Amazing huge strawberries. 0.2
And we got them for_twenty pen@epunnet. (0.5) So | went into the shop, and we
cleared the shelvasut Huhuhhh. | took about fivpunnets of strawberries.

5.2. Gesturesthat contribute to verbal hyperbole

Some other gesture types cannot be qualified asrhgpc since they are very small and do
not convey any hyperbolic meaning in themselves, mevertheless participate in the
expression of verbal hyperbole. In example (33pWwelTim and Tom are discussing the
driving test they passed a few years before therdany, and Tom is saying that it took him
some time after the driving lessons to feel comfiden the road. The argument is that one



needs quite a lot of driving experience to becongead driver. He illustrates his point with
the example of his girlfriend who stopped drivirgg some years in between the driving test
and the time when she could actually drive:

(33) Tom You've, I've noticed that with (0.3) hem HanngB.2) my friend, (0.1) you
know, Hannah? (0.3)

Tim Ohyeah.=
Tom [ She’s just got her car and she (0.1) passe¢ha few years ago.
Tim [Yeah. Right.
Tom Hasn't driven since.=
Tim Oh okay.=

-~ Tom And now you get in the car with her she’stdike (1.L JoLT9
Tim [ Right huhuh.

- Tom And we're hopping everywhere, and now, and gan tell like (0.21) when
people are new to driving.
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Figure 6. Tom producing a slight jolt of the head

The verbal hyperbole in this passage is ‘we're hogpeverywhere’ (due to the jerky and
somewhat abrupt movements of the driver instedtleofequired smoothness). Just before the
verbalization of the hyperbole, Tom produces ahsljglt of the head, shown in Figure 6. His
head moves slightly forward and then down and haclest position. The gesture mimics the
movements made by car passengers as the car badueds the jerky movements of the
driver. Because the gesture is small, it does ntitig point convey any hyperbolic meaning,
but it supports the immediately following verbalpeybole in enabling the co-participant in
the interaction to visualize the consequenceseaftiver’s actions.

Later in the interaction, Tom is describing a casident he had on the motorway:

(34) Tom And I think someone must have gone down thersiad and have crossed two
lanes, (0.2) and caused everyone to brake (h) and

Tim mh
Tom the car in front of me was a nice big Mercedéh (0.3) brake assisting and
tuff, and so
Tim | Yeah.
— Tom they stoppeds{APS FINGER} Iike[ that,
Tim Oh no.

- Tom and my little Peugeot 106 wemifATES THE SOUND OF A CAR BRAKING IN
EMERGENCY)=



Tim [ No:: huhuhh.
Tom | skidding on on the wet road, bang, into thekbafcit and then a Fiesta in the
back of me.

>,
Figure 7. Tom snapping his fingers in the utterdtitey stopped¥NAPS FINGER$ like that'

The hyperbole in example (34) is neither verbal gestural. What makes the statement ‘so
they stopped like that’ hyperbolic is the combioatof gesture and speech. Finger snapping
is not hyperbolic in itself: the hyperbolic effet#pends much on the context of production. In
many contexts though, the emblematic gesture hasnie a conventionalized way of
meaning ‘in an instant’ or ‘in a second’, whichtli® meaning it takes in this example. What
can be noted here though is that the gesture akemi-conventional value insofar as it is a
double-handed instead of a single-handed gestuyedfarral reinforcement device very much
akin to the syntactic polysyndeton described inti8ecl.3). In the context of a car driving on
the motorway, it becomes hyperbolic. The onomat@ptheat follows in the next turn (/kr:::/
as an approximation of the sound mimicking car imgk affords a contrast with the
immediate and silent braking of the ‘nice big Meles' and therefore also contributes to the
hyperbole.

5.3. Hyperbolic gestures

Whereas the gestures mentioned above are not hjjgethemselves but still contribute to
the hyperbole, other gestures are clearly hypeartoliheir form, either because they are large
gestural enactments and/or because some of tlaginrés convey a hyperbolic meaning. Let’s
have a look again at the gestures produced imnagueexample:

(35) One year, they had these huge punnets of strawbeand they were, no joke, about
that big. (0.7) And they were three ninety nine3J®mazing huge strawberries. (0.2)
And we got them for twenty pence a punnet. (0.5)l 8@nt into the shop, and we
cleared the shelves otlttuhuhhh. | took about five punnets of strawberries.

(b) (c) (d)

Figure 8. Michelle making a large sweeping movenoé
shelves out’

tihe left arm as she says ‘and we cleared the



Figure 8 reproduces Michelle’dlarge sweeping movement of the i (a character-
viewpoint iconic, c-vpT) as she tters the hyperbole ‘and we cleared the shelves.
Leaving her lap, Michelle’s left hand moves towatls extreme lower left periphery of t
gesture spacéMcNeill, 1992: 89. Her arm then bends towards her body. The gestu
hyperbolic in two respés: first because of its size (it is Michelle’sdast gesture in tF
recordingand the only time when her hand comescamera as shown in Figures 8a a),
and second because of its shape. With such a movevhéhe forearm, the flat palm of t
handoriented towards her body, Michelle’s gesture i$ oiwe that illustrates the expeci
‘taking’ of the individual punnets, but is rathem dlustration of the collection at the sal
time of all the punnets on the sh

(36) M | know, | could seepeople getting sort dD.8 TUGS AT SCARI)
z Huhuha little bit stresse.=
M Kids running up and down the carriage éepeople getting sort of whi
knucklesgripping the(0.8) sides of their seat§0.2)
Z But it's such a lon=
M Somebody keep those kids under col.

In example (36)Michelle is telling Zoe about the time when th@in got stuck in th
Channel Tunnéland while doing so, makes t character-viewpoiniconic gestures: first, ¢
shown in Figure 9a) and (b), she tugs at her si several timesthus mimicking peopl
feeling ill at ease and this is interpreted as dwgclthe listener who comes in here to exp
verbally what was only expressed in the gestureentgdher fried ‘a little bit stressed’. The
gesture is clearly caricatural and hyperbolic whsrenothing expresses hyperbole
Michelle’s speech. flen comes a second icorgesture shown ifrigure 9 (c), the speaker
grips firmly the armrest of her cha, this time mimicking what is expressed verbally
‘gripping the sides of their seats’. The phraseitesknuckles’ is interesting as well since i
represented in the gesture by the fact that sips ¢per seat arnfirmly. This time, thn, both
the gesture and the speech are hyper!

. ! it : ‘ g
g stressed under the Channel Turwigh two characte-

il
Figure 9 Michelle mimics people gdn
viewpoint iconics

In example (37), Katés telling Beth how to properly eat king prawnscaaling to hel
father.

¥ McNeill (2005) distinguishes obser-viewpoint iconics (representational gestures in whica #peaker’:
hand(s) represent(s) the whole character) fromache-viewpoint iconics (representational gestures inchl
the character is represented the whole body aépeaker

* The Channel Tunnel is a &én long tunnel linking France and Engla



37 K Do you like king pra wns?
B ]iYeah. (0.3) ljust I do” n’t like it when you hav
K ﬁPuII off the heads. (0.1)
B No, | don't like (0.08) all that.
K My dad (0.08), me, my dad like (0.1), my my dad
huhuh, so funny, when he was teaching us to do it.
B W[:Huhuh.
K Cos I really didn’t know howto do it and | jusent to eat it and he was like
- no::. (1.0)So like he
B Huhuh.
- K yanked the heads off
B {Yeah.

- K andthen pull theg(0.1) pull the skin off th€0.5). Do you not like it? (0.2)

As she produces the verbal hyperbole ‘so like hkgd the heads off’, in which the verb
‘vank’ is a little bit strong when applied to kinrawns, Kate also makes a large iconic
gesture. This is shown in Figut® below on the images numbered (a) to (e). (a) shbes
position of Kate’s hands as she utters ‘no’ andnduthe subsequent pause. When uttering ‘so
like he’, her right hand moves to the left in aglarcircular movement shown in (b) and (c) at
which point her fist closes as if to grab the praaread. From (c) to (e), as Kate is uttering
‘yanked the heads off’, her hand makes a rapid meve back to the right. The gesture looks
hyperbolic both in its size which is large when sidering the size of prawns (a smaller
gesture would have been perfectly adapted to thienadescribed), and in its velocity. You
don't really need to pull off the animal's head adly. The gesture looks large as well
because of the fact that Kate makes few hand gesiaiithe conversation, most of them being
small or medium sized, so that this one standsasygarticularly prominent. As Kate utters
‘then pull the (0.1) pull the skin off the’, she kes a very similar gesture to the first iconic
produced in the passage, yet slower than and ratges as the first one. The gesture can still
be considered as hyperbolic as compared with #eedfiprawns.




Figure 10Kate produces two hyperbc character-viewpoiritonic gestures (Gesture 1 from (a) to
and Gesture 2 from (f) to (i)

At last, in (38)below, Michelle and Zoe again are talking of thetperience as langua
assistantin French schools. At this point of the interactibfichelle is talking of a particule
boarding school, a former convent, she worked d which looked eerie during weends
when the pupils and teachers had gone hi

(38) M Yeah, (1.5) yeah. And that w, that was really strange in the holid, because
sometimes(h) when everybody went hol, I'd stay for a weeend, and (1.3)
anyway, anyont, (0.08) everyone went home weekl, but I'd stay
sometimes(h) (0.7) and uh (h) (0.1 was an old convent as ll, (0.2)
so it was really cree|,

Z Mhmh Mh yeah, that’s where théhat's where lived (0.1)
M especidl in winter, when it got reafly dark.
Z a|TYeah all the creeks of the wi,, and
yeah,that’s horrible. (0.4)
- M I’d go down to ue the hem public telephorend | have to go sort of weave |
way through these like arches and pill.

She produces a verbal contextual hyperbole inirgrtéirn which might go unnoticed: s
states that she used to stay alone in the schenl thhich is obviously urue. There must
have been the other language assistants (shedtasajd that there were several assistan
the school), a caretaker and we know that in mosirding schools, the headmaster
family often live on the premises as well. So, althh he school certainly looked desert
the statements ‘when everybody went le’ and ‘everyone went home weends’ are most
certainly overstatements. Yet, the real hyperbolaes later in the passage with the meta,
‘and | have to go sort afleave my we through these like arches and pille This is a semi-
conventional hyperbolénsofar a it is a set-phrase but used incantext which is quit
unusual:in old convents, you generally walk straight ineg and don’t have to slalom
between pillars. Té hand gesture that accompanies the metaphorldireatches the spee:
with repeated movements of the hand towards thetef the right but also with the shape
the hand (particularly visible on image (b) Figure 11) the index and little fingers a
extended figuring the shape of the shuttle usedeaving cloth. The gture thus has two
dimensions: an observgrewpoin iconic ©-vPT) dimension of slaloming and a metaphc
dimension of weavingand contribies fully to the verbal hyperbole.

(@) (b) ()

. o . vy o
Figure 11 Michelle’s hyperbolic hand gesture on the metapiveave my way

6. On the communicative dynamism of hyperbole



In the previous sections of this paper, we have sas hyperbole may be expressed verbally,
but that there is also a strong tendency for hygarlspeech to be reinforced by marked
prosodic patterns (sound lengthening, sound repetihigh pitch and intensity) and gestural
features (two-handedness, large gesture size,egradiculatory tension), thus confirming
McNeill's idea that ‘speech and gesture responthensame direction’ (2012: 127), as they
are part of a single communication system. Singeeftyole consists in the enhancement of
certain verbal content (towards positive or negatralues), it brings with it an exceptional
degree of materialization under the form of catcalt prosody and gestures. McNeill (op.
cit., p. 126) notes that gestures are more presghimade more visible (two-handed gestures,
for instance) when the psychological predicate @emewsworthy. The same could be said
of marked prosodic patterns. Now, newsworthinesaroéxperience is precisely the type of
marking made by hyperbole, so it is natural thatfiud marked prosody and emphasized
gestures with it. That these material carriers egyess hyperbole without any enhancement
in speech can be considered as a larger matetiatizaf a direct experience, an experience
not mediated through speech.

In 2005 and 2012, McNeill showed how the use ofipalar linguistic and gesture forms
is linked to the degree of communicative dynamidefined as “the extent to which a given
spoken or gesture form ‘pushes the communicationgal™ (2012: 126). Since the role of
hyperbole is to make an event newsworthy as exgdiain the previous paragraph, it may be
considered as involving a high degree of commuiveatlynamism. Yet, in view of the
different schemata presented in this paper as agetionsidering the definition of hyperbole
presented in section 1.1, hyperbolic speech is glsmlable in terms of communicative
dynamism.Table 1 below, inspired from McNeill’'s analysis @dmmunicative dynamism in
unmarked linguistic forms (2012: 127), presentgadigg of the degrees of communicative
dynamism involved in the different forms of hypeo

Most Continuous/Predictable Least Continuous/Rtable
Less Materialization »More Materialization
25 o _
8= Linguistic Form Continuum
N
'g Contextual Conventional Semi-conventional Creative hyperbolg
g hyperbole hyperbole hyperbole
Prosodic Form Continuum
Emphatic stresses Sound repetition ~ Sound lengthenin Higher pitch &
intensity & sound
_5 lengthening
g
= Gesture Form Continuum
© 8 . . —
o ®© Eyebrow raises Emblems Metaphorics | largec-vPT iconics
== 0-VPT iconics

Table 1. Communicative Dynamism of hyperbole (basedicNeill, 2012: 127)

Table 1 presents a two-dimensional scale of theéirmam of Communicative Dynamism
of hyperbole. On the vertical axis, the linguigbem being more predictable to communicate
exaggeration, this material carrier representsres®rialization. On the contrary, more body
movements are less predictable and show more disady, and are therefore heavier



material carriers. Marked prosody features lieetwgen linguistic forms and gestures, since
prosody is the result of a complex gesture invgvithe vocal organs, but the original

gesture(s) that produce(s) a prosodic patterntiglinectly visible by the listener most of the

time (tension of the vocal cords, for instance, oaly be inferred from the resulting pitch,

whereas long closure of the lips in a bilabial @@t resulting in sound lengthening is
directly accessible by the addressee). Of course,siould add that hyperbolic speech
produced with marked prosody and accompanied witlgeature conveys even more

materialization than some hyperbole expressediartlye form of gesture.

The horizontal axis presents the different formsgberbole in the linguistic mode first.
The contextual hyperboles (use of an unexpectell f@m in context or mismatch of a
sentence with situation) are the least ‘creatived ¢gherefore the most predictable forms of
exaggeration. They are also the most frequent orfemn, the scale established by Claridge
(2010), going from conventional to creative hypéelsp corresponds to the grading of
materialization, simply because creative hyperbadegiire more cognitive effort on the part
of the speaker and listener, and being less exgpetttey show a greater shift in footing and
more discontinuity with previous discourse.

The prosodic carriers are in direct correspondenite the linguistic material, which
means that the most frequent pattern with a conméxtyperbole is the simple marking of a
syllable with emphatic stress. Emphatic stressediquite frequently in conversations and is
not dedicated to exaggeration (which is why itassidered as the most predictable carrier),
but when combined with contextual hyperbole, it @ntes it. We have also seen that
conventional hyperbole very frequently relies orurab repetition (as irfuddy duddy
whereas a semi-conventional type would rather weadound lengthening (especially an
extension of the vowels, contrary to emphatic strefich involves an extension of the
syllable onset only). At last, creative hyperboledl rather appeal to a combination of
prosodic features: higher pitch and intensity alf asesound lengthening. This combination is
to be understood as an exaggerated form of emps$iatiss and clearly requires more effort
on the part of the speaker for its production. Beiare in conversational data, it is also less
expected.

At last, hyperbole can also be graded in terms$efgestural carriers of the message. We
have seen that one of the correlates of emphatisssts eyebrow raising, whereas emblems
are more likely to accompany conventional hyperbiblany gesture is to be produced
together with speech. Emblems being conventionsiuges, they can also be used on their
own and still convey hyperbolic meaning in partasukcontexts (finger snap expressing
instantaneity for instance), which is not the cafseyebrow raises. More gestural creativity is
found with semi-conventional hyperboles and if achgesture accompanies one, it is more
likely to be in the form of a metaphoric or amvpPT iconic, the latter showing less
embodiment on the part of speakers than when treserac-vpPT iconic (the type preferred
with creative hyperbole and used as gestural ereattn At last, very much like what was
observed by McNeill (2005, 2012), we note that ¢herT iconic has to present features of
exaggeration (large size, tension of the hands;hmmaledness, movement repetition...) to
convey hyperbolic meaning.

7. Conclusion

Hyperbole is a figure of speech by which speakeesgnt an exaggerated version of reality
(quantitatively or qualitatively, towards positiee negative values) thus shifting frames in



discourse to enter a fictitious representationhaf world. Listeners then have a choice of
rejecting the shift in footing introduced by hypelib speech (by verbal challenge or simple
return to the previous frame), or align with speakevith laughter and/or personal
contribution. In order to open a new discourse &amith hyperbole, speakers have recourse
to various semantic and syntactic devices, sonvehath were presented in the literature: use
of Extreme Case Formulations (Pomerantz, 1986),asdm changes, as well as complex
modification and polysyndeton in syntax (McCarthydaCarter, 2004; Norrick, 2004), to
which we can add changes in the structure of theeard predicate or aspects of the
predication.

Hyperbole, as a stance-taking device, opens upvadamis of attention (Grosz and Sidner,
1986) on some object of discourse, which has taebanalyzed in a new perspective by
listeners, because of the distortion it introdubesveen speakers’ discourse and listeners’
representations of the world. In a video corpusaiversational English, it was shown that
participants mark the unexpected shift of footinghiyperbole with specific prosodic and
gestural patterns. The emphasis created in termsfofmation structure is reflected in
prosody and gesture with the use of focalizationiads: phonemic rhythmicity, focalization
pauses, emphatic stresses, and eyebrow raisesdiRrggatterns and gestures do not however
only reinforce verbal emphasis, they may fully cimite to the emphasis in a complementary
way, and even constitute hyperbolic communicatists &y themselves, introducing shifts in
frames (Tannen and Wallat, 1987). It was also shtvat there are preferred patterns in
between the conventionality scale of verbal hyplerband some prosodic and gestural
patterns: the more creative the hyperbole, thetgreambodiment in terms of prosody and
gesture is shown by the speaker. This conventignatiale is in direct accordance with
McNeill's continuum of communicative dynamism (20@®12) and reveals once again the
tight link which exists between verbal expressiprgsody and gesture, advocating a single
communication system.

At last, | would like to say a quick word on thentext of production of hyperbolic speech.
McCarthy and Carter (2004) note that hyperboler@aglpced in many conversational contexts
and even in various discourse genres. However, awrcand Bamberg (2004) note that
caricature (which can be understood as some forymérbole) is used by teenagers as a way
of positioning their selves and constructing thematurity. Claridge (2010) also notes that
teenagers produce more hyperboles (as well as wontenwill not be discussed here). Yet,
the difference between these speakers and othessnetaas blatant as she had initially
expected. The question therefore is whether hypertan be considered as an indicator of
identity element ‘young’ (Norris, 2011). The corpus which the present study is based is a
small one to make any premature generalizationt@dpeakers are post-adolescents rather
than teenagers, but their discourse is neverthelest® typical of young people. The
tendencies which emerge from this corpus of comensal speech is that out of the 8
speakers involved in the recordings, althoughdbgers produce ECFs in equal proportions,
only 4 of them produce other cases of hyperbolehklie, Zoe, Kate, and Tom. This cannot
be explained by the fact that they speak more thain co-participant in the dialogue: in the
Kate-Beth interaction, for instance, Kate utter628vords and Beth, 3008. This means that
although Beth speaks more than Kate in the interacKate produces more shifts of footing
and frame. Things work differently in the Tim-Tomteraction, since Tom speaks more than
Tim, and also produces more hyperboles. It seess ttmat with hyperbole, participants are
engaged in the ‘intersubjective construction ofnittg within local interactional contexts’
(Bucholtz and Hall, 2005: 586), rather than revephny macro-level demographic categories
like ‘age’, and that speakers choose differentegias to do so.
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