The developmental significance of school memories as relational experience E. Arwas.ev Autobiographical memory processes are at the basis of the construction of personal narrative. A Selfdefining memory (SDM) [START_REF] Singer | The remembered self: Emotion & memory in personality[END_REF]) is a memory characterized by vividness, strong emotion and self-relevancy and is linked to similar memories. [START_REF] Singer | Affective responses to autobiographical memories and their relationship to long-term goals[END_REF] considers as a main function of SDMs their dealing with the attainment or nonattainment of a whished goal, which explains, in his view, the quality of the emotional reaction they provoke. He found that the more these memories were connected to wished goals the more positive were the emotional reactions attached to them. A goal, Singer says, is a process in which a wished ideal or standard is compared to reality and has a mechanism which asses the gap between them. However, Singer prefers to speak about goals or personal strivings, which are usually conscious, rather than to deal with motives which are unconscious needs.

I would like to claim and demonstrate that both personal goals or strivings along with needs can explain the narrative selection. The goal stands out as the end-point [START_REF] Gergen | Narrative form and the construction of psychological science[END_REF][START_REF]Narrative and the self as relationship[END_REF] of the story, the desired identity that is claimed in the story, while the dynamic psychological motives are attached to the goal and appear to explain, unconsciously, its attainment or nonattainment.

The current narrative study, with the participation of adults aged 50-60, focuses on autobiographical stories related to the participants' school experience. My aim was to learn how people in this age bracket perceive retrospectively the influence of their school experience on their identity development. The study was carried out from a developmental-relational perspective using [START_REF] Rosenthal | Reconstruction of life stories: Principles of selection in generating stories for narrative biographical interviews[END_REF] in-depth interview methodology and [START_REF] Josselson | The space between us: Exploring the dimensions of human relationships[END_REF] Relational Space Maps. The analysis was done within a holistic approach with the narrative view that the story reveals the 'claimed identity' [START_REF] Mishler | The analysis of interview-narratives[END_REF] of the teller. Spector-Merzel's (2008) mechanisms of selection was used as an analytic tool. The research's data, then, are recorded memories.

In the SDM I will describe I wish to make a few points:

1. How, in the context of the current study, and from the identity development challenge of this life stage (middle-late adulthood), when people begin to examine their lives-having become more aware of their mortality-was it revealed that the participants seek to claim or reconstruct a positive and successful life story. In this context, academic successes and achievements seem as the personal striving in the narratives, motivating the tellers to justify or explain the gap between academic potential and it's fulfillment.

2. How the analysis of the dynamic, unconscious aspect of these SDMs (revealing the psychological needs) emphasizes their relational nature, their dealing with a relational dynamics between the teller and significant others. And most significantly how they evolve around the match or mismatch between an emotional-relational need and the other's response. A good fit 'preserves' a positive memory of responsiveness and gratification, while a mismatch elicits a memory which rises negative emotions.

3. It will be demonstrated how a holistic analysis of the narrative facilitates the interpretation of SDMs and especially how the narrative selection supports the dynamic-relational interpretation of these memories.

4. In addition, the examination of the memories from the Eriksonian psychosocial model of identity development underscores the developmental importance attributed by Erikson to the interplay between the individuals and their social environment as well as the importance of working through developmental tasks. A special case in point is the importance of discrepancy or fit between chronological age and developmental age.

5. Specifically in the educational context, the findings show the construction of schooling as a relational experience and the emphasized connection participants formulate in their memories between their developmental needs and the characteristics of the goodness-of-fit of their relational experience. Direct causal connections appear in the context of their experience of the learning process and achievements.

I will demonstrate these claims with the example of Jacob's SDM. Jacob is a man in his 50's. The developmental trajectory that he describes in his story has a regressive pattern in the context of his schooling experience. The story reveals a recurrent appreciation and feeling, mentioned again and again, of being a talented student but missing this academic potential. It seems that Jacob seeks to build an identity story which will portray him as a successful person and not as a failure, as academic achievement, in the light of social-cultural construction, is perceived as a wished goal and central to selffulfillment. Unfolding his schooling experience Jacob tells the following SDM: "I was really a good student all along the years, between the three four best in the class and…I think from sixth grade there were groupings by ability level, and I was in group A in Hebrew and English and in group B in Math, and I was the best student in group B in Math. I remember that in grade seven the vice-principal, who was also the math teacher of group A, came to me and told me 'we will move you to group A in math'. I told him, 'I don't want to'. He says to me, 'why don't you want to?' I told him, I don't want to because I'm happy here, I feel good, I'm good at the subject but I don't feel that group A is right for me because I know they run far ahead. So he told me 'you're not …you're not to decide', so I said to him 'yes, I am to decide I will not study there, I don't want to'. And we had an argument that lasted for weeks that I did not agree and…if I remember correctly, I don't remember the exact dialog, O!, I remember the phrase he told me 'I prefer that you will be "a tail of the lions than be a head of the foxes"'. I told him: I don't know foxes or lions I'm happy here, I feel this is my place, it suits me. I don't want to go there and I will not understand anything. He says to me, 'don't worry you will catch up'. I said, I will not catch up, you have advanced much further: and I wasn't exactly the nerd of the neighborhood, and I knew that if I move it will be very demanding for me. And I became very resentful and eventually (I don't remember this way or another) he forced me, and I, also because, maybe even deliberately out of spite, I didn't study, and math was a problem for me until 12th grade. I failed badly in math in the matriculation exam, simply because I didn't study, that's it, I blot out math".

Jacob continues and describes how later, having a good teacher at the university, he succeeded in math, and also contrasts this bad experience with a positive experience with an English teacher. He ends his SDM stressing, "and until this day it upsets me, when I think about this kind of teacher I am very, very, ah very kind of raging…".

This memory has all the characteristic elements of SDMsit has a strong self-relevancy, it is vivid and detailed, and the emotional involvement is very salient.

In the first reading of the experience that Jacob describes, his reaction raises a wonder. He tells about a teacher who identifies a talented student and has high expectations of him. He wants to promote him, to pave his way to success. He is even sensitive to Jacob's worries and tries to speak to them and calm him down. Why then is the teacher remembered so negatively? Why does it upset Jacob so much to this day?

Based on the story as a whole and when it is viewed from a developmental-relational perspective, the story and its impact can be understood, and the connection to the story's end-point can be explained. The selection of memories gives meaning to this remembered episode, especially concerning its relational significance. Chronologically, Jacob was in a pre-adolescent stage, during his elementary school years. This is the fourth Eriksonian developmental stage in which the individual is tasked with the challenge of industry versus inferiority, with an emphasis on learning, gaining knowledge and skills. At this stage, the child is sensitive to questions of competency and how it is experienced in relation to others. In his own way, Jacob stresses that he was not ready then to deal with the intellectual challenge. From his story, which reveals his emotionaldevelopmental needs across his childhood and adolescence, one can presume that this episode was internalized and engraved in his memory as a strong experience of 'mismatch': a bad fit between external expectations and demands and his psychological needs. This had a devastating consequence, in his experience, despite the teacher's good intentions. The material and themes that he selects from his life history give clues to these unmet needs:

First, Jacob says to the teacher "I feel good here". He is happy where he is. His need for social-emotional support is emphasized throughout his story in light of what he lacked at home. This might explain his avoidant reaction, the fear and threat he felt of losing his point of application, the social "wrap" he needed and the status he had among his friends, and thus underscores the need for a holding environment at home and later at schoolthe holding function that is expected both from teachers and friends.

In addition, Jacob stresses: "you have advanced much further". Being pushed toward pre-mature growingup is a recurrent theme in Jacob's story. He describes many situations and episodes in which he is faced with expectations that consider his chronological age but were beyond his emotional age. At the overt level of the text, Jacob speaks, of course, about a math class, but interpreting the dynamic, less conscious meanings, which correspond to the whole story, it seems like the challenge of math is another expression of the recurrent theme: he needs more time to mature. Being pre-occupied by other needs, and knowing that he is not an industrious student he couldn't rouse the motivation to meet the challenge.

Third, another salient element in this memory is his rebellious stand against the teacher: "I don't want to". Here as well, the full meaning of this repeated answer derives from the whole story. When he describes his family, Jacob stresses an authoritarian upbringing that demanded obedience: "You cannot stick to your opinion: you are not in a position to say 'I don't want to'". He describes his father: "He was an authority, we gave him a lot of respect, all of us, from the oldest to the youngest. I can't remember myself up to age 14 able to tell my dad "I don't want to" if he told me to do something. I think about it, it's funny, the first time I said to my older brother "I don't want to", Oh I felt like a big hero. So this was the atmosphere…" Growing up in an authoritarian home, which he repeatedly mentions in his story, he stands in front of a teacher, who inevitably represents a father figure and tells him, "I don't want to!". This is a pure expression of autonomy, which according to Erikson comprises the challenge of the second developmental stage. In this light, by his narrative selection, Jacob stresses that the teacher's reaction "you are not the one to decide" was a replication of the authoritarian approach of home, and a missed opportunity to work through an unresolved issue from an earlier stage -to practice his autonomy.

Fourth, as Erikson stressed, in order to pass successfully through each developmental stage, the child needs to positively work through previous issues. Thus, in order to develop autonomy and also to dare and take a risk for exploratory and industrious actions, the child needs first to experience basic trust. Jacob indeed expresses a lack of trust in some memories, specifically with regard to his father. He remembers, for example, an unfulfilled promise by his father: "And my father told me 'if you pass the exam, I'll buy you a bicycle'. And I did the exam and I felt very good, and the results came and I was told that I passed. I told my father 'do you remember? He said 'yes, yes I will buy it for you' -I am still waiting…I haven't seen any bicycle".1 It's not surprising then that the almost only positive meaningful memory that Jacob relates about his teachers deals with an opposite response of a sensitive teacher which matched his needs. This English teacher, noticed his and his friends childish ongoing need to play, and used these games to teach them English. Jacob describes how later he and his friends moved naturally to read other texts as well. This teacher who, in Eriksonian terms, succeeded in balancing play and "work", and enabled Jacob to "stretch" this playful transitional period, is remembered with a very positive emotion and described as a "mother" and guide. This is further underscored when he later describes how he was "weaned" from these kinds of games, spontaneously and smoothly, feeling that they were no longer appropriate for him. So Jacob's story reveals a developmental paradox. The vice-pricipal/math teacher's insistence that he will grow up (taking an academic challenge) actually delayed him developmentally. His "resistance" to move forward and grow echoes Erikson's assertion of the way in which a relational experience in a certain developmental stage can be an opportunity for dealing with challenges of previous stages. Jacob is not aware, of course, of the connections he makes, but the narrative selection of events in an associational process, raises the quality of the goodness-of-fit between relational needs and the other's response as a central aspect which explains the almost declared goal of the story, it's end point.

These memories, to remind you, were evoked in a study focusing on school experience. Jacob's story demonstrates a very common educational reality where the actual learned material has no relevance to the self [START_REF] Flum | Exploratory orientation as an educational goal[END_REF]. But more than that, as I have tried to show, this story stresses the importance of attunement, or responsiveness to the student's emotional-developmental state in the school context. It stresses the danger of bad fit between expectations and demands, delivered relationally, and developmental readiness and needs. Another interviewee says this clearly in a moment of awareness "And this mistake of trying to push me foreword when I was not ready, was a serious mistake". And indeed, Jacob makes a causal connection: this experience of perceiving an unbridgeable gap had a damaging consequence: he gave up, he stopped learning math.

So to sum up, SDMs are characterized by the teller's strong self-involvement, vividness, and emotionality. They reveal the primary concerns of the self. In reference to this motivational nature, I have tried to show that both goals and psychological needs serve and guide the construction of the identity story. Also, I have shown how the goal, and especially its attainment or nonattainment, gives the identity motive to the story from the present point of view (in this case, middle-late adulthood), and how the narrative selection, the activation of memory, provides the building blocks for the construction of identity. These materials as I have shown deal with relationship experiences and with the quality of the goodness-of-fit experienced between developmental needs and the feedback of significant others and their responsiveness, while raising important developmental insights supporting the Eriksonian model. Specifically in the educational context, these memories, which reflect a central principle in the way these interviewees perceive their schooling experience and their ongoing academic experience, and especially their achievements, have considerable pedagogical implications.

Although the real order of the events is reversed, meaning that the episode with the father happened after the episode with the teacher, still, mentioning it in the story, from the present point of view, raises trust as a significant issue for him and specifically in the context of his academic achievements. This is an example of the distinction[START_REF] Chatman | What novels can do that films can't (and vice versa)[END_REF] made between "storied time"-the events as they were lived-and "discourse time"-the events as they are described.