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PERSONAL NARRATIVE EXPLORATION: CREATING CRITICAL AND SELF-REFLECTIVE LEARNERS AND PRACTITIONERS

Introduction: creating the equitable diverse classroom by narrative exploration toward a goal of perspective-taking proficiency

Perhaps the greatest challenge we face as citizens and teachers is responding respectfully and reflectively to those who are different from ourselves. As educators, we are responding to the sweeping regulatory changes of June 2012 whereby the state of Massachusetts was legally compelled to respond to the judgment by the U.S. Department of Justice. It determined that Massachusetts was violating the civil rights of non-English speaking students in their classrooms. Our pre-service student teachers must prepare to engage with these students with empathy and selfawareness. We contend that encouraging pre-service student teachers to combine motivation, ability, and imagination through autobiographical narrative facilitates the necessary social perspective-taking process that creates a multi-dimensional approach to diversity within the classroom.

Grounding, celebrating, and stepping outside ourselves, we can observe who we are with objectivity. This is important for being open to difference and coping with uncertainty, the keys to teaching students of different linguistic and cultural backgrounds from ourselves. 1 Two concepts that arise during the process of perspective-taking that create tension for teachers in diverse settings are cognitive dissonance, the tension that arises when one is simultaneously aware of two inconsistent cognitions; and, confirmation bias, a tendency to search for information in other that confirms one's own perceptions 2 . The narrative intervention unit was composed of several elements: demonstration of narrative by sharing of teacher autobiographical narratives, perspective-taking exercises, such as "situated selfies", "selfie swap", and "back to back chairs". We explore how being open to difference is at the core of two guiding questions in this research: "how do we provide space for students to locate attitudes and themes within life experiences as a key to developing self-concept and professional identity?" and "how does increased awareness of personal attitudes and self-concept impact teacher practice in diverse classrooms?"

Rationale

Well, actually, if you can't relate with your past experience with the experience of your students, how will knowing all this content knowledge even help you? You will not know what to choose for them or how to make it easier or how will they understand what you want to teach them if you can't relate to them. It doesn't mean you have to pass through the same things. (Lourdis, pre-service student teacher) Passing through similar experiences, neither identical nor mutual, may be a motivation for telling stories. Stories and narratives create meaning and social belonging in our lives. We glean our understanding of narrative for the purposes of this intervention through the lenses of Polkinghorne 3 and Ricoeur 4 . Narrative texts or stories can include spoken, written, and visual material, "connects events into a sequence that is consequential for later action and for meaning that the speaker wants listeners to take away from the story. Events are perceived by the speaker as important or selected, organized, connected, and evaluated as meaningful for particular audience" 5 . Thus, according to Lourdis in the above quotation, in an educational environment, relating past experiences and telling stories in several ways may encourage students' ability to know and understand.

Knowing that leads to understanding requires openness, a space that provides insight into ideas, people, and situations. Wiggins and McTigue 6 contend that to understand necessitates the ability to make sense of what one knows, to know why it is so, and to have the ability to use it in various situations and contexts. Lourdis, our preservice teacher, may agree when she asks the question, "how will they (students) understand what you want to teach them if you can't relate to them?" Situating yourself, making sense of what one knows, knowing why it is so and applying this knowing to diverse contexts is a tall order in any environment, perhaps especially when one is 1 Markos 2012

challenged by diversity. We contend that the first step to helping our future teachers toward this kind of knowing can be the creation of an autobiographical narrative. Autobiographical narrative writing is a way to identify influences and values that are embedded in our actions. Polkinghorne 7 and Myers 8 stated that by situating yourself in a story, the answer to "who am I?" begins to emerge, forging a person's self-concept. Further, Polkinghorne argues that one's self-concept or self-identity is fashioned by one's life stories. Adding to this, Yuval-Davis 9 developed the point: "Identities are narratives, stories people tell themselves and others about who they are (and who they are not)."

Narrative Intervention

Is Lourdis, our pre-service teacher, advocating that relating to our own past experiences is the key to knowing and understanding in the classroom? Through this intervention, we provided space for autobiographical narratives and perspective-taking protocols to encourage conversations around a new Massachusetts mandate that all preservice teachers must participate in an endorsement program that discusses pedagogy and practice regarding the SEI (Sheltered English Immersion, meaning English language acquisition process in which nearly all classroom instruction is in English) standard of 2011 10 How does this Massachusetts mandate impact secondary classrooms? SEI programs are in response to the dismantling of bilingual and specialized language programs for English Language Learners. These students are being placed in content classes where instruction includes approaches, strategies, and methodologies that make content more comprehensible for students who are not proficient in English. However, mandating that all secondary teachers be prepared to teach linguistically diverse students in their content classes by 2015 is both promising and troubling. The "promise" is the equitable exposure to rigorous content and a celebration of diversity, for all. The "trouble" arises when secondary education teacher's beliefs about these students are not articulated, beliefs that can harbor assumptions and/or biases. Without examination, these beliefs may lead to inequity and discrimination 11 . Markos 12 identified the first inherent challenge of diversity as the examination of one's own cultural assumptions and/or biases and our own experience as part of a minority or majority population. This is also the first step towards perspective taking which Gehlbach 13 defined as an understanding the thoughts, feelings, and motivations of other people. Our research emerges from our belief that personal narrative exploration begins the reflective practice of discovering assumptions and biases that leads to successful perspective taking.

Methodology

The Narrators

Our subject population includes 25 pre-service student teachers across subject areas. They are students at a state university located ten miles north of Boston, Massachusetts. The majority of our students (15 women, 10 men) are white (95%), mostly from working class backgrounds, and of European extraction. Many will observe, student teach, and find employment in the local school district. Currently, 25% of these local district students have a primary language other than English (with 37 languages spoken).

The Intervention

To prepare for the writing of an autobiographical narrative, we introduced three activities that created space for personal reflection and perspective taking. First, students were provided with the researchers' own autobiographical narratives. Our second component, a "situated selfie", students provided a situated self-portrait, either through photography or drawing, using a backdrop that was significant to their sense of self. Our third component, a "selfie swap", students engaged in perspective taking as they situated themselves in a classmate's backdrop image, considering their feelings and understandings in this new situation. This was followed with in-class writing where they described their experience of embedding in another's visual narrative, or in our terms, a situated selfie. We devised the selfie elements to create a means of engaging the students in the narrative process using a medium with which they were familiar. Through our interventions, we asked the students to engage in imagination, imagining both the lived experience of another, and imagining themselves within the other's experience. This is a necessary component of perspective taking; imagination feeds one's capacity to feel one's way into another's vantage point. 14 Finally, keeping in mind their experience of their situated-self through the eyes of a classmate, students write an outof-class autobiographical narrative tracing where and who might have influenced an essential part of their character. The students were given the option of sharing the narrative with the teachers or writing it and keeping it private. They were not asked to share the content of their narrative with their classmates unless they chose to do so.

We felt it was important to respond to the current trend of non-reflective narrative creation through the posting of autobiographical material on media such as Facebook and Instagram. The creation and dissemination of autobiographical and personal material is ubiquitous yet unexamined among our students. Narrative is dispersed into the Internet ether with rapidity and little consideration or reflection. Telling one's story and sharing it a reflective and authentic manner requires safety and trust 15 . Students who appear to be willing and confident to share with the virtual world all personal aspects of their lives are often unprepared for the emotional toll that may occur when they create and share narratives in a reflective manner. Therefore, emotional safety needs to exist for student authorship. To begin our intervention, the researchers attempted to provide this emotional safety by, first, sharing our own autobiographical narratives. Second, we created a pass/fail grading criteria for our unit. Third, we provided a selfassessment rubric that considers: level of personal engagement and risk-taking; self-reflectiveness; and, organization and clarity.

On the last day of our intervention, the students engaged in sharing in pairs to discuss their narrative selfassessment. A student facilitated whole group "whip" followed, where students were in turn given the option of sharing their thinking about the narrative writing process with the entire class. Many students passed on the opportunity to share with the class as a whole. Our final unit activity was filmed and involved a reflection prompt, "In teacher training, pedagogical content knowledge is more important than narrative reflection -agree or disagree." After reflection and a quick write, our student facilitator organized a four-corners protocol, with each student moving to and standing in different corners of the classroom designated for "strongly agree", "agree", "disagree", and "strongly disagree" with the prompt. Conversation ensued and students were urged to cross over to a different corner as a response to new thinking. Finally, in order to honor our intention of providing equity of voice, we introduced the back-to-back chairs protocol, allowing students to share, reflect, debate, and synthesize new thinking while back-toback with classmates. The students were given the option of "tapping out" one of the participants to enter the discussion.

Data Analysis

The data collected from our intervention, drawn qualitatively from pre-service student teachers, encompasses visual, written and social data points: written autobiographical narratives (stimulated from visual situated selfies and peer perspective taking, or selfie swap), video observations of pair conversations around the self-assessment rubric, whole class sharing regarding the narrative process, and our back-to-back chairs video transcript. Our methodology conforms to thematic narrative analysis, as the content in our pre-service teacher voices is our primary focus. Our visual, written and social data focuses our primary attention on "what" is being said, rather than "how" or the told verses the telling 16 .

Our data collection and analysis occurred simultaneously as we arranged data into manageable units, synthesizing, searching for themes, discovering what struck us and wondering the implications. From prior understanding of identity creation, we isolated several themes we think are critical for understanding narrative identity creation: family (continuity/discontinuity), culture (values/change), loss (productive/unproductive), hope (professional/personal), and alterity (inside/outside). As our research progressed, we analyzed our data inductively by means of constant comparison, confirming the validity of our themes and subthemes. Our themes and subthemes were defined by our understanding of the facets of identity creation for these pre-service teachers. These themes were confirmed by the rich exploration of them by our narrators.

Family: Continuity /Discontinuity

We choose the theme of family as a key component of identity creation as it is particularly important for young adults who are our narrators. We isolated the subthemes of continuity (reflection of identity creation created by perception of positive family traits) and discontinuity (identity creation was contradictory to family traits). Stuart's narrative entitled, "My Family Made Me," evidenced the influence of positive and negative familial traits as significant shapers of character. Indeed, he uses the word "persevere" several times, meaning both the positive 14 Greene 1995. 15 Walmsley & Birkbeck 2006. 16 Riessman 2008. characteristics he inherited, as well as, the more pejorative meaning of resilience against the negative influences of his family on his identity. Speaking of his father, Stuart says As a result, he has learned the pain of loss and is a very individual person who tends to stick to his own ideas rather than being open to others. He also lacks compassion, is emotionally unavailable, and can't easily share or receive people's emotions. He tends to internalize most of his emotions, which is a trait that I have acquired. I am who I am because of all these things. I am at times reserved and internal about a lot of things, both pleasure and pain. Yet at the same time I have great passion for many things, which has allowed me to accomplish great things in my life and has set me up there where I can plan to continue bettering myself and eventually helping others. I have that same chip on my shoulder; that drive. …there has never been much room for coddling in my family…for better or for worse…Now I see that it has made me into a humble and compassionate person who is willing to work hard to get things. This is something that I truly love and greatly appreciate my parents for helping me to become like this. Krissy calls her narrative, "A Day in the Life," a seemingly conventional story about an Irish Catholic suburban childhood. However, contrasting her own identity with that of her siblings, parents, friends, and neighbors evidences her discontinuity with family.

My parents divorced when I was around four years old and haven't even virtually spoke since the day it was finalized… In all honesty, I have no idea how we (brother Rob and I) could have been raised the same way and end up so incredibly different.

While praising her grandfather's Irish legacy, she counters with, "I feel like I should actually feel a connection to my town, the high school I attended, or the people in the town, but I don't --But for now, my life is a big mess." Her repeated use of the word actually indicates that she is aware of her discontinuity, at some level.

Culture: Values/Change

The theme of culture we define not only in terms of ethnicity and nationality, although many narrators chose to focus on these. For our purposes, the theme of culture is broadened to encompass the purposeful acquisition of culture in the formation of identity and bias creating a system that informs thinking, behaving and believing. Mary is an older student who returned to undergraduate college after raising her children. She chooses not to regret the decisions that prevented her from attending college and having a career outside the home. "I can honestly say I cherish those missed opportunities and chances I did not take. They have made me the person I am today." Focusing on her strong Catholic upbringing, she states several times that it has provided her with her morals and values. "I know for sure that my strong Catholic upbringing has shaped the person I am today…I was given a strong belief system at a young age and feel that the morals and values I have stem from my strong Catholic upbringing." She chooses to form her identity and belief system upon these cultural values and finds strength in acquiescing the tiller of her life choices, saying, "God has made a plan for everyone and every moment of everyday has led me to the place I am today."

Karl's narrative initially locates his cultural influence in traditional suburban life, focusing on quotidian factors, such as moving house and engaging in team sports. However, his narrative becomes unconventional when he locates his cultural roots in violence, drinking, and heavy metal lyrics. Hockey is culturally valuable for the release of his embodied violence and brutality.

Hockey was the ultimate escape for me…. The hitting and fighting that were part of the game turned me into one of the stingiest players on the ice. I would play with a blank stare on my face, and never show emotion until I had to…I took pride in being the 'big hitter or the 'enforcer'. I've broken a kid's leg…split chins open, knocked teeth out, and even forced one kid to have plastic surgery to realign his jaw. It was part of the game, and I almost feel lost now that I am no longer able to do that.

Finding his cultural identity in the darker side of sports becomes a profound influence carried through to his current college experience.

Loss: Productive/Unproductive

The theme of loss is fundamental to how young adults understand and make meaning of life experience. Our subthemes of productive and unproductive loss demonstrate how our narrators cope with and come to terms with life loses that often define choices. Julie's narrative tells of a significant and tragic loss of her family home by fire. Although she is still is shaken by her losses, she is able to recognize positive outcomes after this traumatic experience.

I stood there for hours watching the house I grew up in burn. There was a huge crowd gathered to watch as if it was a bonfire or something and I remember seeing a girl recording it with a smile on her face…. I reacted angrily, but my mom told me to calm down so I shut up a bit…I was angry and shaking (if one more person tried to get me a jacket I would punch them) and my grandma was just in shock…I tried to hold my shit together while everything crumbled.

Trying to understand and find a productive process from her losses and those of her family, Julie locates her identity in her family's happiness and comfort of friends.

I still have frequent attacks and it has affected my life in more ways than I could ever explain, but our new house is beautiful and my friends at school are the most amazing and supportive people in the world so I will work to get better and in the meantime just take solace in the fact that my family is content and though I will never be fully over the fire but I can try to make my life as normal as possible despite it.

In closing, Julie demonstrates unfamiliarity with valuing and having others value her own story. This is something she has in common with many of the narrators in the class in spite of both teachers repeating often that there was no wrong answer. "I feel like this paper has nothing to so with what the prompt was, but this event affected my family life and my existence in general more that anything else and a narrative should be written about something that I was actually a part of".

Carol's story of is one of love and loss and an empathetic relationship with a neighbor's horse. She learns to accept his loss but feels that the risk of loving this sick, rejected animal was a productive and valuable piece of her identity at the formative age of 14 years. When the vet puts Mr. Abbott down, she leads the reluctant horse into the stall, while she accepts that the end of his pain was more important than the loss that she would endure in his passing.

After he went down, I held his head in my lap and rubbed his neck, listening to his breathing while the vet explained how his eyes dilating was a sign that the blood flow was slowing, stopping his heart. Six minutes or six hours, it was all the same: "Mr. Abbott's no longer with us." The best two years of my life were over.

Learning from her experiences, Julie is able to take from her loss a lesson that serves her the formation of her in teacher identity.

There is one thing I learned from Abbott-it's that trust should and needs to be given freely and unconditionally for a friendship to succeed. In the saddle and in life, harboring doubts, lingering anxiety and resentment builds a foundation bound to crumble. I never expect or demand trust and respect because I am in a position of power, or believe myself to be. No one needs to earn my trust, prove to me that they are trustworthy on day one-I assume you are, until at some point proven otherwise. If I didn't, you would resent me, not want to trust or respect me in return.

Hope: Professional/Personal.

As emerging adults, our students straddle two worlds between their family culture and past and their professional future. When Erica moves from high school to college, she of course takes her learning disability with her. In childhood she felt supported and advocated for by first, her parents, and then her teachers.

My parents advocated for me, especially when I was younger to make sure I received the proper services to help me with my learning disability-wanted to show people that despite having an IEP (Individual Education Plan), nothing was going to stop me... throughout my educational career, I have had numerous teachers that have pushed me to become a leader, get involved in my community, and believe in myself.

Although anxious about her transition to college, Erica finds that she becomes a leader amongst her peers, even becoming involved in student government. Throughout her transition into adulthood, Erica gives and accepts peer support.

My friends have influenced me to become who I am today. My friends here at (college) have become my second family. Since I don't keep my parents up to date on every little thing, my friends are in the loop, know what's happening, and are always here. My friends see me on my good days and when I am not on my game. They really know me and know exactly when something in wrong. By being involved in RHA (Residence Hall Association), I have met some on my closest friends -who will forever be a person I know that will always be there.

Reflecting on her professional future and identity as a teacher, Erica concludes, I have changed so much in the last year that it is difficult to image what I will be like in a year from now. My experiences in life so far will impact my teaching and influence the path that I take in life.

Emerging adults contend with and reflect about their past. In the process of reflecting through narrative, Erica defines a reconciled past of family with an evolving professional and social identity.

Alterity: Inside/Outside

In Linda's narrative, she tells of her experience when she traveled to a small isolated village in Peru. She demonstrates that there she learns about alterity, otherness, or the quality or state of being radically alien to the conscious self or a particular culture or cultural orientation. Linda expresses her feelings of being outside of this alien culture, by describing her arrival.

I sat in the middle of the boat…as everyone found a seat, I stayed put right in the center, not wanting to be anywhere near the edge. The water was filthy, and I was convinced that piranhas were waiting to jump out and eat me.

By the end of her visit in the village, she expresses her transition to the inside, and a feeling of being outside her own culture to which she was returning.

I wish I was raised like that -taught to cherish every little thing I have. I could have appreciated the culture and the people of Peru so much more if I myself appreciated the life that I come from, but without the culture shock, I would never have caught the flaw in my life…. When I sat in the boat, I tried to remember what I was thinking the way there. I couldn't at the time because I felt like I wasn't on the boat ride there. I had become a new person, someone who takes nothing for granted. I sat on the edge of the boat and let my fingers glide along the water.

Linda made the important leap to understand and love the people and a culture so different from her own. The children in the village did not see her as an outsider, they accepted her and called her sister, Hermanita, from the moment she arrived at their home.

Hermanita is some form of the word for sister in Spanish. I loved when the little kids called me that…they treated me like family…I was so used to the grey values of America where strangers were dangerous and immigrants an inconvenience. She becomes transformed by the experience that informs her identity as a pre-service teacher.

In the end, I learned one of the most important lessons I have ever been taught. I did not learn them from a leader or mentor, but from strangers…I stopped watching in awe how these people lived their lives and tried living it myself…There are many teenagers like me who will never get to go to another country and meet a bunch of children who will make a radical difference in their lives. If there was a way to contact those kids from the village, I would thank them for teaching me so much about myself.

Confronting her alterity is an important step toward her ability and motivation for perspective taking which will serve her own practice as a teacher of all children, and especially equips her to teach children of different linguistic and cultural identity.

Perspective Taking

In our third data point, we choose to concentrate on the social domain of students, or the oral story telling of perspective taking. We define perspective taking as understanding the thoughts, feelings and motivations of other people and the ability and motivation to take on board other people's perspectives. We contend that the interface between perspective taking and autobiographical narration is interdependence and hermeneutical bridging. To be able to engage in perspective taking, one must first be aware of one's own "situatedness. " Gehlbach, Brinkworth and Wang call this desire for situational knowledge 17 , a positive motivational factor for perspective taking. This personal knowledge, we contend, is facilitated through autobiographical narrative creation.

In analyzing the content of our back-to-back chairs protocol (our prompt: in teacher training, pedagogical content knowledge is more important than narrative reflection), we see the engagement of perspective taking on two levels. On one level, students engage in discussing the merit of personal narrative inquiry versus pedagogical content knowledge. We recognize this as a cognitive movement from knowing to understanding. Our first participant in the protocol, David, contends that just knowing your subject doesn't necessarily make you a good teacher. Further, teacher excitement about a subject can backfire and can cause a disconnect if "they don't get that you're not excited…but they're so excited and they don't really care. So, I feel that it is very important to know who your students are and be able to relate to them." Jane agrees, providing evidence of another positive motivational factor, desire for self-knowledge 18 , adding "if you can't relate with your past experience with the experience of your students, how will knowing all this content knowledge even help you?"

Refuting the importance for desire for situational knowledge 19 and working towards deeper understanding of our prompt, Peter adds, "I'm saying content is more important…(and) kind of get a pulse on your class and see what works for them and what doesn't." More emphatically, Noah asserts "the most important thing in teaching is knowing the content and being able to teach it in several different ways so every student in the class can understand." Honoring his own self-knowledge, he adds, I don't want anyone reading my narrative reflection…narrative reflection is good if your students are willing to give you that information…(but) if the student doesn't want me to read it, it's completely useless to me as an educator. And, the only thing that is important is whether I can relate my knowledge to them.

On a second level, we are able to perceive the metacognition demonstrated by some students -thinking about the thinking of others -as they reflect on the argument and perspective of someone else within the protocol. Gehlbach, Brinkworth and Wang refer to this positive motivational factor as prosocial goals, meaning being motivated to engage in perspective taking to help the process or validate others. David reflects, My response to the last two people -a narrative is being told whether the person is verbally saying it or not…but I did hear a good point about being able to know your subject so well that you can give it out in different ways.

A further component of perspective taking, thinking about others while formulating your own thoughts is evidenced by Peter as he replies, "I agree with him that it is important to know how do your students engage but you also need… to know the subject as well."

Validating others, a prosocial goal that motivates perspective taking, appears when Stuart and Jane are back-toback. Stuart confides,

The teachers that affected me the most, personally, were the ones that were very knowledgeable about it (content) and passionate about it…how are they (students) supposed to respect you (teacher) if you can't even teach them? Jane concurs, yet expands her own thinking, Stuart reflects on Jane's thinking by advancing "so, it makes sense that there should be a balance between the two." "Exactly," Jane exclaims.

We are witnessing perspective taking occurring throughout the protocol. This social domain of autobiographical narrative validates that the space we allow creates ability and motivation to engage in perspective taking. Able and motivated pre-service student teachers demonstrate dramatic tension in their eagerness to situate themselves while acknowledging and incorporating the knowing and understanding of others. We contend that this final component of our narrative intervention is informed by and stems from the confluence of their experience of creating situatedness through the process of the narrative intervention. 17 Gehlbach, Brinkworth & Wang 2012. 18 ibid. 19 ibid.

Further Inquiry and Limitations

Welcoming those of different language and culture into our classrooms can be enhanced through the reflective practice of autobiographical narrative writing. Markos20 stressed that becoming a professional teacher starts with the examination of one's own cultural assumptions stemming from our own experiences as part of a minority or majority population. To determine if this type of reflective narrative intervention fills this gap, further inquiry beckons in the following domains: providing space for narrative reflection along with pedagogical content knowledge; risk factors of autobiographical narratives; unit assessment; themes of larger cultural and societal dimensions; and, voices, both silenced and privileged.

For the development of classroom curriculum, assessing narrative exploration and uncovering larger themes of significance require time, space, intention and inductive thinking. Is this always possible, given the demands of the classroom today? Another limitation is that narrative exploration naturally privileges voices that want to be heardhence our decision to self-assess and share or not share and to provide more than just the written artifact as a narrative. However, there are abuses that occur with narration. Connelly and Clandinin 21 identified that falsehood may be substituted for meaning and that writing to an audience may skew the data to tell a deception as easily as a truth. They identify a similar danger -"the Hollywood plot" where everything works out in the end.

Perhaps autobiographical narrative writing, reflection and analysis are as much about the stories not told as to those that are. Narrative secrets and narrative crowd pleasers may pollute the narrative quality as subject matter. Yet, we believe that the internal process of reflecting and writing an autobiographical narrative is of immense value, especially for pre-service teachers preparing to teach in the diverse classroom. We believe that the value of narrative writing resides in the process, not just the artifact. Noah, the student who angrily refused to share his narrative has demonstrated the greatest impact from the process -his passionate refusal to share the written narrative, at times verging on anger, culminated in a profound change in his stasis. Process over product is further demonstrated by the fact that two of our strongest voices in favor of the narrative process spoke eloquently in the oral story-telling component of back to back chairs, yet produced no written narrative artifact. It may well be that future study of narrative in the classroom needs to include various methods of narrative creation to cultivate equity of voice.

  Obviously, if you are teaching a subject, you need to know what you are teaching. But, if you can't relate to what the student(s) is going through, it's going to be very difficult for you to find a way to make them understand and learn what you are trying to teach them.

I keep to myself most of the time because people annoy me too much sometimes, and the hockey player inside me wishes I could fight them, but I refuse to do that anymore. School is a joke for me, I'm only here because I have to go through a process to become I high school teacher.

[START_REF] Markos | Mandated to learn, guided to reflect: Pre-service teacher's evolving understanding of English language learners[END_REF]