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CHAPTERFIVE

SUPPORTINGAUTONOMY DEVELOPMENT
IN ONLINE LEARNING ENVIRONMENTS:
WHAT KNOWLEDGE AND SKILLS
DO TEACHERSNEED?

SOPHIEBAILLY ,
CNRS—NANCY UNIVERSITE

Abstract

An ongoing action-research projeat the CRAPEE has shown that
students at a vocational high school near Nancy langaged with more
or less success in an out-of-school and out-oficultrm Internet-based
foreign language learning scheme (Bailly et al.800 he less successful
students sometimes lack the necessary skills sachnawing how to
choose keywords for a search on the Internet, artboassess the quality
of the learning resources they find. They are pddy contradictory in-
formation or select unsuitable resources. Persmagivation and accessi-
ble online resources are not sufficient condititdsmake self-directed
learning (Holec 1998possible or easy for those students, whose learning
process is oriented by the social promotion of heagheteronomy over
learning/autonomy (as defined by Holec 1990; Hdl®81; Little 1991).
Autonomous use of the Internet is related to thgaciy to look critically
at the information and tools it offers (Villanue2806). The aim of this

1 A team action-research project on Advising PrastiseSelf-Directed Learning
Schemes. This group is composed of the author anddileagues: Claude Nor-
mand, Myriam Pereiro, Eglantine Guély, Rachel Vifigjing Wang.

2 Centre de Recherches et d’Applications Pédagosignd.angues,
ATILF/CNRS/UMR 7118/Université Nancy 2.
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chapter is to outline some aspects of online learnieaching and com-
munication that must be taken into account by teeckworking in Inter-
net-based language learning environments claimongréomote and sup-
port the development of learner autonomy.

1. The Internet: a friendly environment for autonomous
language learning

The process of learning and acquiring is a complea, integrating
biological, psychological and sociological facto®nly a complex theo-
retical model (psycho-socio-cognitivo-constructiyiscan encompass all its
dimensions. The acquisition process is a resulirofnteraction between
nerve cells, affect, motivation and the learnerigimnment (Morin 1990,
Weil-Barais 1993). Language acquisition, like aogusition, takes place
i) as much through individual, self-monitored aitiés as through collec-
tive, interactive and social activities (France anmhdgren-Cayrol 2003);
ii) through analysing the language or the learnprgcess as well as
through producing meaning or discourse in the talgguage or about
the target language; iii) through imitating andeefing as well as through
deducing and re-constructing mental activity (KI&®B9). It is only pos-
sible to learn at one’s own rhythm, using one’s awaterials and tools
and following one’s own personal learning style,ickhmay evolve over
time. This explains the great variability of grotgaching effects on indi-
vidual acquisition (Holec 1985). In a given classme pupils succeed bet-
ter than others in learning and acquiring a fordamguage, in terms of
linguistic or communicative competence. Autonomyhis only methodo-
logical model that really centres on the learnaréR 2004, 48) and can
take into account individual differences in reasand ways to learn. ICT
(information and communication technology) and théernet support
autonomy because they enable: i) an individuabsatif the learning tra-
jectory; ii) collaborative and cooperative learniagd iii) communication
or simulation of communication (Dumas 2004).

1.1. Individualisation of the learning trajectory

The Internet is already an alternative (rather thanere complement)
to the foreign language class. It provides eclentisources useful for
teaching as well as learning languages and fomilegrto learn them
(Guely 2008). This eclecticism of resources prosideneans of satisfying
the demand for a diversity of cognitive styles (&m22006). It enables a
personalised balance to be struck between the toebd guided (by ex-
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perts, by instructions for activities, by categatian of resources) and the
need to explore and experiment on one’s own (selee’s own resources,
use them in a personal way, proceed by trial-anoikerMoreover, the di-
versity of online resources and contents can gatigbsyncratic needs for
communication or learning activities. Potential4y, least, synchronically
or non-synchronically, all discursive genres, froanversation to debate,
from instructions to novels, are available onlirea wide range of lan-
guages, styles and speech registers. The Intertietis particularly suited
to an individualised approach to learning. Howetee, terms individuali-
sation, or learner-centredness, should not hidéaittethat learners are not
isolated: they are also parents, friends, pupideagues, neighbours, pro-
fessionals, citizens—that is to say, social beingeding connection to
others in order to learn.

1.2. Collaborative and cooperative learning

Autonomy cannot be conceived without heteronomy rfMd. 990).
Language learning is an activity that can leadaitaborating and cooper-
ating with others. Thanks to the Internet, it h@sdme easier, cheaper,
less time-consuming and less effort-demandingnteract with different
learning partners that meet one’s needs:

- experts in the target language-and-culture: ®e;hative speakers,
competent non-native speakers;

- experts in teaching: language or other subjexttters, tutors;

- experts in learning: consultants, advisors, okbamers;

- peers: other learners, or social peers in tlgetdanguage, members of
the same networks or communities of practice (Werd@89), col-
leagues and so on.

The virtual reduction of geographical and sociatalices enables dis-
tant speakers to form groups, to work, to have ewsations, to interact, to
keep informed, to improve their mind, and evenlii®! {On the relation-
ship between language, desire and sexuality, sdiekkand Cameron
2003). Such communicative opportunities, which ardispensable to
learning and acquisition, are made easier by thgrpss of digital tech-
nologies (France and Lundgren-Cayrol 2003).

1.3. Communication or simulation of communication

The Internet as a global social environment, omadsocial matrix”
(Kenning 2007), offers many possibilities for sitfmersion in various
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communicative contexts. Such a self-immersion egpsrt or even foster
effort and motivation to learn a language. Digitaimmunication facili-
tates (though it does not spontaneously provokeyactions between in-
dividuals who would not have met elsewhere thanttenweb. Online,
people can assume roles that are centred moreeaothmunicatorthan
on thelearnerdimension of their identity. Palfreyman (2006),fixa and
Candlin (2007), and Hogan-Brun and Laux (2001) givamples of learn-
ing practices through online contact with authedigcourses or speakers
in the target language. Of course, those meetingsirgteractions on the
web cannot claim to replace school trips abroadlirguistic summer
schools, or international exchanges like Erasmusvektheless, digital
communication provides opportunities for more freuimmersion in a
language and culture to a greater number of pe(dpieinstance, people
with limited mobility), and in communicative contsxthat can be more
varied and even more authentic than during soms &froad.

For all these reasons then the Internet can aidr#resition from a
pedagogical model based on heteronomy to a modeidban autonomy,
in which all decisions about learning are the ledm responsibility.
Thanks to the vast amount of resources availabla@internet, often free
of charge, teachers can liberate themselves fr@in thles of transmitter
of linguistic and cultural contents, or of evaluato group animator. They
can take on new functions such as resource selatdsigner of digital
learning environments (either based on the devetmpraf autonomy or
not), or “consultant” (Porcher 1998; Reinders 20@8anguage learning.
The pedagogical relationship is transformed assaltref the change of
roles. Students can be invited to choose their Baming materials and
decide for themselves how they are going to worlkt fRis is not always
an easy task to do.

2. Constraints and limitations of autonomous online
language learning

The multiplication and diversification of onlinesaurces are important
but not sufficient conditions for a pedagogical @@eh based on auto-
nomy. Besides being numerous and diverse, resotine¢sare useful in
autonomous learning should also be adjustablecseliained and “aussi
accessibles que possibleCarette and Holec 1995, 89). This is not al-
ways the case with online resources. In additiba, learner has to have
the ability to learn online. When faced with theagtitative and qualitative

% as accessible as possible
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complexity of Internet resources, learners may entsr difficulties with
the process of resource selection when it is nppeded by some kind of
guidance. In this section | will underline someexgp of the Internet that
may hinder unsupported autonomous online learniagtizes.

Firstly, the availability of online resources istradways as optimal as
one could wish. For instance, our current reseaith high school stu-
dents learning Turkish, Japanese, Dari, Dutch enéh sign language, re-
veals a shortage of accessible learning resouocdhdse languages. It is a
fact that some languages or varieties are moreeptem the Internet than
others. Moreover, some discursive genres, suclp@staneous oral con-
versation or service encounter interactions are tepresented or more
difficult to access, if not completely absent anited to confidential audi-
ence - such as research networks. For certain dayagu it is not easy to
find the stand alone resources necessary for gelftdd learning (for in-
stance, an activity with instructions in the L1 aawl answer key; or a
video in the target language accompanied by adrgot®n and a transla-
tion in the L1). Many pedagogical websites offertenials and tasks that
are not suitable for self-directed learning or égers who are not used to
forging their own learning method. Some websites/jgle pre-constructed
advice, but not always in an accessible language: pedagogical web-
sites offer the opportunity to interact with a lsiag advisof.

Next, quantity engenders complexity, multiplyingfomnmation and
sources of information and increasing the degreeniertainty (Morin
1990) when one has to select one material in pdatic The logic by
which the Internet is organised is not clear torgmee. Reconstructing a
global meaning from the information one finds oa thternet, in particu-
lar with the hypertext function, requires linguistcultural and communi-
cative skills, and other special skills, such asdeable to anticipate and
build meaning (Villanueva 2009). lll-prepared leans are at risk of get-
ting lost in “a jungle of hyperlinks” (Hogan-Bruma Laux 2001, 255).
The availability of digital resources is relatedtbe socio-cognitive dis-
tance between the subject and the digital cultureall its dimensions:
technical, ritual, distinctive or normative. We aret all equal when con-
fronted with the Internet. There are digital didddinked to social, cul-
tural and economic factors (Levy 1997). Digital taud, as has been
shown in France (Donnat and Berthomier 2007) andia (Brotcorne
2009), reveals divisions of age, sex, academiceaelment, cultural prac-
tices and, of course, income. Learning on the hetesupposes that one

4 For one example, see the webskeancais en ligneandPortugais en ligneon-
ceived by Eglantine Guely, a PhD student at the BRAATILF:
http://francaisenligne.free.fr; http://portugaisgnk.free.fr/.



86 Chapter Five

has access to the equipment (and a subscripti@m) i€wne does not nec-
essarily own it. The fact that many educationatituons provide such

facilities favours a more democratic access totaligesources. But many
online resources are subject to copyright or sufssen fees, which limits

their access to the wealthier.

Access to resources also depends on the distatwedrethe cognitive
rationale of learners and that of teachers or otxgerts, who select, or-
ganise and publish those resources online “selorrigres qui leur sont
propres. Ces criteres ne sont pas arbitraires iflsame sont que rarement
explicités *® (Kazeroni 2004, 161). A gap between the underlgissump-
tions of learners and resource organisers about lawhguage learning en-
tails could hinder access to appropriate resouitdsr example, the only
materials on offer are centred on the linguististesn when the learner
needs cultural information. In an independent liegyrsituation, that is
without any outside help, cultural and cognitivélslof the Internet users,
their degree of familiarity with computers, thadeas, attitudes or precon-
ceptions about language, about their own languadeabout learning may
limit their fields and modes of exploration (Nart998). For autonomous
learners, that is, who are able to pilot and cdré&@rning by themselves,
the capacity to use the Internet either as a fdrtarguage immersion or
as a resource centre implies that they are Inteandtcomputer literate
who know how to navigate and use the technicaltfanalities, and also
that they know how to learn: “Capacité d’apprendtematériels appro-
priés sont bien des prérequis pour tout appremissatodirigé® (Carette
and Holec 1995, 94). The ability to select appraterresources and activi-
ties is related to the acquisition or masteringaafumber of concepts in
the fields of psycholinguistics, sociolinguisticsdadidactics, and to un-
derstanding how languages, communication and leguwbrk.

Another cognitive condition for accessing resourdies in the
learner’'s degree of mastery in L1 and L2. A minimafmknowledge in
written language (or literacy) is required to eB&bany communication
via the Internet. Online resources are obviouslyareasily accessible to
literate people than to non-literate ones. Onlinéh@ntic materials may be
difficult to select without a minimum of knowledge the target language,
or at least, in a language different from the fostarget language (for in-
stance, a French person learning Japanese withialsti@ English). The
linguistic gap is a source of cognitive inequatitiavell-read users and re-

5 according to criteria of their own. These critesi@ not arbitrary but they are
rarely made explicit.

®The capacity to learn and appropriate materialpezeequisites for self-directed
learning.
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laxed multilingual speakers may well be better pred for online lan-
guage learning. Experts who advise autonomous erBarners must
know and understand the influence of the Intermet@mmunicative prac-
tices, linguistic change and learning in order é¢pHearners select appro-
priate learning materials. But it is not sure ttegtcher training, at least in
France, puts sufficient emphasis on the impactinfliage, communica-
tion and learning awareness on the acquisitionga®icor on the way to
help learners develop metalinguistic, metacommuivieaand metacogni-
tive skills. And as far as online communicatiortéscerned, it is not sure
whether teachers’ underlying preconceptions abauguage and culture
are always in phase with the ongoing changes amgjaisations of lin-
guistic and cultural practices induced by digitafrenunication. Analyses
of digital discourses show that technology generéteyuistic evolutions
(Anis 2003; Atifi 2007; Kenning 2007; Mourlhon-Dedé 2007). Observa-
tion of such discourses, sometimes found by chaaitests to the reality
of a complex multilingual competence in which tleeders separating oral
and written forms, discursive genres and even laggs, become blurred.
This is something that Internet users should berawé while selecting
texts in foreign languages they want to be ablentderstand or produce.

These limitations to the development of learnetifoaomy in online
situations justify the idea that Internet-basedr#s should be aided by
language learning experts who also are highly famivith online tools,
discursive genres and communication and navigatis.

3. Supporting autonomy development in online learmig
environments: the blogLanguesenligne at the High School
Emmanuel Héré

Our research on Internet-based supported selftdulelearning takes
place at a high school near Nancy. At this scheairiers are offered the
opportunity to learn any language of their choiceaiself-directed way,
with the help of a personal advisor. The school maghysical self-access
centre (SAC) when the project started and studeats supposed to find
their own resources outside school. Research ietgsvwith students
showed that some of them tried to use the Intdsneencountered diffi-
culties due to limitations in online learning atids described above:

“on the Internet you find everything, but not nesgdy things that are in-
teresting for a dialogue, it can be things to aslens is the bank, but in a
dialogue this is useless”;
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“l didn’t know how to do how manage it”;

“on the Internet it is vague, one can tell you &img, you must know what
to pick, you must find the site”;

“it's hard to find dialogues in Japanese on Int&tne

“there are things for Japanese language but treparwell classified, it's
not in order, we have to do it all on our own”

Those findings led to the creation of a distanf-aetess centre de-
signed to support both access to resources andopevent of the ability
to select useful and appropriate resources. Whiliinvg for the creation
of a physical SAC, a blog seemed to be the cheapebifastest way to
give students access to varied learning resouncesvieral languages.

On the basis of this ongoing research | will présgw two aspects of
the way the Internet can affect the attempt tobdista conditions that are
favourable to the development of language learautgnomy. One aspect
relates to the assumption that digital tools cgpstt the development of
learning abilities, as France and Lundgren-Cay20D8, 25) suggest: “les
outils informatiques ont la capacité de réorgarisdonctionnement men-
tal ; en les exploitant, I'apprenant peut envisatjautres modes de fonc-
tionnement mental et ne pas se limiter uniguemernéliorer ceux gu'il
connait déja” The second aspect concerns the impact of digits on
advisor’s discourse and work.

3.1. Pre selecting, organizing and describing onleresources:
does the blog help learners?

The blog, nametlanguesenligre is a collection of links that are clas-
sified and briefly described and commented. Thizdes llead in one click
to pre-existing online resources that match difiereeeds ands styles.
Languesenligneoffers direct access to 15 languages (includingné&n
Sign Language) and indirect access (via pre-selesites) to more than
thirty languages and to varied online resourcesenfad learning or for
communicating from any connected computer, at dobioat home:

* websites specialised in foreign language teachigl@arning us-
ing traditional classroom categories (grammar, botay, oral

" Computer tools have the capacity to reorganise ahdanctioning; by using
them, learners can consider other modes of mamtatibning and not limit them-
selves only to improving those that they alreadgvkn
8http://languesenligne.blogspot.com
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expression, culture) and activities (dialogues|igjriexercises).
For instance:
o lItalien-Facile.com;
o http://www.bbc.co.uk/languages;
o http://www.apprendre-langues.com
» language exchange platforms and communities:
o http:/flang-8.com
* language immersion sites:
o http://www.yabla.com
» language podcasting sites:
o http://www.worldlanguagespodcasting.com
e community language learning platforms:
o Langmedia http://langmedia.fivecolleges.edu
0 Busuu.com
* video sharing websites
o Youtube
o DailyMotion
» learning tools: dictionaries, learning tips, tratsts, descriptions
and explanations on the sites and platforms.

Thus, this blog garners and gives access to dl sbéresources (docu-
ments or activities) matching various learning reeadd styles: video, au-
dio, transcriptions, translations, pre-construcaetivities with feed-back
or correction, short video courses by professiosralnon-professional
teachers and native speakers, songs, texts, fildssa on. These re-
sources are classified under categories such amuoaiation, listening,
vocabulary, grammar, culture, everyday life or soag in the example be-
low (see Figure 5-1).
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Italien en ligne

Rubriques

MA LISTE DE BLOGS

E Langues en ligne
Les langues en Europe

SCENES OF ITALY

prentissage (1)
= chat msn (1)

s i

DIMANCHE 21 MARS 2cn10
Ttaly o L

Figure 5-1. Screenshot télien en ligne

For instance if the learner chooses the eotnypréhension oralshe
will arrive at a list of hyperlinked websites thabvide various resources
for practising the ability to understand oral mggsain Italian. Each hy-
perlinked website is followed by a short descriptiof its contents in
French as in the examples in Figure 5-2.

The blog prompts learners to first of all selegeaeral communicative
or linguistic objective before selecting specif@ining resources. To fa-
cilitate the students’ selection of these, the leg used to write the text
of the blog (titles, subtitles, key-word, websit@gentations and assess-
ments) is related to the learning meta-languagestalents used during
the interviews and advisory sessions, and thah&racuse in class. Thus
the blog script, or text, is influenced by the whg creators of the blog
perceived what could be understood or not by igssisMore investigation
needs to be done to assess the efficiency of g ibl helping students
monitor their learning. In particular we need tedstigate whether or not
contents and layout of the websites meet studengséctations and to
what extent the blog helps them find useful resesirdart of the next
phase of the experimentation will be to try to itweostudents in taking an
active part in the development of the blog, by ssgigg links or writing
comments in it. They are already invited to pgpété but do not often do
so (one student suggested a site that was alreadgr). We hypothesize
that Internet literacy insecurity may partly explaiis communicative ab-
sence on line. This is another question our futesearch will address.



Supporting Autonomy Development in Online Learnihgironments 91

MARDI 17 NOVEMBRE zoo9

L ] la encina italiana

Sur cette page, de nombreuses vidéos de recettes de cuisine italienne

On entend et on voit le chef, et on peut aussi lire les ingrédients et la recette
avant d'écouter ou pendant gu'on écoute.

Publig par crapel ‘@ 0 commentaires @ Liens vers ce message
Libeliés : compréhension orale, cuisineg, video

JEUDI 22 OCTOBRBRE 2009

] WorldLanguagePodcasting

Des italiens discutent en italien sur leur vie en Australie. Conversations
naturelles, idéal pour commencer & s'entrainer a comprendre deux
personnas qui parlent ensemble. Des transcriptions sont disponibles,
certains services du site sont payants.

Publié par crapel ‘@ 0 commentaires ‘e Liens vers ce message
Libeliés ; communication, compréhension omales

= Greatsong

Un site avec des paroles de chansons en italien, des traductions, des clips...
Tout pour s'entrainer & comprendre ou & prononcen

Ce lien meéne directement vers une chanson populaire {(sono l'italiano) dans
laguelie on peut reconnaitre facilement des mots comme "guitarre”, ou
"piano" ou des expressions comme "spaghetti al dente” et "parmesan'.
Lire les paroles avant d'écouter peut aider a retrouver les mots ensuite
simplament en ecoutant.

Publigé par crapel @ 0 commentaires ® Liens vers ce message

Libellés ; chansons, compréhension arasle, vocabulaire

SAMEDI 10 DCTOBRE 2009

L] Apprendre a écouter 'italien

Sur cette page du site apprendre-italien.com vous trouverez des liens vers
des ressources pour travailler la compréhension auditive de litalien, en
particulier vous pourrez trouver des documents sonores avec leurs

transcriptions pour vous aider a suivre ce que vous ecoutesz.

Pubiig par crapel @ 0 commentaires & Liens vers ce messaqe
Libellés : compréehension orale

Figure 5-2. Description of website contents

3.2. Supporting autonomy development with a blog:
does the blog help advisors?

Learner advising, as practised and taught at thARER,, is based on
the assumptions that autonomy is developmentah (B004) and that, ac-
cording to sociocultural theory, this developmeah e stimulated and
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nurtured by establishing a specific kind of “rogexi pedagogical rela-
tionship (Chalon 1970) between a learner and amréxjuring advisory
sessions. We owe Gremmo (1995), Ciekanski (2008 )Rainders (2008)
detailed descriptions of this type of advisory g@sto which interested
readers may refer.

At Emmanuel Héré High School, students involvethim self-directed
scheme are offered support in the form of faceattefadvisory sessions,
provided by specially trained teachers. The teachetp learners to take
personal decisions about their learning, by sugugsiriteria for the as-
sessment of learning situations, methods and owspor by assessing
learners’ learning processes. The aim of the sess®to help learners to
think profitably about their learning process amatiguage acquisitions.
This objective is common to technology-rich or tealogy poor environ-
ments. Actually, advisory sessions were alreadintaglace at the school
before the blog existed. Since the launching of ltheg, advisors and
learners have been able to use it during advisesgisns. More than fifty
of these sessions have been recorded so far arimbiaug transcribed and
analysed. | will present here various ways in whill presence of the
Internet, as a third party in the communicatiomation, may affect par-
ticipants’ discourse and relationships, thus imipacon advisors’ com-
municative and pedagogical roles.

First findings indicate that to discuss online féag, advisor and
learner both need a certain form of Internet litgrenat is, both a capacity
to communicate on line (understanding and produanine oral and
written texts and messages and reaching commuwrécagbals) and the
ability to talk about it by using a terminology thallows them to convey
and negotiate meaning. When the advisory sesskas falace with no ac-
cess to the Internet, computer off for instancejsaty sessions show no
significant differences with “classical” advisorgssions. When the Inter-
net is on, however, data shows that it can supgmlaboration and sym-
metry between learner and advisor and that it ek lip advisors’ verbal
strategies for establishing contact and guidingniegs cognitive activity.

In the following extract, we see a learner and @visar collaborating
in the use of Internet. The advisor (Adv) displéiysted knowledge and
skills in both the use of Internet and its metaglaage (italics turns 1 and
3) and the learner (Lrnr) assists her by providirfigrmation (bold turns 2
and 4) she seems to lack:
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Example 2.

1.

4.

Adv: (...) alors vas-y voir euh il faut que en fait @a pas y arriver par
google il faut vraiment que tu te mettes dans laebd'adresse ici et tu
tapes donc http t'enléves le wyevcrois ou je sais plus s'il faut le gar-
der je lui demanderai si il y est mais je croisilgialut I'enlever

Lrnr: ouaisca marche méme sans ¢a sans http donc on peut

Adv: ¢ca marche méme sans http voila et si ¢ca sevérd est sur cet ordi
de toute facon blog zut je le sais par coeur poutéanguesenligne tout
attaché au pluriel languesenLIGNE ligne au singupieint blogspot
point com ++ euh ouais vas-y voir +5' ouihia pas trop I'air de vouloir
ah siil y est

Lrnr: ils sont juste un peu lents

Internet use during advisory sessions also cregiesings for topics
other than learning. While keyboarding or waitirgy the computer to
complete a task, communication can become morerezenvn the
learner/advisor relationship. Topic choice canldith phatic communion
between learner and advisor as in the followingrgda. While the com-
puter is booting, the advisor asks the studentestipn on the placement
he did during the preceding weeks. This topic |A&gurns. At turn six-
teen, the advisor offers to close the topaining sessionsby using the
word responsable(in charge)and orients the discussion towards the main
topic of advisory sessions: the learner’'s capaititytudy in an autono-
mous way. The learner agrees and at turn 18, thepeter is ready to
work, and they go on discussing online languageieg matters.

Example 2

1. Adv: (...) ¢a s'est bien passé ton stage

2t013:(...)

14 Adv: d'accord bah je te pose la question paneedgs fois les stagiai-
res on leur fait faire des photocopies ou vidgrdabelle

15 Lrnr: ah oui non non mais le pire c'est que mon patron il était pra-
tiguement jamais la (oui) vu qu'il est professaiidionc des fois je pas-
sais la journée compléte tout seul au bureau rié&Eg occupé donc je
voyais pas le temps passer

16 Adv: et responsable

17 Lrnr: voila

18 Adv: bah tu vas réussir a apprendre en a- esdmettion alors y a
pas de probléme avec ¢a ALORS si tu veux écouesigeé qu'on prend
mozilla ou internet explorer

19 Lrnr: non internet explorer

®English translations of the examples in the appendi
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This extract shows how the advisor keeps focusseldeo role. But at
other moments, information provided by the Interwdt distract her at-
tention. In the following extract, the advisor cem$or a moment to com-
municate directly with the learner and starts comicating with herself
on the basis of the information loaded onto the jwater. She is so ab-
sorbed in her thinking and talking to herself (bimldurns 1 and 3) that she
misses the learner’s question in turn 2 (italics):

Example 3

1. Adv: (...) podcast en Francais NON en Francais é'esth génial euh
j'en ai besoin pour mes étudiants de Francais LanguEtrangére ca
je savais pas que ¢a existait pour le Francais ctasouveau

2. Lrnr:ils viennent en France pour apprendre ['ltalien

3. Adv: a mon avis c'est récentl faut que tu prennes ['ltalien alors attends
c'est world language podcastialy oui faut absolument que je montre
ca a mes colléegues ++++ qu'est ce qu'on a commedans le Francgais
I'Anglais et le CHINOIS aussi ah super

4. Lrmr: et l'indonésien +++ okay donc ¢a marche oahisui ¢a je connais

5. Adv: DONC t'as l'interface euh ici en Anglais maisrs aprés déja en
Italien

These three examples give insights into some gatesaurces of advi-
sor difficulties in establishing appropriate comnoation when this latter
is linked to the use of the Internet (lack of Imitr literacy, too much or
insufficient small talk, listening quality impairdaly technical difficulties
or by distractions induced by the interaction witle Internet). More re-
search needs to be done to know whether the blpg be hinders the ad-
visors’ work. In particular, advising being a mattd co-construction of
meaning, our research asks questions related tdindpeistic activity of
the advisor at work: what verbal strategies aredtly linked to the blog?
What role does the blog text play in the collabiorabetween learner and
advisor?

Thus our research addresses the role of languagtharinternet in the
development of learners’ autonomy, and in partigutathe transmission
of learning expertise from advisor to novice. Byninning diverse dis-
course analysis methods on blog texts, advisorgiaes, research inter-
views and questionnaires that give access to stsiderd advisors’ prac-
tices, strategies, attitudes and beliefs, we hopeprove our understanding
of what could be done to enhance learners’ capagistudy a language
independently online. Our corpus will also be magailable online for
use in advisor training.
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4. Conclusion

The encounter between the Internet and the pedagbgutonomy
highlights the need for new kinds of teachers aed fobs in language
learning training, which call for multiple expesds including specific
skills and knowledge about languages and cultlaeguages learning and
digital tools and communication. In this ever chaggworld, linguistic
and pedagogical practices rapidly evolve undeptiessure of technologi-
cal innovation whose “programmed obsolescence” caa ignored (Gal-
isson 2004: 148). It thus seems inadequate andhiaatdo keep on basing
language teachers’ training solely on subject mafthis idea is not new.
In 1970, Yves Chalon, founder of the CRAPEL, wrote:

On apercoit alors la vanité de tout effort qui dstesa former des maitres
dans la seule perspective de la discipline qulilai@nt a enseigner.

Nous sommes quelques uns a penser que déja -certgpes
d’enseignement des langues, ou le savoir est digpear les seuls auxiliai-
res électroniques vont peu a peu se substituer @atse d’anglais ou
d'allemand que nous avons confuéChalon 1970 , 5)

Teachers and future teachers who want to work im@tearning envi-
ronments that aim to develop autonomy thus hawassome new roles and
practices. We hope that our research will be ofesase in their profes-
sional preparation.
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Appendix

Translations of the extracts from advisory sessions

Example 1
1. Advisor: so have a go er we have to actually we can't @dth google
you really have to go in the URL window here andi ygpe like that so
http you get rid of the www | think or | don’'t remmber if you have to
leave it I'll ask her if it it's there but | thinkve have to get rid of it
2. Learner: yeah it works even without that without http se gan
3. Advisor: it works even without http there and you neveowrit might
be on this computer anyway blog damn | know it lerth languesenligne
as one word in the plural languesenLIGNE ligne le tsingular dot
blogspot dot com ... er yeah go and see +5’ yealoésd't look like it
wants to ah yes there it is
4. Learner: they're just a bit slow

Example 2
1. Advisor: how did it go in the company (talking about imiship)
2t013¢(...)
14. Advisor: right uhm I'm asking because sometimes traineessked to
do photocopies or empty the waste baskets
15. Learner: oh yes no no but the worst thing was that my lvess prac-
tically never there as he’s a teacher here so somet’d spend the whole
day on my own at the office but | was busy so hdidee the time go by
16. Advisor: and in charge
17.Learner: right
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18. Advisor: uhm you will manage to learn by yourself so theon't be a
problem with that SO if you want listen what do uwse mozilla or internet
explorer

19.Learner: no internet explorer

Example 3
1. Advisor: (...) podcast in French NO in French it's ++ ohajrer | need
this for my students in French as a foreign languladidn’t know it ex-
isted for French it's new
2. Learner: they come to France to learn Italian
3. Advisor: in my opinion this is new you need Italian so ttis world
language podcasting oh yes I've got to show thimyocolleagues ++++
what languages are there French, English and CHENES oh great
4. Learner: and Indonesian +++ okay so it works yeah ah ye®lv that
5. Advisor: SO you have the interface er here in Englishthen after that
it's in Italian



